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ABSTRACT

Functional writing has been given prominence in the Kenyan Secondary school
Kiswahili syllabus. This study investigated on the influence of functional writing skills
on students’ performance in Kiswahili in Elgeyo-Marakwet County. The need for this
study was based on the fact that functional writing is an area faced with challenges. The
main objective of the study was to examine the influence of functional writing skills on
students’ performance in Kiswahili. Theoretical framework is based on Jane Emig’s
Process Theory of Composition Writing of (1971). The study employed descriptive
research design and data was collected using questionnaire, observation schedule and
document analysis guide. The area of study was Elgeyo-Marakwet County. The target
population included all form four students and all teachers of Kiswahili from the 122
secondary schools. From this population, stratified, purposive and simple random
sampling was used to get a sample. There were 9852 Form Four students in secondary
schools in Elgeyo—Marakwet County as at October, 2020. During the entire study 579
students in Form Four class and 35 teachers of Kiswabhili participated. The study used
both primary and secondary data. Lecturers in School of Education, at the University
of Eldoret determined the validity of the research thesis instruments. Reliability was
tested using test-retest method in four secondary schools in Uasin Gishu County. The
study used qualitative and quantitative research methodologies. Data from the
questionnaire was presented in frequency tables and percentages using descriptive
statistics, narrative and verbatim. The research established that inappropriate style,
structure, incorrect use of language, negative attitudes of learners towards functional
writing as well as inappropriate teaching strategies of functional writing skills have a
negative effect on students’ performance of Kiswahili in secondary schools. The
findings would be used for reference by other researchers and would also give guidance
on how to improve in the writing of functional essays. The study recommended that
teachers should emphasize on the style, structure and appropriate choice of vocabulary
and should adhere to appropriate teaching strategies when teaching and evaluating
learners in functional writing.
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CHAPTER ONE

INTRODUCTION

1.1 Introduction

This chapter examines the background of the study, the research problem. It also
presents its purpose, research objectives as well as the research questions that directed
the course of the study. Other issues that are covered in this chapter include justification
and significance of the study, its assumptions, scope and delimitation, theoretical and

conceptual frameworks and operational definition of key terms.

1.2 Background of the Study

Functional writing which is the subject of study is a vital item in communication and
instruction. Functional writing is a significant skill in Kiswahili. Kenya Institute of
Education syllabus (2002) lists functional writing known as Utungaji wa Kiuamilifu in
Kiswahili under writing skill. Functional writing is taught across the classes in
secondary schools from Form One up to Form Four. Some of the compositions recur in
different classes. From the arrangement of content in the syllabus the teacher is
expected to teach writing, which includes functional writing after listening, speaking
and reading skills. Functional writing is not only an examination item but also a life

skill aspect.

Wahiga and Wamitila (2003) note that functional writing is a major writing skill. Its’
writing is aimed at performing a task or function such as warning, cautioning, giving
directions among others. It is therefore imperative that the learner gets appropriate
guidance on how to write this type of composition. They also note that it is important

to punctuate the composition appropriately and use correct grammar so as to convey
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the intended message. The writer is expected to understand the intention of the

composition that he/she wants to write.

The Kenya Institute of Education (K.L.E.) Kiswahili Secondary Teacher’s guide (2006)
outlines that functional writing be taught in Form One, Form Two, Form Three and
Form Four under writing skills. These are skills that a learner requires in life even if
he/she completes studies at Form Four level. It is essential that the learner internalizes
the skill of writing different types of functional texts such as warnings, notices, memos,

curriculum vitae, minutes, reports, announcements and even letters.

Kenya National Examinations Council (KNEC) (2006-2022) outlines functional
writing as a compulsory question in a Kiswahili paper coded 102/1. This paper
comprises four questions for testing under formative and summative evaluation at
secondary school level. A candidate is required to answer two questions. Question one
is a compulsory question and candidates can choose one out of the remaining three
questions so as to answer a total of two questions. KNEC Report (2023) on the 2022
KCSE examinations outlines the expectations attached to the questions which include
but not limited to the following aspects: the correct format, good flow of ideas, issues
which are mentioned or listed, should be explained and developed fully. Themes should
be relevant to the topic or title of the question given and should be clearly
communicated. There is also need of using grammar correctly. The language being used
should be interesting and captivating so that it captures and sustains the interest of the
reader. The writer can employ stylistic devices such as idioms, sayings, proverbs,

similes and even synecdoche so as to make the composition interesting.

Besides that, Turbill and Wendy (2006) give some basics of writing and state as

follows: Effective writers need to be confident writers. They need to understand that
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writing is life empowering and therefore worthy learning; writers need to understand
the roles of the audience and purpose. The audience plays an important role in shaping
the different types of genres of writing. This basic of writing is significant since the
audience is the consumer of the written text; effective writers need to have an
understanding of why it is important to learn to spell, punctuate and understand

appropriate use of grammatical features.

Shorofat (2007) defines functional writing, as opposed to academic and creative
writing, as that kind of writing which aims at conveying a specific, direct and clear
message to a specific audience. It includes several areas such as writing instructions,

formal letters, notes, invitations, advertisements and reports.

Functional writing is an essential skill as it is a skill of writing which is used to perform
a function. It is a life skill since it can be used to write items for use in daily and real
life spheres. For example under functional writing one can attain skills of writing
minutes, reports, speeches, letters and memos among others. For learners to realize
good performance in functional writing, it calls for full involvement in continuous
evaluation by both the learners and teachers so as to ensure its acquisition and

development.

Abdalla (2014) in his thesis explains that functional writing relates mainly to
communicative-pragmatic uses of English while writing to accomplish some realistic
goals or needs. That is writing activities carried out resemble those done in real-life for
practical purposes. Hence functional writing is about applying writing to real examples,
situations and tasks, and accordingly, learners should produce realistic and meaningful
documents. It is also about ‘quality’ rather than ‘quantity’ and learners should be able

to work on a document until they are satisfied with it. This therefore implies that
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functional writing can be short in length but serve the purpose of communicating the

intended message rather than being very long without tangible information.

Salem (2013) outlines that writing thus becomes an effective means of communication
with others not merely a means of displaying academic knowledge. Functional writing
is strongly enhanced when instruction is explicitly designed to address learners’ specific
needs and objectives. It becomes a main device for self-expression, shaping ideas and

convincing others.

Daelyn (2016) says that functional writing is the practice of expressing specific
information meant to mirror real-life scenarios such as how to make or do something
or telling what happened in a specific situation. Functional writing often turns a
complex subject into something that is more understandable to the reader. Teachers can
help students master this type of writing by assigning various functional writing
activities. Daelyn further explains that functional writing is meant to equip learners with
the skills needed to demonstrate their writing and communication skills in various
contexts. It requires learners to be able to communicate in ways that make them

effective and involved citizens, operate confidently and convey ideas clearly.

Koross and Murunga (2017) explain that functional writing refers to essays that are
used for specific functions in life. This kind of writing can be used for official or
unofficial functions. Functional writing can be used to relay some information, give
instructions or directions to readers or listeners, letter writing, minute writing, writing
of telegrams, lists, dialogue, speeches, recipes, diaries, memos, warnings and notices,
advertisements, filling of forms, questionnaire and even short messages on mobile
phones. These are important skills that learners require even after completing school as

they assist them in communication of different information.
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Walibora and Wang’endo (2018) define functional writing as the kind of writing that
has the objectives of performing a specific task such as relaying some information,
warning or even cautioning. They further outline the expectations when writing this
kind of composition as follows: the writer must clearly understand the objectives of the
question, have cohesion of ideas, explain the themes exhaustively, use interesting and
clear language, punctuation marks have to be used appropriately, to creatively write
the composition and use vocabulary that will be easily understood by the reader and
also employ the use of stylistic devices that will make the composition interesting and

captivating.

While marking Kiswahili composition, during both formative and summative
evaluation, the examiners are guided by a marking scheme which outlines major
elements: themes, vocabulary and its usage, style, structure as well as flow and cohesion
of ideas. KNEC (2019) defines themes as the message that is being discussed, explained
or narrated by the writer in relation to the topic or question. The writer is expected to
give the message that is original which is creatively written. The other element in the
marking scheme is on vocabulary and its usage. In this section, the candidate is
expected to put emphasis on the choice of vocabulary, correct grammar and spelling.
The vocabulary which is chosen and used should be related to the topic. KNEC (2023)
states that candidate is expected to be creative, develop the content for the question,
make appropriate choice of vocabulary that answers the question asked. Besides the
vocabulary, the candidate is expected to use correct grammar considering its different
aspects such as tenses, the noun classes, punctuation marks, correct use of capital and
small letters, the classification of words and the correct sentence structures. KNEC
Report (2023) explains the need of candidates to use the appropriate style and structure

of the functional writing which give the composition the form and appearance. Style is
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used to distinguish and differentiate types of functional texts from other compositions.

These aspects of style and structure give unique characteristics of the functional writing.

Collins (2022) says that functional writing has specific characteristics that differentiate
it from other writing styles because it has a fixed format. The other crucial element is
flow and cohesion of ideas in a composition. It is expected that a composition displays
a good flow and cohesion of ideas from the beginning of the composition until the end.
Ideally, a well-developed composition text should display the above elements. Collins
(2022) further says that functional writing should have some economy; this means that
writers need to present necessary information without flowery and excessive words .It

therefore implies that the content in functional composition should be concise.

The functional writing skills therefore have to be taught by the teacher adhering to some
teaching strategies. The teacher should clearly state what the students should know and
be able to do at the end of the lesson. KIE (2002) refers to this as the specific objectives
of the lesson. A teacher can work on how students can improve in any subject by
explicitly teaching them how to use the relevant strategies. The teacher should give

guided practice before asking them to do exercises independently.

Briggs (2014) acknowledges the role of a teacher in learning and notes, “The teacher
is the centre of attention at all times leading each activity calling on students one by
one to respond and talking for nearly the whole class. In this type of learning the teacher
is seen as the authority or expert, the central figure in the classroom who transmits

knowledge to students.”

Briggs (2014) further says that the teacher should tell students how to answer questions

and if possible explain the terminologies to be used. This is where the teacher should
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explain the major aspects of functional essay writing such as themes, vocabulary and

its usage, the style and structure of functional essay as well as the flow and cohesion.

It is therefore expected that as candidates write functional compositions, an aspect of
uniformity should be exhibited in themes, style and structure and language use.
Candidates who do not adhere to these requirements are bound to score low marks in
functional writing. These aspects are important in functional essays as they are

supposed to be clearly displayed in the essays.

The question on functional writing has been a major challenge to the candidates.
According to KNEC (2023) with reports of 2012 to 2022 on the KCSE examinations
have shown that performance in this question has been dismal as displayed by the major
deviations of the learners’ marks from the mean. The table 1.1 shows how candidates
performed in Kiswahili paper 102/1 where functional writing is tested. (Refer to table
1.1). This table shows the national performance of learners’ deviation from the mean

score of the three papers of Kiswahili subject.

Collins (2022) says that functional writing skills taught in the classroom relate to
activities and actions students will need to take as adults in their daily lives. These skills
go beyond the essay and report writing common in school lesson plans and focus on
the life skills that require writing. They might include writing reports, creating lists,
sending letters and even texting friends. He further gives characteristics of functional
writing which differentiate it from other writing styles such as fixed format; these

writing activities follow a fixed structure, such as formatting for a formal letter.

Despite the importance attached to functional writing, its’ results in the national exams
country wide have been dismal. KNEC (2020) reports that a large percentage of the

candidates scored below 19 out 40 in Kiswahili Composition examinations of 2019. It
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further explains that analysis of the candidates’ work showed that most of the candidates
did not answer the question on functional writing appropriately. KNEC Report (2023)
noted that the year 2022 KCSE results in Kiswahili was dismal; the average mark in
Kiswahili paper one was 19.70 out of 40. Only four candidates scored the highest mark
of 37/40 but majority of the students scored 22/40. However there were 13,793
candidates who scored marks ranging betweenl and 5 out of 40. The report further
indicates that candidates’ performance in question one was dismal as candidates were
not able to develop the expected themes and lacked creativity. This therefore implies that
results in functional compositions affect the overall performance of students in Kiswahili
since it is a compulsory question and also because of the integrated approach of grading.
This is the kind of grading whereby the average mark of the three papers of Kiswabhili is
given as the final mark for Kiswahili results. This in turn affects the candidate’s overall
performance in KCSE as Kiswahili is one of the major subjects in group one together
with English and Mathematics and is therefore used for calculating students’

performance to get an overall mean grade.

Table 1.1.Performance in Kiswahili in KCSE Examinations in Kenya (2012-
2022)

Year Paper Candidature Maximum  Average Standard
code marks deviation
102/1 40 10.43 3.63
2012 102/2 433,886 80 29.06 10.77
102/3 80 32.14 15.15
200 71.62 25.71
102/1 40 18.46 5.44
2013 102/2 445,555 80 29.92 12.68
102/3 80 34.82 14.92
200 83.19 29.77
102/1 40 20.17 5.26
2014 102/2 482,122 80 32.27 12.60
102/3 80 42.93 15.81
200 95.36 29.88
102/1 40 20.86 5.19

2015 102/2 521,159 80 36.12 13.50
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102/3 80 38.80 15.38
200 95.76 31.02
102/1 40 18.23 5.53
2016 102/2 571,176 80 34.11 13.83
102/3 80 25.67 12.87
200 77.97 29.07
102/1 40 18.84 5.23
2017 102/2 610,392 80 25.45 11.79
102/3 80 25.15 13.42
200 69.43 27.49
2018 102/1 40 16.98 4.82
102/2 659,465 80 217.22 10.88
103/3 80 22.20 11.95
200 66.40 24.96
2019 102/1 40 19.88 5.43
102/2 694,982 80 36.50 12.64
102/3 80 21.08 12.64
200 77.46 28.03
2020 102/1 40 20.19
102/2
2021 102/1 40 19.44 6.28
102/2 822267 80 31.46 12.93
102/3 80 31.19 19.48
200 82.09 35.34
2022 102/1 40 19.70 5.69
102/2 876,916 80 35.73 12.45
102/3 80 31.21 17.42
200 86.64 32.15

(Source: KNEC reports of 2012-2022)

KNEC (2018) states that the National mean score of Kiswahili in KCSE in 2017 was
38.99%. This mark is a reflection of performance in KCSE means score and grade
respectively. Due to this situation, it therefore called for an investigation to find out

how functional writing skills affect students’ performance in Kiswahili.

The internal analyses of formative evaluation for form four learners in the four Sub-
Counties of Elgeyo — Marakwet in Kiswahili Composition for the period from 2017-

2019 showed that the results in this paper coded 102/1 were dismal.
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Table 1.2 Internal Average Performances in Kiswahili Composition in

Elgeyo-Marakwet (2017-2019)

YEA  SUB- CANDIDATUR AVERAGE PERFORMANCE PER TERM
R COUNT E TERM1 TERM 2
Y
Functiona Optiona Functiona Optiona
| writing | | writing |
question guestion question guestion
x/20 x/20 x/20 x/20
2017  Keiyo 2640 07 10 07 11
North
Keiyo 2451 07 09 08 09
South
Marakwet 825 06 06 07 07
East
Marakwet 2410 07 07 07 09
West
2018  Keiyo 2717 08 10 08 10
North
Keiyo 2550 07 08 07 10
South
Marakwet 893 05 06 06 07
East
Marakwet 2544 06 09 07 09
West
2019  Keiyo 2794 07 09 07 10
North
Keiyo 2639 07 09 08 11
South
Marakwet 1146 05 07 06 07
East
Marakwet 2675 06 08 06 09
West

(Source: Sampled schools, 2020)
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The table 1.2 shows that the average mark in the functional question over a period of
three years ranges from 5 to 9 out of the possible maximum mark of 20. This therefore
implied that functional writing had a negative effect on the overall performance on
Kiswahili composition and Kiswahili subject respectively. It was also evident that the

internal performance and KCSE performance in Kiswahili was dismal.

1.3 Statement of the Problem

Functional writing in Kiswahili is a compulsory section in Kiswahili Paper coded 102/1
by the Kenya National Examinations Council. Despite the great significance attached
to this section, students’ performance in Kiswahili remains dismal. The problem of
dismal performance has really become a major concern among teachers, students,
parents and education officers as well as the general public. Performance in functional
writing in Kiswahili has an effect on the general performance in Kiswahili subject
because of the integrated approach of grading. Kiswabhili subject comprises three papers

which are examined separately but the final mark is an average mark of the three papers.

KNEC (2018) report on 2017 KCSE examinations shows that the section on functional
writing contributed to dismal performance in Kiswahili. The report shows that most
candidates of KCSE (2017) did not write a letter to the editor as expected. It states,
“The candidates were able to display the external structure but they did not give the
expected content.” Most of the compositions that were written by candidates did not
emphasize on the expected themes. Many candidates lacked creativity and were not
able to discuss and explain the themes expected of them hence not developing the topic.
It report noted that many candidates do not read extensively. This made them to be

handicapped in answering questions on emerging issues.” This report therefore
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explained the weakness displayed by the candidates. in writing this kind of

composition.

For instance the functional composition question of KCSE Examination of 2019 was
stated as follows: “Wewe ni mkuu wa Elimu katika kaunti ndogo ya Tuangaze. Andika
hotuba utakayowatoletea Maafisa wa Elimu na Walimu Wakuu kuhusu umuhimu wa
kustawisha vyuo vinavyotoa mafunzo ya kiufundi katika eneo lao.” The statement is
translated as: “You are an Officer-in-Charge of Education in Tuangaze Sub-county.
Write a speech that you will present to Education Officers explaining the importance
of developing technical institutions in your region.” The candidates were expected to
write a speech on the importance of technical institutions but the compositions of the

candidates showed that majority of the candidates lacked creativity in their work.

Dismal performance in functional writing has a major effect on performance in the
subject and therefore affects KCSE results in Kiswahili subject and in turn affects the
general performance of students in the county.

See Table 1.2 on the KCSE performance of Kiswahili and overall mean grade for

Elgeyo-Marakwet County between 2017 and 2019
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Table 1.3 KCSE Performances in Elgeyo-Market County between 2017 and
2019

SUB-COUNTY 2017 2018 2019

KCSE  KCSE KCSE  KCSE KCSE KCSE

KIS OVERALL KIS OVERALL KIS OVERALL

MEAN MEAN MEAN MEAN MEAN MEAN
Keiyo North 3.5796 3.9446 3.3733  3.9248 42461  4.12268
Keiyo South 3271  4.134 3.56 3.575 3.8516  4.645
Marakwet East ~ 2.88 3.3954 3.2638  3.9463 3.486  3.8383
Marakwet West ~ 3.0678  3.7620 3.42928 4.1556 3.964  4.8654
Sub-County 3.1996 3.809 3.49652 3.900425 3.88692 4.367845
MEANS 5

(Source: Sub-County Education Offices, 2020)

From table 1.3 on KCSE Performance in Kiswahili and Overall mean grade, it shows
that Kiswahili mean scores were lower than those of the school in the four sub-counties
of Elgeyo-Marakwet County in the years 2017-2019 except Keiyo North in the year
2019. This therefore implies that Kiswabhili subject where functional writing is inclusive

contributes to dismal performance in KCSE.

1.4 Purpose of the Study

The purpose of the study was to investigate the influence of functional writing on
students’ performance in Kiswahili with a view of improving writing of functional

essays in Kiswahili among learners in secondary schools in Kenya.

1.5 Objectives of the Study
1.5.1 Major Objective

The major objective of the study was to examine the influence of functional writing

skills on students’ performance in Kiswahili.
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Specific Objectives.
The specific objectives of the study were stated as follows:
a) To assess how style in functional writing affects students’ performance in
Kiswahili.
b) To analyze how structure in functional writing affects performance in
Kiswahili.
c) To examine how language use in functional writing affects students’
performance in Kiswabhili.
d) To evaluate how learners’ attitude towards functional writing affects their
performance in Kiswabhili.
e) To examine the effectiveness of teaching strategies of functional writing on
students’ performance in Kiswahili.

1.6 Research Questions.

1.6.1 Major Research Question

How do functional writing skills affect students’ performance in Kiswahili?

1.6.2 Specific Research Questions.

a) What is the effect of style of functional writing on students’ performance in
Kiswahili?

b) What is the effect of structure of functional writing on students’ performance
in Kiswahili?

c) How does the aspect of language use in functional writing affect students’
performance in Kiswahili?

d) How does the learners’ attitude towards functional writing affect students’

performance in Kiswahili?
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e) How do teaching strategies of functional writing affect students’ performance
in Kiswahili?

1.7 Justification of the Study
The researcher carried out the study in Elgeyo-Marakwet County following reports of
dismal performance in Kiswahili. The KNEC reports on KCSE examinations of 2015-
2019 have given reasons of how functional writing affects performance in Kiswahili.
The year 2019 KCSE Examination Report states that most of the candidates did not
write the functional composition appropriately. Table 1.1 also gives evidence on how
the performance in Kiswahili Insha (102/1) is dismal. Functional Writing has been
given prominence in the KIE syllabus (2002) (now known as KICD) as a writing skill.
It is also a compulsory section in the Kiswahili paper coded 102/1 by the KNEC in
KCSE examinations. It is tested as question one of the four questions in this paper.

1.8 Significance of the Study.
The study established the influence of functional writing skills on students’

performance in Kiswahili. The study outlined how functional writing should be

developed so as to enable the students to write appropriate composition.

Findings of the study will be useful for giving recommendations towards improvement
of teaching and acquisition of functional writing skills. They will also be useful in
guiding the teachers on the steps to be followed while teaching functional writing texts
and what can be done to alleviate the problem of dismal performance in functional

writing.

In addition the study exposed strengths and weaknesses in the teaching and evaluation
of functional writing. For this reason therefore the recommendations can be used by

educationists to design appropriate methods of instruction in teaching of essential
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aspects of functional writing in Kiswahili in secondary schools. The study may also
create chances of improving performance in English Language generally as its teaching
is similar to teaching of Kiswahili because have some functional items for example

the writing of minutes and reports

The data generated in this study will form part of the new and original knowledge that
will be added to the existing knowledge in the area of functional writing in Kiswahili
as well as areas of creative and imaginative writing. Finally, the study will also form a

base on which other researchers can develop their studies.

1.9 Assumptions of the Study.

The study was based on the following assumptions;

All the students that were used in this study were able to distinguish functional writing

compositions from other compositions.

There is no difference between male and female learners as far as acquisition of

functional writing is concerned.

The answers which were given by respondents were honest and the recommendations

given will be applicable.

The teachers of Kiswahili in secondary schools in the county teach all types of

functional writing items in the syllabus.

Students in Elgeyo-Marakwet County are subjected to the same syllabus as other

students elsewhere in Kenya.
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1.10 Scope and Delimitations.

Bhosale (2023) says that the study’s scope and delimitations deals with the sections

where one defines the broader parameters and boundaries of a research.

1.10.1 Scope of the Study
Bhosale (2023) states that scope in research refers to the boundaries and extent of a

study, defining its specific objectives, specific objectives, target population, variables,
methods and limitations, which helps researchers focus and provide a clear
understanding of what will be investigated. The study was confined to 579 Form Four
students in 35 public secondary schools in Elgeyo-Marakwet County. Besides that it
was be carried out in the month of October, 2020. Many variables may affect functional
writing skills in Kiswahili, however only style, structure of composition, language use
in composition, learners’ attitude towards functional writing and teaching strategies

were investigated in the present study.

1.10.2 Delimitations of the Study.

Bhosale (2023) notes that delimitation in research defines the specific boundaries and

limitations of a study, such as geographical, temporal or conceptual constraints,

outlining what will be excluded or not within the scope of investigation, providing

clarity and ensuring the study remains focused and manageable. Few previous

researches have been done on the influence of functional writing skills on performance

in Kiswahili. This limited the review of print related literature therefore the researcher

got more information from browsing the internet to enhance the existing literature.

Literature on functional writing in English was also used to complement the available

literature on functional writing in Kiswahili. The researcher sampled students from
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form four classes in 35 public secondary schools in Elgeyo-Marakwet. The choice was
arrived at after looking at various reasons: these are students being prepared for the
summative evaluation where they will undertake functional writing: learners in this
class have covered many items of functional writing and can easily outline the
challenges in its writing; learners’ in this class are confident enough to give information
on the influence of functional writing on performance as they have been subjected a

number of formative assessment items in this area.

The main instrument for data collection was questionnaire. The questionnaire had
reliable and relevant information on the study. This in turn made the researcher to have

reliable findings which were used to draw significant conclusions.

1.11 Theoretical Framework

This study was based on Janet Emig’s Theory of Composition of (1971). In the theory
Emig says that this is a field of composition studies that focuses on writing as a process
rather than a product. Emig explains that the process is centered on the idea that students
determine the content of the course by exploring the craft of writing using their own
interests, language techniques, voice and freedom, and where students learn what
people respond to and what they don’t. Classroom activities often include peer work

where students themselves are teaching, reviewing, brainstorming and editing.

Emig (1971) further observes that students determine the use of language techniques in
the writing of composition. This aspect is related to the process of functional writing
skills which calls for proper guidance by the teacher to enable the learners to write

meaningful compositions conveying the message in the composition. Syntactic
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knowledge of the learners in Kiswahili grammar plays a very significant role when it
comes to functional writing. Learners have to choose vocabulary that can be used to

construct meaningful phrases and sentences and this is vital in the functional writing.

This study assessed how functional writing in Kiswahili is a process. Formative
evaluation is administered as a way of preparing the learners for the summative
evaluation in form of KCSE examinations. It is therefore evident that the writing of
functional composition requires thorough preparations for a student to write a good
essay that will enable a student to score high marks. The functional writing items recur
in the syllabus from form one to form four as a way of putting emphasis on the fact that

it is a process.

For a candidate to write a good functional composition then he or she needs to be
regularly guided by the teacher. It is also mandatory for a learner to have content to
enable him/her convey the intended message. The learner is a key person in the writing
of functional composition, on whom the delivery of content depends. In writing of the
functional composition, the candidate is given a topic and is expected to develop it by
raising points about it. This indeed shows that the students determine the content of the
composition. The competencies and abilities of the learner in language use are supposed

to be seen from the way he/she develops the content in composition.

Emig’s (1971) views on composition as process will guide the learner to adhere to
appropriate style and structure of different functional writing .The style and structure
gives the form and appearance of the composition. To achieve this, the learner has to
develop different parts of functional writing essays ensuring that the ideas are coherent
and flow in a logical and a systematic manner. The researcher therefore looked at the

different processes to be adhered to in order to write appropriate functional texts. These
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processes included the planning for the work before writing, tailoring the language on
the type of text, writing the composition with a purpose and using concise and clear

language that conveys the intended message.

1.12 Conceptual Framework

Regoniel (2015) says conceptual framework is how a researcher understands how
particular variables in a study connect with each other. Thus it identifies the variables
required in the research investigation. It is the researcher’s ‘map’ in pursuing
investigation. Shields, Patricia and Whetsell (2017) define a conceptual framework as
an analytical tool with several variations and contexts. It can be applied in different
categories of work where an overall picture is needed. It is used to make a conceptual
distinction and organize ideas. The conceptual framework in this study was based on

independent, dependent and intervening variables as illustrated in figure 1.1.
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INDEPENDENT VARIABLES DEPENDENT VARIABLE
Style N
Structure Performance in

- Kiswahili.

Language Use

Learner’s Attitude

Teaching Strategies -

INTERVENING VARIABLES

+«+ Content coverage.

% Intelligence quotient.

Figure 1.1 Conceptual Framework of the Study

Independent variables (e.g. teaching strategies) are causal as they have an impact on the
dependent (performance) which comes out as the result or effect. The intervening

variable is the mediating variable between the independent and dependent variables.
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1.13 Operational Definition of Terms.

Attitude:

Corrective
comments:

Descriptive
Statistics:

Dismal

performance:

Functional
Writing:

Functional
Writing
ltems

Influence:

An individual’s predisposed state of mind regarding a value and it
IS precipitated through a responsive expression towards a person.
This study examined whether the learner had positive or negative

attitude towards functional writing.

These are the remarks in the learner’s composition exercise book
that were made by the Kiswahili subject teacher. They are positive
and are aimed at making the learner to improve in the writing of the
functional composition. This was done by underlining the mistake
and giving the correct version, indicating the mistake made and even

giving suggestions on corrections. See appendices VI-XIII.

These are statistics which enable the researcher to meaningfully
describe a distribution of data. This study used descriptive statistics

to present data from questionnaire.

In this study means that the students did not attain quality grades in
Kiswahili; they did not score D+ and above.

This is the compulsory composition that the candidate is expected
to write in KCSE in Kiswahili Paper Coded 102/1. It has specific
and unique characteristics in terms of language and structure that
have to be displayed by all learners

In this study this refers to the different types of functional writing
compositions taught in Kiswahili syllabus of secondary schools in

Kenya.

the power to have an effect on people or things, or a person or thing
that is able bring out changes.: this study looked at how functional
writing skills affect performance in Kiswahili in Secondary School

in Kenya.


https://dictionary.cambridge.org/dictionary/english/power
https://dictionary.cambridge.org/dictionary/english/effect
https://dictionary.cambridge.org/dictionary/english/people
https://dictionary.cambridge.org/dictionary/english/person
https://dictionary.cambridge.org/dictionary/english/able

Language
Acquisition:

Low

performance:

Non-
Corrective
comments:

Teaching
strategies:

1.14 Summary
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This is the process by which the candidates are expected to use
correct vocabulary and grammar to answer the question on

functional writing appropriately

is the state of having most of the students scoring grades below the
average grade of C+ for example grades D and below in Kiswabhili

in Internal and External examinations.

These are remarks in the learners’ composition exercise books that
do not guide on how to correct the mistakes made. These were
general remarks at the end of the composition. See Appendices 1X
and X.

These are the methods, processes, procedures and techniques that
the teachers used to support their students in the learning of
functional writing; they included but not limited to use of teaching

resources, demonstration and asking questions.

The chapter looked at the background of the study and the main issues such as the

problem, the objectives, the research questions and theoretical framework that guided

the study.
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CHAPTER TWO
LITERATURE REVIEW

2.1 Introduction

This chapter reviews the relevant literature on the research under investigation. The
literature reviewed focuses on the influence of functional writing skills on students’
performance in Kiswahili. The aspects of discussion in this section included: literature
related to the study, style in functional writing, structure in functional writing, language
use in functional writing items, learners’ attitude towards functional writing and
teaching strategies used in functional writing in Kiswahili. It also looks at the research

gap that existed in different studies.

2.2 Related Literature.

The aspect of acquisition of functional writing skills in Kiswahili has been looked at by
various groups nationally. For example KNEC has on several occasions reported about
the poor performance in functional writing. This in turn affects the overall performance

in Kiswabhili subject.

The KNEC report (2018) observes that Kiswahili 102/1, in which functional writing is
tested, had dismal performance. The reports denote that the challenges in this question
are varied such as inappropriate format, language flaws, inadequate and undeveloped
themes as well as incoherent ideas. Complaints have been raised on performance in this
section. The problem is prevalent in many areas. The year 2019 KCSE Examination

report states that the analysis of the candidates’ performance in Kiswahili subject shows
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that most of the candidates do not answer the questions on functional writing

adequately. This problem is associated with the learners as well as the teacher.

From the above information therefore the literature review mainly reflects on the views
of different scholars concerning the influence of functional writing skills on students
‘performance of Kiswahili. The scholars have a conviction that challenges in writing of
functional texts is linked to some aspects. They attribute the problem of functional
writing skills to style and structure of the functional text, language use, negative attitude
towards functional writing and improper teaching strategies. However there is

knowledge gap hence the need to carry out this research.

2.3 Style in Functional Writing
Hornby (2005) defines style as a particular way in which something is done. In the way

writing is dressed up (or down) to fit the specific context, purpose or audience. Word
choice, sentence fluency and the writer’s voice all contribute to the style of a piece of

writing.

Braun (2015) says that style goes beyond the elements of spelling, grammar and
punctuation but writing style is choice of words, sentence structure and paragraph

structure used to convey the meaning effectively.

Literary Devices Editors (2013) say style in writing is a way a writer writes. It is the
technique that an individual author uses in his writing. It varies from author to author
and depends upon one’s syntax, word choice and tone. It can be defined as a ‘voice’
that readers listen to when they read the work of a writer. This study looked at style in
relation to the way the functional text is written. In instruction and evaluation of
functional writing at KCSE level, style covers aspects of how to write the composition

to get distinct types of compositions. These types can be expository, descriptive,
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persuasive and narrative essays. Jes (2016) explains what these types of compositions
entail. He says that Expository writing is used when you want to explain or inform,
making it very popular style of essays. Generally the writer must first formulate a topic,
outline the evidence and further explain the idea to demonstrate a particular point about
the topic at hand. In functional writing in Kiswahili one can use report writing (ripoti).
For example in 2016, KNEC set a KCSE question on Functional composition as
follows: “Wewe ni katibu wa kamati inayochunguza jinsi ya kupambana na tatizo sugu
la dawa za kulevya. Andika ripoti ukitoa mapendekezo ya kamati.” This can be
translated as: “You are a secretary of a committee investigating on how to deal with a
major problem of drug abuse.” Write a report giving suggestions to the committee. In
this question the candidate was given a statement and from this he or she was expected

to write a title, give examples of how to alleviate the problem of drug abuse.

The other type of composition explained by Jes (2016) is descriptive writing. He says
the main purpose of descriptive writing is to describe a subject to form a clear idea in
the reader’s mind. This writing style draws attention to details to outline the topic. For
example in 2017 KNEC KCSE a question on functional writing was stated as: “Shirika
la Kigeni la Tugawane limeanza kiwanda cha Kutengenezea motafali katika eneobunge

lenu.Mwandikie barua Mhariri wa Gazeti la Mzalendo ukitoa maoni yako

Kuhusu faida na changamoto zinazoweza kutokana na mradi huu.” This can be
translated: A foreign organization, Tugawane has started a factory of manufacturing
bricks in your constituency. Write a letter to the Editor-in-Charge of Mzalendo
Newspaper giving your opinion on the benefits and challenges that could arise from
this project. In this question the candidate was expected to discuss advantages and

disadvantages of starting such a factory for making bricks in a creative manner.
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The third type of composition is persuasive writing. This type of writing is also known
as argumentative. Mwita (2018) says that an argumentative essay or composition looks
like a debate in written form. In argumentative essay topic is discussed by looking at
the opposing views about the subject. One purpose of argumentative or persuasive
writing is to make the readers, listeners or viewers think or feel a certain way about an
idea or product. Another purpose is to make people take action. Jes (2016) says that
persuasive composition allows the writer to a take a stance. Rather than objectively
explaining a topic or painting a picture for the reader, persuasive writing is used to
demonstrate a very specific opinion on a topic. That means attention to word choice is
imperative as weak or incorrect word usage can make or break a persuasive essay.

Examples of persuasive functional essays are those that are set on debates (mjadala).

The types of compositions explained by Jes (2016) are relevant to this study as writing
of functional essays perform specific tasks. Style also gives each functional text unique
and specific features that distinguish it from another functional essay. Style is therefore
an essential aspect that gives functional essay shape and form. Functional essays can
be written using different styles such as narration, formal and informal letter writing,

memo, reports, minutes, giving direction, questionnaire, writing program of an event.

Style in the writing of a composition also encompasses paragraphing. In the writing of
any type of composition, the learner is expected to use the block paragraphs and not the
indented ones. While marking KCSE examinations, an examiner assess the type of
paragraphs that are used by candidates. A candidate who does not use the block
paragraphs is bound to lose marks. The researcher therefore looked at how style in the

writing of functional essays affected performance in the essay and hence its affects
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Kiswahili as a subject. This therefore implied that candidates who wrote correct

functional texts used the correct style.

2.4 Structure in Functional Writing.

The other essential aspect while writing composition is structure of the composition.
Wehmeier (2005) defines structure as the way in which the parts of something are
connected together, arranged or organized. Structure is a particular arrangement of
parts. It is the state of being well organized or planned with all the parts linked together.
This relates to structure in functional writing where the composition should have
distinct paragraphs, parts of a composition such as introduction, main body and

conclusion.

Godwin (2014) says. “An effective structure helps your argument to unfold clearly to
the reader. You want your response to be focused and progressive, rather than just a
jumble of ideas”. He further explains that structure deals with how one arranges ideas
so that he/she can bring out the central argument of the essay and outline reasons to
support the main argument or message. One should decide on a logical order of points
in a composition. The writer should also be aware of progression of his or her argument

and show how each point links to another.

These guidelines on structure can assist learners to write logical and appropriate

functional essays which can enable them score high marks in them.

Cooper and Shoolbred (2016) give key structuring conventions to be used in paragraphs
as: “Group similar ideas together rather than jumping around; Individual paragraphs
should be differentiated typographically that is by indenting or by allowing additional
line space between; Each paragraph should make only one main point; Think of

paragraphs as mini-essays. They also say that as one who writes an essay should start
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with a topic sentence to introduce the main point of the paragraph; explain that point
further; provide evidence for the point; interpret/analyze the evidence; then summarize
the point and indicate how it links into your overall argument; Each paragraph should
link to the next using transition words or phrases — such as ‘alternatively;’
‘consequently;’ ‘as a result’; ‘furthermore...’The paragraphs should be placed in a
logical and consistent order. Play around with them until you get the best flow. They

should feel progressive rather than list-like.”

The KNEC marking scheme (2019) prepared for marking functional writing in
Kiswahili gives the characteristics of structure in composition. Structure is simply
explained as the appearance of the composition. The appearance of a composition is a
surface features which can easily be seen by an examiner such as legible handwriting,
cleanliness and tidiness, having a title of the composition and the correct paragraphing.
Caulfield (2022) says that the basic structure f an essay always consists of an
introduction, a body and a conclusion. In addition, McCombes (2023) notes that every
piece of an academic writing is structured by paragraphs and headings, the number,
length and order of your paragraphs will depend on what you’re writing — but each
paragraph must be: unified, this means that all sentences relate to the one central point;
coherent, this means that the sentences are logically organized and clearly connected
and relevant which implies that the paragraph support the overall theme and purpose of
the paper. Skinner (2023) says “Structure is important in academic writing because it
helps to make your ideas clear, guides the reader’s comprehension and can strengthen

your arguments”.

Handwriting is an integral aspect of structure in functional writing. As concerns

handwriting it is important that students embrace legible handwriting in their functional
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writing. Graves (2009) says that some of the benefits of legible handwriting include the
following: Clearer thought processes for the writer. No longer having to struggle with
‘how’ of writing, the brain is freed to work on idea formation and composition. The
result is better written compositions. Secondly legible handwriting makes easier
reading and interpretation for the reader. The reader no longer has to interpret sloppy
pen strokes to figure out what is being said and is able to concentrate on the evaluation
of the writer’s ideas. In addition, legible handwriting leads to more receptive audiences
to the writing. At least one study has shown that easy-to-read documents result in an

audience that is more receptive of the ideas that the document presents.

It is therefore essential for the learner to use correct format and structure to write an
impressive functional composition. All the aspects of structure in a functional writing

need to be adhered to as a way of ensuring that the composition is well developed.

2.5 Language Use in Functional Writing

Language as a medium of communication is an essential item in writing of any
composition. Oxford University of Advanced Learner’s Dictionary of current English
(2004) defines language as a system of communication in speech and writing that is
used by people of a particular country. Hakim (2018) defines language as a system of
conventional, spoken or written symbols, signs, sounds, gestures or the like used or

conceived as a means of communicating thought emotion among others.

In the marking of functional essays and other compositions in KCSE in both formative
and summative items, language use is considered as a major factor in conveying the
ideas in the composition. As concerns the aspect of language use, the learner is expected
to adhere to choice of vocabulary. The writer is expected to make appropriate choice of

the vocabulary that conveys the intended message. Besides the choice of the
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vocabulary, the learner is expected to use it correctly. The choice of the vocabulary

entirely depends on the question that has been asked.

Braun (2015) emphasizes on integrating vocabulary when teaching writing. She says
that writing is a perfect place to incorporate some vocabulary instruction. A teacher is
expected to choose two or three words that might be useful to students for the topic that
they are writing about. The teacher should teach the words, give an example of a
sentence and share sentences where students can work on them. The teacher can either
teach the words before students write their rough draft or teach them before students
revise. Itis also important for the students to keep a record of these words in a notebook.
The teaching of words related to the topic will assist the learners to use the appropriate

vocabulary in the writing of the functional texts.

Besides the choice of the vocabulary, a candidate is also expected to adhere to
grammatical rules of the language being used and in this study the learner is expected
to display mastery of Kiswahili grammar. This can be done by the candidate being able
to classify the words in Kiswabhili into different categories such as: nouns, pronouns,
adjectives, adverbs, verbs, conjunctions, prepositions and interjections. (KNEC,
2018).These words should also be used appropriately in the writing of functional

compositions.

Other aspects of language use in functional writing include punctuation, tenses,
spellings of words and syntax. Punctuation is vital as it makes writing to convey the
intended message. The learner is expected to use the different punctuation marks
correctly. The writer is also expected to use capital and small letters appropriately to
avoid being penalized by the examiner. Syntax is an integral aspect in writing.

Nordquist (2019) defines syntax as the rules that govern the ways in which words
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combine to form phrases, clauses and sentences. It is therefore important for the learner
to display syntactic knowledge of Kiswahili language to write meaningful functional
texts. The learner is expected to show correct usage of these aspects to enable him/ her
to write a good composition on the topic asked. The learner is also expected to use
interesting and captivating language that captures and sustains the interest of the reader
where the writer employs stylistic devices such as idioms, sayings, proverbs, similes
and even synecdoche. These idiomatic expressions should be used within the context
of the question tested. This study therefore looked at aspects of choice of vocabulary,
the sentence structures and punctuation among others and showed how they affected

the writing of functional writing items.

2.6. Learner’s Attitude towards Functional Writing.

Cherry (2018) defines attitude as an individual’s predisposed state of mind regarding a
value and it is precipitated through a responsive expression towards a person, place,
thing or event which in turn influences the individual’s thought and action. Attitude
can also influence an individual’s choice of actions and responses to challenges,
incentives and rewards. Cherry further says that attitude can be formed from a person’s
past or present. He says there are four major components of attitudes as follows: the
affective which is about emotions and feelings, cognitive which deals with beliefs or
opinions held consciously, conative that shows the inclination for an action and

evaluative which gives a positive or negative response to stimuli.

Brown (2009) observes that attitude towards writing as a whole has a significant impact
on achievement; it either enhances or hinders it. Positive orientations increase a
learner’s confidence and self-esteem. This is related to the writing of functional texts
where some learners may have a positive inclination towards its writing whereas others

develop a negative attitude and this affects the outcome.
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Cherry (2017) says that attitudes can also be explicit and implicit. Explicit attitudes are
those that we are consciously aware of and that clearly influence our behaviors and
beliefs. Implicit attitudes are unconscious but still have an effect on our beliefs and
behavior. The learner’s attitude will either be positive or negative and will have a great

impact on the acquisition of functional writing skills.

Cherry (2018) shares the same sentiments with Hornby (2005) and explains attitude as
the way one thinks and feels about someone or something. It also implies the way one
behaves towards someone or something that shows how he thinks or feels. Business
dictionary defines attitude as a predisposition or a tendency to respond to positively or
negatively towards a certain idea, object, person or situation. Attitude influences an

individual’s choice of actions and responses to challenges, incentives and rewards.

Cherry (2023) says that psychologists define attitudes as a learned tendency to evaluate
things in a certain way. This can include evaluations of people, issues, objects or events.

Such evaluations are often positive or negative, but can also be uncertain at times.

Attitude can influence the learner’s preparation for the functional writing text. The
study investigated how attitude of the learner in the functional writing affected
performance in Kiswabhili. The students showed some liking and disliking of functional

writing in Kiswahili in different measures.

2.7 Teaching Strategies used in Functional Writing

Braun (2015) says that Teaching Strategies refer to the structure, system, methods,
techniques, procedures and processes that a teacher uses during instruction. These are

strategies the teacher employs to assist student learning. This study discussed selected
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teaching strategies. Braun discusses some strategies in teaching of writing as follows;
she advocates for peer conferencing where a teacher is expected to set a specific goal
of students helping each other check for capital letters at the beginning of each sentence,
re-reading to make sure each sentence makes sense or looking for words that could be
traded out for something more interesting. Students can read each other’s writing and

state what they loved about it.

Connell (2014) observes how important it is to use wall charts which show organized
displays of words. These wall charts will enable students make meaningful connections
between words and concepts which are in turn used for writing. The wall charts can
also serve as a visual reference of concepts that have been taught acting as a visible
reminder of concepts, cues and guidelines for learning. Patria (2020) supports the views
of Connell (2014) asserting that educational charts serve numerous functions; they are
used to illustrate concepts or things, demonstrate processes, differentiate between
similar things, capture interest and stimulate. He further states that wall charts drive in

the message well with the visual illustration.

Braun (2015) says that a teacher should demonstrate some skills in writing such as
brainstorming topics to write about, creating a plan for writing, orally rehearsing
sentences and then writing them down, stretching out sounds in words for spelling, re-
reading and editing writing, looking for places to add more interesting vocabulary and

making a final copy that incorporates editing and revisions.

In addition, Braun (2015) discusses the need to use mentor texts. These are published
pieces that serve as good examples of the type of writing you are helping your students
to produce. Mentor texts serve as blue print for the students as they begin to write their

own pieces.
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Miller (2016) says that teaching strategies play a vital role in language acquisition and
learning. She says that the strategies a language teacher uses have a big impact on
language learning. The teacher should help students understand the concepts of
language; take the different learning styles into account as their different levels of
comprehension. Offering an immersion experience helps students connect the language

learning to their environment.

Quizalize (2018) discusses seven Effective Teaching Strategies. The teacher is
supposed to use visualization. This is bringing dull academic concepts to life with visual
and practical learning experiences, helping the students to understand how their school
applies in the real world. This can be done by using the interactive whiteboards to

display photos, audio clips and videos.

The other critical strategy of teaching is inquiry based instruction. The teacher is
expected to pose thought provoking questions which inspire students to think for
themselves and become more independent learners. Encouraging students to ask
questions and investigate their own ideas helps improve their problem solving skills
and gain a deeper understanding (Cox 2017). In the writing of functional texts, inquiry

based instruction will there

The teacher is also expected to prepare and use individualized Education programs.
That is what Cox (2017) refers to as differentiation where the teacher allocates learners
tasks based on their abilities to ensure that no one lags behind. Teacher Performance
Appraisal and Development (2016) puts emphasis on teachers ensuring individualized

education programmes as a way of addressing learner individual needs and programs.
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Cox (2017) refers to this individualized learning as differentiation where the teacher

allocates learners tasks based on their abilities to ensure that no one lags behind.

Cox (2017) gives another teaching strategy; Graphic organizers. This is a simple and
effective tool to help students to brainstorm and organize their thoughts and ideas in
visual presentation. This helps students organize information so that it becomes easier
for them to comprehend. Graphic organizers can be used for any lesson, to structure
writing, brainstorming, planning, problem solving or decision .The popular organizers

are flow-charts in languages, Venn diagram in Mathematics and concept maps.

Quizalize (2018) also gives another effective teaching strategy of using technology in
the classroom. The aspect of incorporating technology in teaching is a great way to
actively engage the students since digital media surrounds young people in this
21%Century. Interactive whiteboards and mobile devices can be used to display images
and videos, which help the learners to visualize new academic concepts. Learning can
become more interactive when technology is used as students can physically engage

during lessons as well as instantly research their ideas, which develops autonomy.

The other teaching strategy is co-operative learning. This kind of strategy encourages
students of mixed abilities to work together by promoting small groups or whole class
activities. Through verbally expressing their ideas and responding to others makes the
students to develop self-confidence, enhances communication and critical thinking
skills, which are vital through life. This helps them write functional texts on dialogue.

(Quizalize 2018)

An effective behavior management is a crucial teaching strategy that makes the teacher
gain the respect of the student and ensures equal chances of exploiting their potentials.

Noisy, disruptive classrooms do not create a productive learning environment.
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Therefore, developing an atmosphere of mutual respect through a combination of

discipline and reward can be beneficial for both the teacher and the students.

Kulian (2017) also gives a major evidence based teaching strategy as plenty of practice.
Kulian notes that practice makes perfect. He says that practice helps students to retain
the knowledge and skills that they have learned while also allowing them another
opportunity to check understanding. The student should also practice the right things.
This practice should reflect in the lesson goal. Students do better when their teacher
allows them practice the same things over a spaced-out period of time. Students need
to do a lot of practice in functional writing so as to write fair texts in both formative

and summative evaluation.

Edgar Dale’s Cone of Experience of (1969) gives three levels of learning in an
illustration that emphasizes on the aspect of practice. The three levels are: Tell, show
and do. The experience states that a learner remembers something that he or she does.
For example, in the teaching of functional writing; you explain to them, demonstrate
how to write and give them an assignment. This enhances their understanding and
retention of content. Refer to Figure 1.1 which displays how the three levels of learning

work.

Table 2.1 Edgar Dale’s Cone of Learning.
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Professional development is another important strategy. The Teacher Performance
Appraisal and Development Tool (TPAD) (2016) considers this aspect as important
because it is a great way of enhancing teaching and learning in the classroom. This can be
in forms of attending in-service courses, getting out of the classroom to work with other
teachers, participating in course and subject panels to develop items for evaluation among
others. The teacher can also join others in summative evaluation of the learners. This will
also help the teachers to access the dynamic pedagogical skills necessary for the teaching

of functional writing texts.

Ferriman (2013) says that it is also important to provide the students with feedback. This
involves letting the students to know how they have performed on a particular task along
with ways they can improve. Feedback provides the learners with tangible understanding
of what they did well, of where they are and of how they can improve. The researcher
therefore sought to find out the effectiveness of teaching strategies in functional writing in

Kiswabhili.
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2.8 Research Gap
Robinson, Saldanha and Mckoy (2011) define a research gap as a topic or area for which

missing or insufficient information limits the ability to reach a conclusion for a
question. A research need is defined as a gap that limits the ability of decision-makers
(policy-makers, patients, practitioners) from making decisions. They further explain
that a research gap is what makes your manuscript publishable; it is the missing element

in existing research literature; it is the gap that you fill with your research approach.

Besides that, Femandezi (2016) says that a research gap is a problem which has not
been addressed so far in a particular field. Context is not the research gap but one that
will surely indicate or lead you to the problem. The reason for you to do research should
be a lack or an insufficiency or gap in existing literature. She further explains that a
research gap also implies a lack of empirical studies (thus involving a particular

context), either from a certain theoretical perspective and or methodological approach.

On the other hand, Neuman (2016) denotes that a research gap involves a missing piece
in the progression of a field of research. What is missing often can be discovered by
logic. Sometimes looking at a field of research with the eye of a different method of
study help identify a gap. She also sees research gaps as opportunities for
researchers. She adds that as it is valuable to verify previous studies, it is also exciting

to research an unknown area in a field of study.

There are related studies that have been carried out in this area but they still show
insufficient information on the issue of concern. Studies have been carried out in other
areas in Kiswahili and even English. The studies looked at the following: Onchera and
Manyasi (2013) did a study on ‘Functional Writing skills for Effective Communication:

The English Language Classroom in Kenya.’ This study sought to investigate to what
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depth learners are exposed to appropriate functional text varieties. The findings of this
study showed that students were not fully exposed to varieties of texts. The teachers
used the class text in most of the lessons. This therefore means that learners are not
exposed to samples and specimen in functional writing skills. Onchera and Manyasi’
study was related to the current study as both studies looked at the functional writing in

English and Kiswahili respectively.

Okari (2016) carried out a study on ‘The Writing Skill in Contemporary Society, the
Kenyan Perspective.” This was an overview of writing skills in English language in
lower levels of learning in the contemporary society where she looked at the writing
programme and its goals, the basic methodology for writing tasks, broad groups of
writing skills, the teaching of writing skills in pre-primary and primary schools where
controlled and guided composition writing are seen as the main types of composition.
Okari also looked at aspects of punctuation, testing and marking of written tasks. The
study emphasized on the importance of punctuation in writing. This study also
emphasized on correct punctuation as it makes the message to be communicated clearly,
this will in make the learner earn good marks in functional writing item hence

performing well.

Mureithi (2015) carried out a study on Language Competence in Selected Functional
Writing Skills in Selected Public Secondary Schools in Aguthi Division, Nyeri County.
The researcher emphasized on the importance of competence in English language
because it affects performance in other subjects. The findings indicated that
competences in English were affected by Mother Tongue influence and high frequency
in grammatical errors. This study also established that grammatical errors arose from

incorrect language use in terms of choice of vocabulary and spelling mistakes.



55

Githinji (2017) carried out a study on ‘School factors influencing instruction of
Kiswahili Grammar in Public Secondary schools in Baringo Central sub-county.” In
this study the researcher looked at school resources that influence students’
performance, student perception towards grammar among others. This research
emphasized on the importance of positive attitude towards Kiswahili grammar and the
need of having enough teachers for Kiswahili. The findings showed that most schools
did not have teachers employed by the Teachers Service Commission and most teachers

had negative perceptions on Kiswahili grammar.

Despite all these studies, there still existed a gap in the area of influence of functional
writings skills on performance in Kiswahili hence the need to carry out the research.
This study therefore looked at how the performance of Kiswahili is affected aspects in

functional writing.

2.9 Summary

The chapter assessed the contribution of different studies on functional writing. The
researcher assessed the views of other scholars in Kiswahili and English Language and
what they said about style and structure in functional text, language use in functional
writing items, learners’ attitude towards functional writing and teaching strategies in
functional writing. Literature on functional writing in Kiswahili was limited hence the
researcher also used that of English Language. The chapter also looked at other

researchers’ studies and how they were related to the current study.
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CHAPTER THREE
RESEARCH DESIGN AND METHODOLOGY

3.1 Introduction

This chapter presents: the research design, research philosophy on which the study is
anchored, the study area where the research was carried out, the target population,
sample size, the study variables, techniques of data collection, the research instruments,
validity and reliability of the research instruments, data collection procedure,

administration of research instruments, data analysis and ethical considerations.

3.2 Research Design.

This study employed Descriptive Research Design where the researcher investigated
the influence of functional writing skills on students’ performance in Kiswahili. Bhat
(2019) defines Research design as a framework of methods and techniques chosen by
a researcher to combine various components of research in a reasonably logical manner
so that the research problem is efficiently handled. It provides insight about how to
conduct research using a particular methodology. Research design is a set of methods
and procedures used in collecting and analyzing measures of the variable specified in a
research problem research. Bhandari (2023) states that research design is a strategy for
answering the research question using empirical data. The design of a study defines the
study type whether it is descriptive, diagnostic, correlation among others. This study
therefore answered research questions on the influence of functional writing on

performance in Kiswahili

Heath (2023) states that descriptive research is a method of performing exploratory
research. It enables researchers to precisely and methodically describe a population,
circumstance or phenomenon. In descriptive research, a researcher begins with well-

defined subject and conducts a study to describe it accurately and the outcome is a
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detailed picture of the findings. In this study the researcher used descriptive research
method as it looked at the performance of students in functional writing in Kiswahili

based objectives.

Bhat (2023) says that descriptive methodology focuses more on the ‘what’ of the
research subject than the ‘why’ of the research subject. In this study, the descriptive
research design enabled the research to get information on the influence of functional
writing skills on performance in Kiswahili. By using the descriptive research, the
researcher looked at how the aspects of style and structure in functional writing,
language use, the attitude of the learners towards functional writing and teaching

strategies used in functional writing influenced performance in Kiswahili.

3.3 Research Philosophy.
This study is anchored on the Constructivist or interpretive research paradigm.

Saunders, Lewis and Thornhill (2012) describe interpretivism as a philosophy that
involves the researchers to interpret elements of the study, thus interpretive integrates
human interest into a study. Interpretive researchers assume that access to reality (given
or constructed) is only through social construction such as language, consciousness,
shared meaning and instruments. In this type of studies meanings emerge usually at the
end of the research process. This philosophy is important for the researcher as a social

actor to appreciate differences between people. (Saunders, Lewis and Thornhill 2012)

The current study belongs to the interpretive research paradigm as it used qualitative

research techniques. It used questionnaire, observation and document analysis in
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collecting data. It also made a critical inquiry into the influence of functional writing
skills on students’ performance in Kiswabhili. This Research Philosophy is applicable to
the present study as this study sought to see how the functional writing affected

performance in Kiswabhili.

3.4 Study Area
The study was carried out in Elgeyo-Marakwet County. It is one of the fourteen

Counties found in the Rift Valley region. It borders Uasin Gishu, Trans Nzoia, West
Pokot and Baringo Counties. The major sites for the study were located in Secondary
schools since Kiswahili is taught as a compulsory and examinable subject. There are
122 secondary schools spread across the four sub-counties namely: Keiyo North with
25 secondary schools; Keiyo South which has 41 secondary schools; Marakwet East
with 19 schools and Marakwet West with 37 schools. The location of schools in Elgeyo-
Marakwet largely corresponds to the pattern of settlement. Elgeyo-Marakwet has two
contrasting climatic conditions: the highlands which are extremely cold and rainy,
while the lowlands are very hot and have erratic rainfall. The researcher therefore
carried out a study form this area following the reports from Sub-county, county and

KNEC reports as shown in tables 1.2 and 1.3.

3.5 The Study Population
Villegas (2023) says that study population is a group considered for a study or statistical

reasoning. The study population is not limited to the human population only.

Elgeyo-Marakwet had 122 secondary schools as at October 2020. All schools were
public except one which was private. The target population was all students in form
four and all teachers of Kiswahili in public schools. The form four students were more

suitable to participate in the study because they were confident enough to answer the
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questions as they have been in school for a longer period of time and have been
evaluated on different functional writing texts.

3.6. Sample Size.
Coursera (2023) states that sample size s the number of observations or individuals

included in a study or experiment. It is a number of individuals, items, or data points

selected from a larger population to represent it statistically.

Elgeyo-Marakwet had a total of 9,852 Form Four students and 256 teachers of
Kiswahili in secondary schools as at October, 2020. The researcher used 30% which
was applied to the schools from each of the four sub-counties. This was because 30%
can be used for generalization of the findings to the target population. Akhileshi (2023)
says that sample sizes equal to or greater than 30 % are often considered to be sufficient
for the central limit theorem which states that the distribution of a sample approximates

a normal distribution. The distribution is shown in table 3.1

Table 3.1 Sample Size of the Schools

Sub-County No. of Schools Approximation of 30%
Keiyo North 25 8
Keiyo South 41 12
Marakwet East 19 6
Marakwet West 37 11
Total 122 37

The researcher got student samples from 37 secondary schools out of the 122 schools
in Elgeyo-Marakwet but the study used 35 schools as two teachers did not submit back

their questionnaire back to the researcher as indicated in 4.3 in Response Rate. The 30%
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applied to form four students from each of the 35 schools from the four sub-counties in
the county. This percentage was appropriate as it was used for the generalization of the
findings. The 35 teachers of Kiswahili in the 35 schools were included in the sample.

See table 3.2 for the student enrolment and teacher establishment in Elgeyo-Marakwet.

3.6.1 Sampling Procedure of the Study.
Kenton (2018) defines sampling as a process used in statistical analysis in which a

predetermined number of observations are taken from a larger population. This
methodology used to sample from a larger population depends on the type of analyzing
being performed but may include simple random sampling or systematic sampling.
Lance and Hattori (2016) define sampling as the selection of a subset (a statistical
sample) of individuals from within a statistical population to estimate characteristics of
the whole population. The sample that was used in the research was from the secondary
schools in the four sub-counties: Keiyo North, Keiyo South, Marakwet East and
Marakwet West. The researcher then used stratified sampling to get 35 schools out of

122 from the four sub-counties.

Thomas (2020) says that stratified sampling is a method where researchers divide a
population into homogeneous subpopulation called strata based on specific
characteristics such as race, gender identity, and location among other factors. In this
study the researcher selected 35 schools from the four sub-counties of Elgeyo-

Marakwet to be used in the study.

Purposive sampling was also used. Purposive sampling involves the selection of the
cases on the basis of the researcher’s own judgment about which is the most useful.
Purposive sampling was used to select the form four students and the 1 teacher of

Kiswahili from each of the 35 schools from the four sub-counties in Elgeyo-Marakwet.
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Thereafter simple random sampling was then used to get 579 form four students to
participate in the study.

Table 3.2 Form 4 Students Enrolment and Teacher Establishment per Sub-
County in Elgeyo- Marakwet as at October, 2020.

S/N  Sub-county No. of Secondary No.of form4 No .of
Schools Students Teachers of
Kiswabhili
1. Keiyo North 25 2797 64
2..  Keiyo South 41 3001 82
3. Marakwet East 19 1204 34
4. Marakwet West 37 2850 76
TOTAL 122 9852 256

Source: (Sub-County Education Offices, Elgeyo - Marakwet County, 2020)

3.7 Study Variables

A variable is a measurable characteristic that assumes different values among the
subjects. Independent variable is a variable that a researcher manipulate in order to
determine its effect or influence on another variable. On the other hand a dependent
variable attempts to indicate the total influence arising from the effect of independent

variables. (Kalof, Dan and Dietz, 2008)

Carlson (2006) says that the cause variable or the one that identifies forces or conditions
that act on something else is the independent variable. Independent variables come
before other variables in time. The variable that effects or is the result or outcome of
other variables is the dependent. On the other hand, intervening variable is a factor

mediating the relationship between two other factors
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Independent variables included the following: style in functional writing, structure in
functional writing, language use in functional writing, learners’ attitude towards
functional writing and teaching strategies used in teaching functional skills. Dependent

variable is: Performance in Kiswabhili.

3.8 Data Collection Techniques

Murchison (2010) defines data collection as a process of collecting information from
all the relevant sources to find answers to the research problem, test hypotheses and
evaluate outcomes. It is also a series of intellectual activities aimed at gathering good

information to answer emerging research questions.

Reddy ( 2018) also gives a definition of data collection and says that it is the process of
gathering and measuring information on targeted variables in an established system,
which then enables one to answer relevant questions and evaluate outcomes. This study
collected primary data through the use of questionnaire, observation schedule and
secondary data from the documents such as progress records, the analyzed KCSE and
internal results in Kiswabhili in the sampled schools. The use of more than one research
instrument had an advantage in that the instruments compliment and supplement each
other. Manawis (2023) says that data collection techniques refer to methods used to
collect and analyze different forms of data. Standard data collection techniques include
going through documents related to the topic as well as conducting interview and
observations. This study collected data using questionnaire, observation and document

analysis.

3.9 Research Instruments.
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These are the tools the researcher employs in data collection. Collins (2021) says that
the term research instrument refers to any tool that is used by a scientist to obtain
measure and analyze data. The information that researcher gathered came from
different sources. The data collection instruments that were used in this study included

the questionnaire, observation schedule and document analysis guide.

3.9.1 Questionnaire

Murchison (2010) defines a questionnaire as a form which is prepared and distributed
for the purpose of securing responses. Generally these questions are factual and
designed for securing information about certain conditions or practices, of which
recipient is presumed to have knowledge. A questionnaire is a device for securing
answers to questions by using a form which the respondent fills himself or herself. This
study had a series of questions on the aspects of functional writing such as style and
structure in functional writing, the language use, learners’ attitude towards functional

writing and teaching strategies used in functional writing.

Bhat (2023) defines a questionnaire as a research instrument that consists of asset of
questions or other types of prompts that aims to collect information from a respondent.

A research questionnaire is typically a mix of close-ended and open-ended questions.

The questionnaire was used to obtain important information from the form four students
and teachers of Kiswahili in the sampled population. Each item in the questionnaire
was developed to address a specific objective, a research question or hypothesis of this
study. The questionnaire was used on all respondents; that is 579 form four students
and 35 teachers of Kiswahili. The questionnaire included close and a few open ended
question items. The open-ended items in the questionnaire were used to get the

respondents’ opinion on what affects performance in functional writing. The
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respondents were asked to list a number of functional writing texts. The open-ended
question items facilitated in the collection of more information. The close-ended
questionnaire was administered to the teachers of Kiswahili and students seeking
information on the effects of language use, learners’ attitude towards functional writing
and style and structure in functional writing. The questions on close ended
questionnaire were easier to analyze as they were in an immediate usable form. The
questionnaire is economical to use in terms of money and time. The researcher sought
information on the influence of functional writing skills on students’ performance in
Kiswahili, where aspects style and structure, language use, learners’ attitude towards

functional writing and teachings strategies used in functional writing were investigated.

The questionnaire method was beneficial because of great reliability and validity of
information collected through standardized questions, collection of the information
according to the objectives set and uniformity from one measurement situation to

another. The questionnaire was used widely for data collection in this study.

3.9.2 Observation Schedule

Coleman (2019) defines observation as a way of collecting data through observing.
Observation data collection method is classified as a participatory study because the
researcher has to immerse him or herself in the setting where the respondents are, while

taking notes and recording.

Observation as a data collection method can be structured or unstructured. In a
structured or systematic observation, data collection is collected using specific
variables and according to predefined schedule. This study used observation schedule
to collect data on the graphic media in the classroom that outlines information on

functional writing and the process of lesson development in the teaching of functional
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writing. The observation schedule also looked at the learners’ involvement in the
functional writing lesson. The researcher observed on the teaching strategies, language
use, if the teacher used charts, the motivation and rewarding the learners. The researcher

observed 5 lessons in schools Keiyo South and Keiyo North respectively.

3.9.3 Document Analysis Guide.

Document analysis is a form of qualitative research in which documents are interpreted
by the researcher to give voice and meaning around an assessment topic. (O’Leary
2014). Review of the documents shows that the researcher is aware of the available
function of research, identifies what the researcher takes to be key issues, the crucial
questions and the obvious course in the current state of knowledge and provide direction

to the reader on where the research is coming from.

Indeed Editorial Team (2023) defines a document analysis is a qualitative research
technique used by researchers. The process involves evaluating electronic and physical
documents to interpret them, gain an understanding of their meaning and develop upon
the information they provide. Document analysis involves critical examination of
public and private related issues under investigations. The documents that were
analyzed in this case included: the learners’ functional writing exercise books to
analyze syntax, the comments given by the teacher, the different functional writing
essays and the style and structure used in the writing. The school progress records,
internal and external examinations analysis reports from the Sub-Counties on Kiswahili
compositions were also looked at. There was analysis of results from County Education
offices on KCSE performance in Kiswahili and KNEC reports (2014 and 2022) on
KCSE performance. Documents hold vast amount of information and provide a cost

effective method of obtaining data, particularly large scale.
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3.10 Validity and Reliability of the Research Instruments.

For the instruments to give reliable information there is need to standardize the tools.
Through reliability and validity of instruments the researcher can collect the intended

information.

3.10.1 Validity of Research Instrument

Crossman (2018) defines validity as the extent to which a concept, conclusion or
measurement is well-founded and likely corresponds accurately to the real world. This
account accurately represents the social phenomena to which it refers. Bloor and Wood
(2006) define validity as the extent to which the research produces an accurate version
of what is being researched. Tharenou et.al (2007) define validity as the degree of
confidence that a research can have in inferences drawn from the scores and confidence

that a researcher can have in the meaning attached to scores.

Pneumol (2018) explains that validity of research refers to how well the results among
the study participants represent the findings among similar individuals outside the

study.

Validity therefore has to do with how accurately the data obtained in the study
represents variables of the study. The purpose of validity is to have accurate and
meaningful data as it is obtained from the variables. Validity examines how truthful the
research results are. It is the extent to which the instrument measures what it purports

to measure.
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In this study therefore validity was tested by lecturers in the School of Education and
other researchers who reviewed and validated the questionnaire by scoring them with
respect to content validity on a scale of 1 t010. An average validity score was then
completed in arithmetic mean of scores. The score was more than 5 and therefore

instrument was adopted.

3.10.2 Reliability of Research Instruments.

Mckweon and Kucan (2010) state that reliability refers to the consistency or
dependability of a measurement technique. It is concerned with the consistency or
stability of the score obtained from a measure or assessment technique over time and
across settings or conditions. Crossman (2018) defines reliability as the degree to which
a measurement instrument gives the same results each time that it is used, assuming

that the underlying things being measured do not change.

The aim of reliability is to ensure that later investigations arrive at the same findings
and conclusions if they were to follow exactly the same procedures described by earlier
researchers and conducting the same descriptive study all over again. The purpose of
reliability is to reduce the errors and biases in the study. In this study the instruments
were tested for reliability using test-retest method. The questionnaire was piloted on 24
Form Fours students in 4 randomly selected secondary schools from Ainabkoi, Turbo,
Kesses and Soy sub-counties of Uasin Gishu County. One teacher was included in the
pilot study. After three weeks, it was repeated on the same individuals and a Pearson
Moment Correlation Coefficient (r) was estimated. Pearson moment correlation
coefficient of 0.5 or more led to acceptance of the instruments. A correlation coefficient
of 0.7 was adopted in this study. The items in the questionnaire were used as formulated

and the benchmark was attained.
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3.11. Data Collection Procedure.

After the approval of the research proposal, by the School of Education in the
University of Eldoret, the researcher applied for a permit from National Commission
for Science Technology and Innovation (NACOST]I) through the University of Eldoret.
Later the researcher obtained letters of authorization to collect data from the offices of
County Director of Education, the County Government, the County Commissioner and
the Education officers of the four Sub-Counties of Elgeyo-Marakwet. Prior to data
collection, the researcher trained three research assistants to ensure that they are
familiar with the objectives of the study, the instruments and to clarify the statements
where applicable. The completed instruments were collected and checked for any
inconsistencies so as to verify that data was reliable. The researcher also used the
research assistant to observe ten teachers of Kiswahili teaching functional writing in
form four class in the sampled schools.

3.12 Administration of the Research Instruments

Chetty (2016) says that questionnaire administration in a proper way and to choose
sample from population is important. It assists the researcher in incurring actual data.
In addition, it helps them in achieving the research questions and research objectives.
The type of research instrument and its administration depends on the type of method

and strategy opted.

The researcher administered the research tools to some of the respondents in person and
to others with the help of the three research assistants. The questionnaire was
administered to Form four students and teachers of Kiswahili on planned days as was
earlier agreed on when seeking permission from the school. The researcher started by
visiting some of the schools which were far from the researcher’s residence since that

would require more time and ended up with those nearer whose data collection could
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be carried out when the researcher got any short available time. The Research Assistants
were also assigned to collect data from some of the schools. The observation was
carried out and the questionnaire administered on the same day in each of the schools.
The researcher took at least one week to visit the sampled schools, however; this was
not done consecutively but with breaks in between. The researcher assumed that the
questionnaire was filled in correctly and had reliable information. Observation was
done in class to find out the teaching strategies that were used by the teacher. The
researcher also observed the teaching resources and materials that were available for

the teaching and learning of functional writing.

3.13 Data Analysis

Cathy and Rachel (2014) define data analysis as the process of inspecting, cleaning,
transforming and modeling data with the goal of discovering useful information
informing conclusion and supporting decision making. According to Shamoo and
Resnik (2003), various analytic procedures “provide a way of drawing inductive
inferences from data and distinguishing the signal (the phenomenon of interest) from

the noise (statistical fluctuations) present in the data”.

While data analysis in qualitative research can include statistical procedures, many
times analysis becomes an ongoing interactive process where data is continuously
collected and analyzed almost simultaneously. Indeed, researchers generally analyze
for patterns in observations through the entire data collection phase. (Savenye,
Robinson, 2004). The form of the analysis is determined by the specific qualitative
approach taken (field study, ethnography content analysis, oral history, biography,
unobtrusive research) and the form of the data (field notes, documents, audiotape, and

videotape). Data analysis has multiple facets and approaches, encompassing diverse
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techniques under a variety of names, while being used in different business, science,

and social science domains

Data analysis also means summarizing or putting some order into the collected
information. This consists of examining; categorizing, tabulating or otherwise
recombining the evidence to address the initial proposition for the study. (Galleto
2016). Data in this study was analyzed quantitatively and qualitatively. Quantitative
analysis employed the use of descriptive statistics. Descriptive statistics such as tables,
frequency distribution, percentages, and graphs were used to summarize and describe
data. Qualitative analysis was done by use of narrative and verbatim. The triangulation
of both qualitative and quantitative data was used so that diverse views can light the
application data. Data was checked for accuracy, completeness or recording, errors and
omissions.

3.14 Ethical Considerations

May (2011) defines ethics as norms or standards for conduct that distinguish between
right and wrong. Ethical considerations are therefore codes and policies that address
and guide researchers in data collection activities. They include honesty, objectivity,
and respect for intellectual property, social responsibility, confidentiality and non-
discrimination. Ethical behavior is critical for collaborative work because it encourages

an environment of trust, accountability and mutual respect among researchers

Grady (2010) asserts that ethical considerations prevent against fabrication or falsifying
of data and therefore promote the pursuit of knowledge and truth which is a primary
goal of research. Adhering to ethical standards makes the public to support and believe

in the research.
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Saunders etal (2012) denotes that there are important principles that relate to ethical
considerations in dissertations. These include the following: VVoluntary participation of
respondents in the research; respondents to participate on the basis of informed consent;
avoid the use of offensive, discriminatory or other unacceptable language; privacy and
anonymity of respondents; acknowledgement of works of other authors used in any part
of the dissertation; maintenance of the highest level of objectivity in discussions and

analyses of the study carried out.

Shamoo and Resnik (2015) say that it is important for researchers to learn how to
interpret, assess and apply various research rules and how to make decision and act
ethically. Research involves co-operation and coordination and should promote values
that are essential to collaborative work such as: trust, accountability, mutual respect and
fairness. They further summarize the aspects of ethical considerations as: human
subjects’ protection, honesty, objectivity, integrity, carefulness, openness, respect for
intellectual property, confidentiality responsible publication, responsible mentoring,
and respect for colleagues, social responsibility, non-discrimination, competence,

legality and animal care.

The researcher therefore considered anonymity where respondents were not expected
to disclose their identity. As they filled in the questionnaire, they did not write names
or the names of their schools. Privacy and confidentiality of the respondents was
considered as information they gave in the questionnaire was treated with
confidentiality and it was highly secured. The respondents were also informed of the
reasons for the research for them to participate with their consent. The researcher
assured them that the data that was being collected would be used for academic

purposes only.
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3.15 Summary.
The chapter looked at the research design and methodology that was used during the

study. It also outlined the area of study.
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CHAPTER FOUR
DATA PRESENTATION, ANALYSIS, INTERPRETATION AND
DISCUSSION

4.1 Introduction

The main focus of this chapter is the presentation of data, analysis, interpretation and
discussion of the results of the research based on the objectives; style in functional
writing ,structure in functional writing, language use in functional writing, learners’
attitude towards functional writing and teaching strategies used in functional writing.
Data obtained was analyzed to determine students’ performance of Kiswahili in
Secondary schools in Elgeyo-Marakwet County in Kenya. Descriptive statistics such
as frequencies and percentages were used to analyze the responses to various items in

the sets of questionnaire, the observation schedule and the documents.

4.2 Demographic Information of Respondents.

The researcher found it necessary to establish the general information of respondents
such as the status of their schools, marks scored in Kiswahili composition and mean
grade in Kiswahili subject because these constitute the basis under which an individual
can be graded. The researcher sought to determine the general information of the
respondents first under which she could later make inferences as concerning their roles
in writing of functional texts. This gave accurate information and proper
recommendations were made considering the background of the individual
stakeholders.

The respondents were in two categories; the teachers of Kiswahili and form four

students who were drawn from 35 secondary schools out of 122 from four sub-counties
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of Elgeyo-Marakwet County to participate in the study. See table 4.1 for the distribution

of the respondents.

Table 4.1. The Composition of the Respondents

Sub-County Teachers of Students Total
Kiswahili
Keiyo South 10 284 294
Keiyo North 08 104 112
Marakwet East 06 58 64
Marakwet West 11 133 144
Total 35 579 614
Figure 4.1 Composition of Respondents
350
300
250 -
200 - M Teachers of Kiswahili
W Students
150 -
W Total
100 -
50 -
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Keiyo South Keiyo North  Marakwet East Marakwet West




75

4.3 Response Rate.
The questionnaires were administered to 579 students in Form Four and 35 teachers of

Kiswahili in the selected 35 schools. Response rate was stated as follows:

Table 4.2 Response Rate

Respondents Issued Returned %
Teachers 37 35 94.6
Students 581 579 99.56
Total 618 614 99.35

Table 4.2 reveals that the students’ and teachers’ response rate of 99.35% was
realized. This was because the researcher had made prior arrangements to meet with

the respondents in the selected institutions.

Mundy (2002) says that there is no magic figure on response rates. Higher is better.
60% would be marginal, 70% is reasonable, 80% would be good and 90% would be
excellent. In this study the response rate of the students was 99.56% whereas that of the

teachers of Kiswahili was 94.6%.
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Table 4.3 Performance of Students in Kiswahili Composition in Term 1, 2020

Range of Marks (x/40) Frequency %
30-40 86 14.9%
20-29 120 20.7%
10-19 317 54.7%
Below 10 56 9.7%

Table 4.3 shows how learners in form four classes in Elgeyo-Marakwet County
performed in Kiswahili Composition in Term 1, 2020: 14.9 % (N=86) of the students
scored marks which ranged from 30-40, 20.7% (N=120) of the students scored marks
that was within 20-29 out of 40, 54.7% (N=317) scored marks ranging from 10-19 out
of 40 while 9.7% (N=56) of the students scored below 10 marks out of 40. From the
table 4.3, it is evident that 64.4% (N=373) of the students scored below 20 marks out
of 40.This is an indication that Kiswahili Composition generally affects performance
of Kiswahili subject. Most students did not perform well in Kiswahili composition.
Therefore it shows that the low mark in Kiswahili composition affects the Kiswahili
subject mean grade because of the integrated approach of grading in Kiswahili. This
low mark in Kiswahili also affects the candidate’s performance since Kiswabhili is a

core subject in grading for the final mean grade.

The overall performance in Kiswabhili for Term 1, 2020 is shown in table 4.4
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Table 4.4 Respondents overall Performance in Elgeyo-Marakwet in Kiswahili
Term 1, 2020

Range of Marks (%) Frequency %
80-100 25 4.3
70-79 56 9.7
60-69 78 13.5
50-59 34 5.8
40-49 173 29.9
30-39 113 195
Below 30 100 17.3

As concerns the overall performance in Kiswabhili, 4.3 % (N=25) of the students scored
marks ranging between 80-100 %. 9.7% (N=56) of the students scored between 70-79
%, 13.5 % (N=78) of the students scored marks ranging from 60-69.5.8 % (N=34) of
the students scored marks ranging from 50-59%, 29.9 % (N=173) of the students scored
marks ranging from 40-49 %, 19.5 % (N=113) of the students scored between 30-39 %
as the overall marks in Kiswahili. It is therefore evident that 66.7 % (N=386) students
scored below 50% as the overall mark in Kiswahili. This has a correlation with the
students’ performance in Kiswahili in KCSE Examinations as shown in Table 1.2. The
KNEC report on KCSE examinations of 2019 shows that majority of the candidates did
not perform well in the question on functional writing. The report also shows that there
were 694,982 candidates out of which 6834 (0.98%) scored marks ranging from 1 to 5
out of 40 in Kiswahili composition. The overall performance of candidates in Kiswahili
stood at 38.73% from the possible 100%. This indeed shows that performance in

Kiswahili is poor hence affecting the overall mean in KCSE examinations.
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4.4 Style in Functional Writing
The first objective was to assess the how style of functional writing affects performance

in Kiswahili. Questionnaire on this aspect of style was administered to the students and
teachers of Kiswahili. The questionnaire administered to the students had five questions
which were responded to. The first aspect required the students to explain what they
understood by the term functional writing (Utungaji wa Kiuamilifu) in Kiswahili.

They responded as shown in table 4.5

Table 4.5 Definition of Functional Writing

The definition of Frequency %
functional writing in

Kiswabhili

Correct answer 140 24.2
Incorrect answer 363 62.7
No Response 76 13.1
TOTAL 579 100

As concerns the definition of functional writing (utungaji wa kiuamilifu) the responses
were as shown in table 4.5: 24.2 % (N=140) gave the correct definition of functional
writing, 62.7% (N=363) did not give the correct definition of functional writing
whereas 13.1% (N=76) of the students did not answer the question on the definition of
functional writing. This implies that majority of the students did not know the type of
compositions listed as functional writing and therefore could not define functional
writing. This study therefore points out that majority of the students do not know what

functional writing entails. This also implies that most of the students cannot answer the
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question on functional writing well since they do not know what it is. Scanty knowledge
on the types of functional compositions also affected the preparation of the candidates

for the summative evaluation in Kiswahili composition.

The students were asked to list any five compositions that are classified as functional

writing in Kiswahili. The responses were tabulated as follows:

Table 4.6 List of Functional Compositions.

Number of functional writing Frequency %
compositions

5 89 154
4 100 17.3
3 47 8.1
2 312 53.9
1 21 3.6
0 10 1.7
TOTAL 579 100

The other aspect of style was to list at least five types of functional compositions. They
answered as shown in table 4.6: 15.4 % (N=89) of the students gave five types of
functional compositions, 17.3 % (N=100) of the students listed four types of functional
writing, 8.1% (N=47) of the students listed three types of functional compositions,
53.9% (N=312) of the students listed two types of functional compositions only while
3.6 % (N=21) students listed one type of functional writing and 1.7 % ( N=10) of the

students did not list any functional composition. The table 4.6 shows that majority of
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the students were able to give only two types of functional compositions out of the five
that were expected. From Table 4.6, it is evident that 59.2% (N=343) could only list
two, one or even failed to list any functional composition. This implies that majority of
the students could not answer questions on functional writing effectively as they do not
know the types of functional compositions yet the KIE (2002) lists more than 24 items
of functional writing. This aspect of not listing all the types of functional text as outlined
in the syllabus implied that syllabus coverage was not done effectively. In the
conceptual framework, content coverage is an intervening variable that affects
performance. It therefore shows that candidates did not perform well in functional
writing because they were not able cover all the content on those compositions. This
also shows that the teachers do not expose the learners to all the content in the syllabus.
This finding is similar to that of Onchera and Manyasi (2013) who also established that

teachers did not expose learners to different varieties of functional writing in English.

4.5 Structure in Functional Writing

Besides looking at style, the other objective was concerning the aspect of structure. In
this objective, the students were asked to name the type of paragraphing style that they

use in writing functional compositions and they responded as shown in Figure 4.2
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Another aspect of structure was the type of paragraphing. From Figure 4.2: 31.4 %
(N=182) of the students used the block paragraphs when writing their functional
compositions while 68.6 % (N=397) of the students used the indented paragraphs. This
study therefore points out that majority of the students used the indented paragraphs in
the writing of functional compositions. This study therefore points out that majority of
the students did not adhere to the usage of the block paragraphs as required in the
writing of functional compositions based on the KCSE marking scheme guidelines. The
study also established that some students had challenges in using the appropriate
paragraphing style hence making their work untidy. Refer to Appendix VIII which is a
representation of such challenges. Appendices IX and XI show that students used
indented paragraphs as opposed to the expected block paragraphs. This therefore
implies that candidates scored low marks in functional writing essays because of not
adhering to the appropriate paragraphing hence leading to dismal performance in the

question.
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The learners were asked to list any three challenges that they encountered when writing

functional texts. They responded as tabulated in table 4.7

Table 4.7 Three Challenges learners encounter in Functional Writing.

Challenge YES % NO %
Frequency Frequency

Format 347 59.9% 232 40.1

Paragraphing 437 75.5% 142 24.5

Cohesion of 374 64.5% 205 35.4

ideas

The learners listed the challenges they encountered while writing functional
compositions: 59.9 % (N=347) agreed that they faced the challenge of format while
40.1 % (N=232) said that they did not face the challenge of format of the functional
composition. This therefore shows that majority of the learners did not adhere to format
of functional writing. This concurs with the study of Jes (2016) who says that style
gives each functional text unique and specific features. This therefore implies that a
learner who encounters the challenge of format cannot write a specific functional
composition; this will make the learner to score lower marks hence affecting
performance in Kiswahili insha and Kiswahili subject as a whole. Some of the learners’
compositions showed that there were challenges of adhering to the format of writing an
official letter. Refer to Appendix VII. In this composition, the writer underlined the

salutation though it is not supposed to be underlined.

The same table 4.8 also shows that 75.5% (N=337) of the learners agreed that they
faced the challenge of paragraphing while 24.5 % (N=142) of the learners said that they

did not encounter a challenge of paragraphing. The results therefore show that majority
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of the learners had challenges of using the recommended paragraphing. Refer to
Appendix VIII as an illustration on paragraphing. This composition neither displays
proper nor correct paragraphing. The study generally shows that learners faced a

challenge of paragraphing while writing functional compositions.

The same 4.8 table reveals that 64.5% (N= 374) of the learners agreed that they
encountered a challenge of having cohesion of ideas in the functional compositions but
35.4 % (N=205) of the learners said that they did not have a challenge of cohesion of
ideas. The researcher noted incoherent ideas in compositions as shown in Appendices
VI and IX. The students were asked to discuss the negative effects of Corona Virus
Disease of 2019 on education but the ideas that were given by the writers did not have
a good flow. Most of the points that were given did not unfold sequentially and logically
but one paragraph had different ideas that were not clearly explained. This therefore
implies that majority of the learners did not write functional compositions with coherent
ideas. Table 4.7 therefore reveals that majority of the learners face a challenge of format

in functional writing.

The learners gave their views on how handwriting affects functional writing. The effect

was viewed to be negative as presented in table 4.8



84

Table 4.8 Effect of Handwriting on Functional Writing

Effect of handwriting on Frequency %

functional writing

Incomprehensible work 123 21.2
Misreading the content 78 13.5
Lower rating 256 44.2
Interfere with conveyance 122° 21.1

of the message

Total 579 100

Learners also said that handwriting had a negative effect on functional writing. 21.2%
(N=123) said that illegible handwriting made the composition to be incomprehensible.
Additionally, 13.5 % (N=78) of the learners agreed that poor handwriting makes the
content to be misread, 44.2 % (N=256) said that illegible handwriting makes the student
to get lower marks in the composition. On the other hand, 21.1 % (N=122) of the
students said that illegible handwriting can interfere with the message being conveyed
to the reader. This implies that illegible handwriting makes the learner to score low
marks in the functional compositions. The KCSE marking scheme of 2018 shows that
illegible handwriting affects clarity of the message and in turn affects performance in

functional writing.

The teachers responded on the objective of style. The teachers were asked if they
adhered to some aspects of style while teaching functional writing skills. They

responded as stated in Table 4.9



Table 4.9. Level of adherence to aspects of Style.
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Aspect of Style and YES NO
Sructure

Frequency % Frequency %
Format of the composition 30 85.7 5 14.3
Legible handwriting 8 22.9 27 77.1
Cleanliness and tidiness in the 10 28.6 25 714
composition
Paragraphing of the 9 25.7 26 74.3
composition
Title of the essay 5 14.3 30 85.7
Flow and cohesion of ideas 14 40 21 60

The teachers of Kiswahili gave their views on the level of adherence to the aspects of

style and structure while teaching functional writing. 85.7% (N=30) of the teachers

agreed that they adhered to the aspect of format in functional writing when teaching but

14.3% (N=5) of teachers said they did not adhere to the aspect of format in functional

writing when teaching; 22.9% (N=8) of the teachers put emphasis on the aspect of

legible handwriting in functional composition while 77.1% (N=27) of the teachers did

not insist on the legibility of handwriting while writing the functional composition. This

was contrary to the views of Grave (2009) who elaborates on the benefits of legible

handwriting. Grave says that legible handwriting makes it easier for the reader to

interpret the ideas being conveyed. Appendix VIII shows how illegible handwriting

hinders the conveyance of ideas in a composition.
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Another aspect of style and structure was concerning cleanliness and tidiness when
writing the functional composition: 28.6% (N=10) of the teachers said that they insisted
on the issue of cleanliness and tidiness while 71.4% (N=25) of the teachers did not
emphasize on cleanliness and tidiness of the functional composition. Untidy work
denies a student a chance to score high marks in a composition. Refer to Appendix XlI

to examine the effect of untidiness on scoring of marks in a composition.

A title of an essay is also another aspect of style and structure in functional writing:
14.3% (N=5) of the teachers adhered to the issue of an essay having a title but 85.7%
(N=30) did not insist on the functional composition having a title. A title of a
composition is construed as a summary of the message in the composition. Wilson
(2013) notes that a title is everything in writing. He says that the main purpose of a title
is to garner attention and entice people to start reading your post. This is why the words
that you use and how you craft your title is vital to the success of your post. It is also
true that a title attracts readership and gives some insight on ideas that a reader should
expect in an essay. From the results, it implies that majority of the candidates did not
give titles for their functional writing essays and this therefore led to the scoring of low

marks in the composition.

The element of flow and cohesion of ideas is another aspect of style and structure: 40%
(N=14) of the teachers agreed that functional writing should display the flow and
cohesion of ideas but 60% (N=21) of the teachers did not insist on the aspect of flow
and cohesion of ideas in the students’ functional compositions. Cohesion of ideas in a
composition shows that the candidate understands and has internalized what he or she

is writing about.
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From table 4.9, it implies that majority of the teachers did not emphasize on the
legibility of the handwriting in functional writing. The study also shows that majority
of the teachers do not put emphasis on the functional composition having a title. The
study also shows that the issue of proper paragraphing was not adhered to by majority
of the teachers. This therefore concurs with the findings of Onchera and Manyasi (2013)
who found out those teachers had a different understanding about the teaching of
functional writing skills. Poor performance in functional writing was a result of
majority of the teachers not emphasizing on some aspects of style and structure in
functional writing. The researcher also established that like in Onchera and Manyasi
(2013) study where learners were not exposed to varieties of functional texts, the
current study had a similar challenge since some learners were not able to list any

functional writing item as indicated in table 4.6.

The teachers also gave their opinions on how the aspects of style and structure affect
functional writing: 100% (N=35) teachers agreed that adherence to aspects of style and
structure as format and legible handwriting make the composition to be clear and easy
for marking. This shows that it is essential for the teachers to adhere to aspects of style
and structure when teaching to enable the students to perform well in functional writing.

The teachers also listed errors they found in the students’ compositions when marking

them. See table 4.10.
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Table 4.10 Errors in Students’ Functional Compositions

Errors in the composition YES % NO %
Frequency Frequency
Wrong paragraphing 27 77.1 8 22.9
Wrong structure 20 571 15 42.9
Illegible handwriting 23 65.7 12 34.3
Untidy work 30 85.7 5 14.3

Teachers also noted that there were some errors related to style and structure in the
students’ compositions: 77.1% (N=27) of the teachers said that the students
compositions had errors of wrong paragraphing while 22.9 % (N=8) of the teachers said
the students’ functional compositions did not have errors on paragraphing; 57.1%
(N=20) of the teachers identified errors on the structure of the functional writing while
42.9% (N=15) of the teachers said that there were no errors of structure in the students’
functional compositions; 65.7% (N=23) of the teachers observed that some of the
students committed errors of illegible handwriting while 34.3% (N=13) of the teachers
said that the students’ composition did not have errors of illegible handwriting; 85.7%
(N= 30) of the teachers noted that some students had untidy work while 14.3% (N=5)
of the teachers said that the students’ functional compositions were tidy. This therefore
implies that the errors of paragraphing, cohesion of ideas, handwriting and untidiness
have a negative effect on functional writing. 77.1% (N=27) of the teachers agreed that
errors in style and structure make the composition difficult to mark and to interpret what
the student is communicating in the composition. In conclusion, the findings implied

that style and structure of the functional writing should be adhered to enable candidates
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to write logical and appropriate functional compositions. A candidate who does not
adhere to the specified style of the functional writing item will earn low marks which

will affect the overall score in Kiswahili subject hence affecting performance.

4.6 Language Use in Functional Writing.

The other objective of research was to examine the influence of language use in
functional writing on students’ performance in Kiswahili. In the questionnaire
administered to the students, they stated areas of language that posed challenges to them

in functional writing. Table 4.11 shows the areas of challenge in language use.

Table 4.11 Areas of challenge in Language Use.

Areas of Strongly agreed Agreed
challenges

Frequency % Frequency %
Choice of 400 69.1 179 30.1
vocabulary
Use of capital 418 72.2 161 27.8
letters
Punctuation 502 86.7 77 13.3
marks
Tenses 512 88.4 67 11.6
Stylistic 486 84 93 14
devices
Syntax 511 88.2 68 11.8
Noun classes 482 83.2 97 16.8

The table 4.11 shows that 69.1 % (N=400) of the students strongly agreed that choice

of vocabulary was a challenge in the writing of functional writing while 30.1% (N=179)
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agreed that choice of vocabulary was a challenge in functional writing. This implies
that some candidates did not use the vocabulary that was related to the topic under
question hence distorting the intended message. Appendices VI, VIII and XIII which
are compositions during formative evaluation reveal that this challenge of choice of

vocabulary is prevalent among the writers.

The same table 4.11 reveals that 72.2% (N=418) of the students strongly agreed that
the incorrect use of capital letters was a challenge to them in functional writing. The
table also shows that 86.7% (N=502) of the students strongly agreed that poor
punctuation is a challenge in functional writing while 13.3% (N=77) of the students did
not agree that the incorrect use of punctuation marks was a challenge in functional
writing. Refer to Appendices XI and XI1I to observe how writers used capital letters U
and S inappropriately. In Appendix VI the writer committed mistakes by start some
sentences in small letters instead of capital letters. For example a proper noun like
Kenya has been repeatedly written starting in a small letter. These kinds of mistakes
can lead to writers losing some marks which in turn affect performance in the functional

writing.

Besides the flaw in the use of capital letters, writers also had challenges with the use of
tenses especially mixing up of different tenses in sentences: 88.4 % (N=512) of the
students strongly agreed that mixing up of tenses was a challenge to the writing of the
functional writing while 11.6% (N=67) of the students agreed that incorrect use of
tenses was a challenge in functional writing. In Appendix VI, the error on mixing up
of tenses was prevalent. For example in the composition student wrote this: “Katika
akili ya binadamu wengi walidhani ugonjwa utachukua takribani wiki mbili lakini

wapi hadi sasa upo.” The use of the words walidhani and utachukua clearly shows
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the mixing up of tenses. The appropriate use would have been: walidhani ...
ungechukua... This mixture of tenses distorts the flow and meaning of the message in

the sentence.

The same table also shows that 84% (N=486) of the students strongly agreed that
incorrect use of stylistic devices was a challenge to the writing of functional writing
while 14 % (N=93) agreed that the incorrect use of stylistic devices was a challenge to
functional writing. As noted by KNEC (2019), stylistic devices make the composition
interesting and captivating and therefore an incorrect use leads to the writer being

penalized by losing some marks.

The table 4.11 also reveals that 88.2% (N=511) strongly agreed that incorrect syntax
was a challenge on ¢ functional writing: 11.8% (N=68) of the students agreed that poor
syntax posed a challenge in writing of functional compositions. The errors on syntax
have far reaching consequences on students’ compositions. Syntax includes and not
limited to word order in a sentence, the sentence structures and even classification of
words among others. The writer is therefore expected to use these aspects correctly so
as to relay correct message. However, most of the compositions written by different
learners exhibited many errors on syntax. Refer to Appendix IX for examples of
sentences which contravened the syntactic rules in terms of word order and sentence
structures. The student wrote: “Ugonjwa wa korona umeleta madhara mengi kwa
sababu ugonjwa hii aina tiba na imeweza kuwangamisha watu wengi sana.Ugonjwa
hii ulitokea katika nchi wa Chaina mwaka wa elfu mbili kumi natisa, na ilienea kwa
nchi zinginekwa kazi mno. “The highlighted words show that the writer did not consider
the use of correct syntax. The other common mistake that was evident in most of the

compositions was the issue of inserting the prefix ma to some words to become plural
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such as: mashule, mafamilia and madawa. Another common error that was noted was
that of minimal pairs where writers interchanged sounds inappropriately such as /z/ and
/sl, It/ and /d/, /b/and /p/, /j/ and /ch/ among others. These errors distorted meaning in
the functional writing. Refer Appendices 1X, X and XI where these errors are outlined.
The study established that syntactic errors affect the writing of functional essays. These
views concur with those of Mureithi (2015) whose study established that competences
in English were affected by Mother Tongue influence and high frequency in

grammatical errors.

The table shows that 83.2% (N=482) of the students strongly agreed that incorrect use
of noun classes affect the writing functional writing while 16.8% (N=97) agreed that
improper use of noun classes was a challenge on writing of functional writing. In
Kiswahili Language, noun classes popularly known as ‘Ngeli’ are a backbone in
subject-verb agreement. A student who does not use noun classes correctly is presumed
to be handicapped in Kiswahili Language. Appendix IX exhibits the students challenge
in using noun classes. Analyze these excerpts from the Appendix IX: 0]

Ugonjwa hii aina tiba na inaweza kuwangamisha watu.

(i1) Nchi walio na uwezo walijikakamua lakini wakuweza kupata

Suluhisho wa dawa...

(iii) Janga hii iliweza ulileta madhara mengi kwa sekta ya elimu.

These sentences show that the writer did not adhere to the rules of noun classes. The

correct form of the sentences could have been as follows:

() Ugonjwa huu hauna tiba na unaweza kuwangamiza watu. (Ngeli

ya U-Ya).



(i)

(iii)
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Nchi zilizo na uwezo zilijikakamua lakini hazikuweza kupata

suluhisho la dawa. (Ngeli ya I-Z1).

Janga hili lilileta madhara mengi kwa sekta ya elimu. (Ngeli ya

LI-YA).

It is therefore evident that majority of the students have challenges in all the aspects of

language listed in Table 4.11. The researcher therefore observed that challenges in the

usage of language aspects affect students’ performance in functional writing because

the candidates will score low marks

The students agreed that the aspects of language in table 4.11 had negative effects on

functional writing as shown in table 4.12

Table 4.12 Effects of Incorrect Use of Language on Functional Writing in

Kiswahili
Effect Agreed % Disagreed %
Frequency Frequency
Low rating 434 75 145 25
Syntactic errors 523 90.3 56 9.7
Incoherent text 551 95.2 28 4.8
Lack of creativity 397 68.6 182 31.4
Incomprehensible 428 73.9 151 26.1

Table 4.12 shows the response of the students on how improper use of language affects

writing of functional composition: 75 % (N=434) of the students agreed that incorrect

use of language leads to low rating in the composition but 25% (N=145) disagreed that
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incorrect language led to low rating; additionally, 90.3% (N=523) of the students
agreed that incorrect use of language makes the composition to have syntactic errors
but 9.7% (N=56) of the students disagreed incorrect language makes functional text to

have syntactic errors.

The table also reveals that 95.2% (N=551) of the students agreed that incorrect use of
language makes the composition to be incoherent but 4.8% (N=28) of the students
disagreed that incorrect use of language makes the functional text to be incoherent. The
same table also reveals that 68.6% (N=397) of the students agreed that incorrect
language leads to lack of creativity while 31.4% (N=182) of the students disagreed that
incorrect language makes the functional writing lack creativity. The same table also
shows that 73.9% (N= 428) of the students agreed that incorrect use of language makes
the composition to be incomprehensible but 26.1% (N=151) of the students disagreed
that that incorrect language makes functional writing to be incomprehensible. Appendix
X1l exhibits many grammatical flaws which in turn makes the composition
incomprehensible. This composition has many grammatical errors such as spelling
mistakes, punctuation errors, and poor choice of vocabulary as well as mixing up of
tenses. The findings show that majority of the students wrote incoherent and
incomprehensible texts because of having language errors. Table 4.12 also reveals that
majority of the students had errors related to syntax which affected writing of

meaningful functional essays in Kiswahili.

The teachers also noted that language use in functional writing affects its writing. They

listed the following areas. See table 4.13
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Table 4.13 Aspects of Language Use that affect Functional Writing.

Aspect of language use Agreed % Disagreed %
Frequency Frequency
Choice of Vocabulary 32 91.4 3 8.6
Use of capital letters 28 80 7 20
Punctuation marks 31 88.6 4 114
Tenses 32 91.4 3 8.6
Spelling 29 82.9 6 17.1
Stylistic devices 31 88.6 4 114
Syntax 30 85.7 5 143

Table 4.13 shows the aspects of language use that affect the writing of functional
compositions: 91.4% (N=32) of the teachers strongly agreed that choice of vocabulary
is essential in the writing of functional composition but 8.6% (N=3) of the teachers
disagreed that choice of vocabulary affects the writing of functional composition. The
same table also reveals that 80 % (N=28) of the teachers agreed that the use of capital
letters affects the writing of functional composition but 20% (N=7) of the teachers
disagreed with the fact that use of capital letters affect the writing of functional
composition. Additionally, 88.6% (N=31) of the teachers agreed that punctuation marks
affect the writing of functional compositions while 11.4 % (N=4) of the teachers
disagreed that punctuation marks have an effect on writing of functional compositions.
A composition which is properly punctuated relays the intended message and also

makes the writer to score better marks. Some of the compositions of the learners did
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not have full stops at the end of the sentences therefore making the work incomplete.

Refer to Appendix XI to verify this error on punctuation in functional writing.

The table also shows that 91.4 % (N=32) of the teachers agreed that use of correct tenses
IS necessary in the writing of functional compositions while 8.6% (N=4) disagreed that
tenses are essential in functional composition writing. The table also shows that 82.9%
(N=29) of the teachers said that the aspect of spellings of words is important in
functional writing skills but 17.1% (N=6) disagreed that spelling of a word has an effect
on functional writing. The table also reveals that 88.6 % (N=31) agreed that the use of
stylistic devices is necessary in the writing of the functional composition but 11.4%
(N=4) of the teachers disagreed that stylistic devices are necessary in the writing of

functional compositions.

The same table shows that 85.7% (N=30) of the teachers agreed that the aspect of syntax
is important in functional writing while 14.3% (N=>5) of the teachers disagreed on the
importance of syntax on functional writing. The findings implied that majority of the
teachers agreed that the aspects listed in Table 4.13 have a major effect on functional
writing. The findings concur with those of Braun (2015) who stresses the importance
of choice of vocabulary, correct tenses, punctuation and syntax in the writing of
functional compositions. The same views on the importance of punctuation were
discussed by Okari (2016). This study therefore established that a candidate whose
functional writing text was correctly punctuated scored high marks and this in turn

enabled the candidate to perform in the composition as well as in Kiswahili language.

Appendices VI to X111 are compositions written by different students on different topics
in functional writing in Kiswabhili. In these compositions there are varied language

errors which were identified and penalized by the teacher while marking. These errors
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had a devastating effect on functional writing as the writers ended up having low rating
in the compositions. The researcher therefore agrees that language use is an integral

component in functional writing.

An observation schedule was also used in collecting data on the area of language use in
functional writing. The researcher sought to know the use of vocabulary in functional
compositions and noun classes’ charts in the classrooms and the following results were

observed. See figure 4.3
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Figure 4.3. Use of Charts
Figure 4.3 shows that 34.3% (N=12) of the teachers had vocabulary charts in their

classrooms while 65.7% (N=23) of the teachers did not have vocabulary charts in their
classrooms. The same table also reveals that 25.7% (N=9) of the teachers had Noun
Classes charts in their classroom. The findings show that the majority of the teachers
did not have charts displaying vocabulary explaining different types of functional

compositions and giving their structures. The researcher noted that the charts are
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essential in teaching of functional writing as they displayed the vocabulary necessary
for use in the writing of the functional composition. Charts which form part of visual
media enhance understanding of abstract ideas of noun classes and vocabulary which

are significant in the teaching and learning of functional writing.

4.7 Learners’ Attitude towards Functional Writing.

The other objective was to evaluate the effect of learners’ attitude towards functional
writing on performance in Kiswahili. Attitude of the learners towards functional writing
indicate how the learners may either be positive or negative. The positive attitude means
the learners develop a liking on functional writing or negative they dislike the question.
The questionnaire covered different areas on attitude and their responses were recorded

in table 4.14.

Table 4.14 Learner’s Attitude in Functional Writing

Effect of learners attitude  Strongly agreed Agreed Disagreed

in functional writing
Frequency %  Frequency %  Frequency %

Preference of optional 502 86.7 50 8.6 27 4.7
question
Compulsory question is 545 94.1 34 5.9 0 0
difficult
Optional question is easy 489 84.5 80 13.8 10 1.7
Inadequate planning for the 520 89.8 45 7.8 14 2.4

compulsory question
No reward for writing 388 67 130 22.5 61 105

Demeaning comments 398 68.7 118 20.4 63 10.9
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Teachers not marking 400 69.1 150 25.9 29

composition.

Table 4.14 shows that 86.7% (N=502) of the students strongly agreed that they
preferred the optional question to the compulsory one which is on functional writing
while 8.6% (N=50) agreed they preferred the optional question but 4.7% (N= 27)
disagreed that they preferred the optional question to the compulsory. The table also
shows that 94.1% (N=545) of the students strongly agreed that the compulsory
question was difficult while 5.9% (N-=34) of the students agreed that the compulsory
question was difficult. The same table shows that 84.5% (N= 489) strongly agreed
that the optional question was easy.13.8% (N =80) agreed that the optional question
was easy however 1.7 % (N=10) disagreed that the optional question was easy. The
findings therefore imply that majority of students view the functional writing question

as difficult in efforts to answer it appropriately.

The table 4.14 also reveals that 89.8% (N=520) of the students strongly agreed that
they had inadequate planning for the compulsory question.7.8% (N=45) of the students
agreed that they did not have adequate planning for the compulsory question; 2.4%
(N=14) disagreed that inadequate planning had an effect on functional writing. Britland
(2021) argues that planning for an essay is vital. Britland says, “The first thing to do
when preparing to write an essay is to make a plan. You could just rush in and write
everything that comes into your head but that would reduce the effectiveness of your
ideas. These ideas will make much stronger arguments if you group them together than
they would do on their own.” Britland’s argument therefore shows the importance of

planning before writing functional essays in Kiswahili.
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The same table shows that 67 % (N=388) of the students strongly agreed that lack of
rewarding students affects the writing of functional writing while 22.5% (N=130)
agreed that lack of reward affects the writing of functional compositions. From the
argument of the students, it implies that rewarding for writing functional composition

in Kiswahili will make students to improve in its writing.

The table also reveals that 68.7 % (N= 398) strongly agreed that demeaning remarks
affect the student in the writing of functional composition while 20.4% (N=118) agreed
that demeaning comments had an effect on the student in writing of functional
composition. However, 10.9% (N=63) of the learners disagreed that demeaning
comments had an effect on the writing of functional writing. The findings therefore
indicate that demeaning comments from the teachers make students not to write
appropriate functional essays in Kiswabhili. The findings therefore concurs with those
of Pankonin and Myers (2017) while quoting Deci and Ryan (1985) and Spilt et al
(2016) observe that teachers’ consistent use of negative feedback makes students doubt
their teachers’ concern for them, feel unworthy of praise, have lower sense of intrinsic
motivation and require a reward in order to do a task. Table 4.18 gives more evidence
on how teachers comments are mainly non-corrective hence discouraging the students

in the writing of functional writing in Kiswabhili.

The same table 4.14 shows that 69.1% (N=400) strongly agreed non-marking of their
exercises affects the writing of functional compositions. Additionally 25.9% (N=150)
agreed that non-marking of their work affects the writing of functional composition.
5% (N=29) of the students disagreed that non-marking of their work affects the writing
of their compositions. Kulian (2017) agrees that a teacher should provide the students

with feedback as a way of letting the students know how they have performed on a
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particular task along with ways they can improve. The findings therefore implied that
majority of the students view the functional composition as difficult, they had
inadequate planning for the question and they also preferred the optional question to
the functional composition question. The investigation established that the learners’
attitude had a negative effect on the writing of the composition. The study concurs with
the sentiments of Brown (2009) who observes that attitude towards writing as a whole
has a significant impact on achievement. The researcher therefore observed that
learners did not perform well in functional writing in Kiswahili because of their

negative attitude.

The teachers of Kiswahili said that attitude of learners also affects the writing of

functional compositions. They responded as shown in table 4.15.

Table 4.15 Aspect of Learner’s Attitude towards Functional Writing.

Aspect of attitude Strongly agreed Agreed Disagreed
Frequency %  Frequency %  Frequency %

Functional writing is 30 85.7 3 8.6 2 5.7

difficult

Preference of optional 28 80 4 114 3 8.6

question

Lack of teacher’s 2 5.7 10 28.6 23 65.7

motivation
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Not attempting the 24 68.6 8 22.8 3

compulsory question

Lack of preparation 32 914 3 8.6 0

8.6

Table 4.15 shows 85.7 % (N=30) of the teachers strongly agreed that students viewed
functional composition as difficult while 8.6% (N=3) of the agreed that students viewed
functional composition as difficult. However 5.7 % (N=2) disagreed that students
viewed functional writing as difficult. The same table also shows that 80% (N=28) of
teachers strongly agreed that students preferred the optional question to the functional
composition; 11.8% (N=4) of the teachers agreed that students preferred the optional
question while 8.6 % (N=3) of the teachers disagreed that students had a preference of
the optional question to the compulsory question. The table also reveals that 65.7%
(N=23) of the teachers disagreed that lack of teachers’ motivation affects the writing of
functional composition while 28.6% (N=10) agreed that lack of motivation from the
teacher affects the writing of functional composition and 5.7% (N=2) strongly agreed

that lack of motivation from the teacher affects the writing of functional composition.

The same table 4.15 shows that 68.6% (N=24) of the teachers strongly agreed students
did not attempt the compulsory question on functional writing while 22.8 % (N=8)
agreed that students did not attempt the compulsory question and 8.6% (N=3) of the
teachers disagreed that students did not attempt the compulsory question. The same
table reveals that 91.4% (N=32) of the teachers strongly agreed that students did not
prepare for the writing of functional compositions and 8.6% (N= 3) agreed that students
did not prepare for the writing of functional composition. The findings of the study

show that majority of the students did not prepare for the functional composition before
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writing it. It also established that majority of the students viewed the functional
composition as difficult and because of this reason they did not make significant efforts
in answering it hence making them get low marks in the question. From the responses
given by the teachers, the researcher noted that negative attitude of learners made them

to perform dismally in the functional writing in Kiswahili as shown in table 1.2.

The researcher also observed that in 5 schools, the learners worked in groups to work
on functional writing essays while in the other 30 schools, students did not have specific
groups for discussing work in functional writing. Working in groups enhances co-
operative learning that Quizalize (2018) supports. Quizalize advises teachers to
encourage students of mixed abilities to work together by promoting small groups or
whole class activities. Working in groups would enable the weak students to improve

in functional writing as they would get assistance from their peers.
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The researcher also made an observation of the exercise books of the learners which
had functional writing in Kiswahili and saw comments which were positive and

negative. See Figure 4.4 on the kind of comments that teachers made.
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Figure 4.4 Comments in Learners’ books

In Figure 4.4, it shows that 20% (N=116) of the students had corrective comments in
their books on functional writing while 80% (N=463) had non-corrective comments.
The findings implied that most of the comments in the students’ books were non-
corrective but discouraging. Pankonin and Myers (2017) while quoting Dec & Ryan
(1985), Hamre and Pianta (2001) and Harter (2012) discourage teachers from using
negative comments on learners because of the negative impact it has on learners. They
say: “Teachers’ consistent use of negative feedback can have long term effects on

students’ behaviour by causing students to develop negative self-perceptions. Having
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negative self-perception is especially concerning because it has been documented that
self-perception have more influence on students’ success in the classroom than their
actual skills.” The researcher observed that the few students who had corrective
remarks on essays in their exercise books had a remarkable improvement in the
subsequent assignments. The improvement was also noted in language use as the
correction was also done on spelling of some words. The researcher therefore concluded
that discouraging comments have a negative effect on the writing of functional
composition.

4.8. Teaching Strategies used in Functional Writing

The other objective was to examine the effectiveness of the teaching strategies of
functional writing on students’ performance in Kiswahili. The researcher therefore
looked at the strategies employed by the teachers of Kiswahili while teaching functional
writing. The students were asked to give any two ways on how the teacher introduced
the lesson. 43.2% (N=250) of the students said the teachers introduced by asking
questions on the previous topic whereas 56.8 % (N=329) said the teacher introduced
the lesson by explaining what the current lesson entailed. The findings of the study
show that majority of the teachers introduced the lesson by explaining the content of
the current lesson.

The students were also asked if their teachers used teaching resources in the teaching

of functional compositions in Kiswahili. See table 4.16 for the responses.
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Table 4.16 Usage of Teaching Resources

Teaching Resource YES NO
Frequency % Frequency %
Audio clips 97 16.8 482 83.2
Video images 80 13.8 499 86.2
Photos 10 1.7 569 98.3
Overhead projectors 125 21.6 454 78.4

Table 4.16 shows that 16.8% (N=97) of the students said that teachers did use audio
clips in the teaching of functional writing in Kiswahili but 83.2 % (N=482) of the
students said that teachers did not use audio clips in the teaching of functional writing.
The same table also reveals that 13.8% (N=80) of the students said that their teachers
used video images in the teaching of functional writing while 86.2% (N=499) of the
students said that teachers did not use video images in the teaching of functional
writing. The same table 4.16 shows that 1.7% (N=10) of the students said that teachers
used photos in teaching functional compositions in Kiswahili. However 98.3% (N=469)
of the students noted that teachers did not use photos in teaching functional writing in
Kiswahili. The table also shows that 21.6% (N=125) of the students said that teachers
did use Over Head Projectors in teaching of functional writing while 78.4% (N=454)
of the students noted that teachers did not use Over Head Projectors. From these
findings, it is evident that teachers of Kiswahili rarely used teaching resources in the

teaching and learning of functional writing in the subject.
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Besides the students, teachers were also asked if they used the selected technologies in

the teaching of functional writing in Kiswabhili. They responded as shown in table 4.17

Table 4.17 Use of Technologies

Type of YES NO
technology

Frequency % Frequency %
Photos 10 28.6 25 714
Video images 8 22.9 27 77.1
Audio clips 12 34.3 23 65.7
Overhead 8 22.9 27 77.1
projectors

Table 4.17 shows that 28.6% (N=10) of the teachers agreed that they used photos in the
teaching of photos whereas71.4% (N=25) agreed that they did not use photos in the
teaching of functional writing. The table also shows that 22.9% (N=8) used video
images in the teaching of functional writing while 77.1% (N=27) of the teachers said
they did not use video images. The same table of shows that 34.3% (N=12) of the
teachers said that they used audio clips whereas 65.7 % (N=23) said they did not use
the audio clips. The table also reveals that 22.9% (N=8) of the teachers said that they
used Overhead projectors in the teaching of functional writing while 77.1% (N=27) of
them did not use the Overhead projector in the teaching of functional writing in
Kiswahili. Dye (1988) states that “Technology can be used as part of, or all of a lesson,
to help change the activity within the class. It also appeals to students who prefer ‘hands

on’ approach”. This shows that using of technology in the teaching of functional writing
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in Kiswahili could appeal to the students but its use was minimal. The findings therefore
imply that majority of the teachers used different technologies in the teaching in

functional writing in Kiswahili on a small scale.

The other aspect of the teaching process was on using of group discussions as a method
of teaching functional writing in Kiswahili. 22.9% (N=8) teachers said that they used
group discussions as a method of teaching functional writing while 77.1 % (N=27) of
them said that they did not use group discussion as a strategy of teaching. Kulian (2017)
says that using group work is a good strategy of teaching. Kulian encourages teachers
to get students working together in productive ways. He advises teachers to assign tasks
to students that each member in the group can play and perform successfully. The
teachers should also ensure that each member of the group is personally responsible for

