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ABSTRACT
[bookmark: _Toc292191357][bookmark: _Toc85914584]Christian Religious Education (CRE) plays a vital role in Kenyan secondary schools, with its core objective being the development of students’ moral character. However, its effectiveness in addressing moral issues such as indiscipline, dishonesty, substance abuse, and teenage pregnancies remains a concern. In Uasin Gishu County, the continued decline in students’ moral values has raised questions about whether CRE is achieving its intended purpose. This study seeks to assess the perceptions of key stakeholders regarding CRE’s effectiveness in promoting moral values among secondary school students in Soy Sub-County, Uasin Gishu County. Specifically, the study aims to assess students’ perceptions, evaluate teachers’ perceptions, examine parents’ perceptions, and investigate the Board of Management’s perceptions of CRE’s effectiveness in promoting moral values. Anchored in Albert Bandura’s Social Learning Theory and Lawrence Kohlberg’s Theory of Moral Development, the study adopts a pragmatism research philosophy and an exploratory research design. The target population comprised 51 CRE teachers, 681 Form Four students and their parents, and 867 Board of Management members. Using Yamane’s sample size formula, a sample of 825 respondents was determined. Stratified and simple random sampling techniques were employed to ensure balanced representation. Data were collected using questionnaires and analyzed quantitatively with SPSS version 23 and qualitatively through thematic analysis. Findings revealed that stakeholders acknowledged CRE’s potential in shaping students’ moral character. Students, teachers, and parents affirmed its role in promoting honesty, integrity, respect, responsibility, and compassion. However, several challenges were identified, including students’ lack of seriousness toward the subject, overemphasis on examinations, negative societal influences, and limited parental involvement. To enhance CRE’s impact, the study recommends increasing lesson time through Boards of Management, offering regular in-service training for teachers on interactive pedagogy, and strengthening church-based mentorship programs. Parents Teachers Association forums should also reinforce value formation at home. The study further recommends longitudinal research to track moral development over time and evaluate how the current CRE curriculum responds to emerging societal challenges such as digital ethics and environmental responsibility.
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[bookmark: _Toc186988332][bookmark: _Toc213399082]CHAPTER ONE
[bookmark: _Toc11833418][bookmark: _Toc186988333][bookmark: _Toc213399083]INTRODUCTION
[bookmark: _Toc11833419][bookmark: _Toc186988334][bookmark: _Toc213399084]1.0 Overview
This chapter presents the background, problem statement, purpose, objectives, research questions, significance, assumptions, scope, limitations, theoretical and conceptual frameworks, and operational definition of terms.
1.1 [bookmark: _Toc11833420][bookmark: _Toc186988335][bookmark: _Toc213399085]Background of the Study
[bookmark: _Hlk208341292]The concept of morality originates from the Latin plural moralis, signifying the recognized rules of behavior within a community (Andy-Philip, 2017) . The Oxford Advanced Learner’s Dictionary defines morality as a set of guidelines distinguishing between right and wrong behavior   (Sharma, 2024). In social terms, morality refers to norms individuals must follow, with violations often attracting penalties  (Skitka et al., 2021.). Fundamentally, morality comprises principles that govern proper conduct such as fairness and moral values that help individuals differentiate right from wrong, good from bad (Khanam et al., 2017; Kaur, 2019; Hyde, 2024)
 Moral values include concepts such as honesty, integrity, respect for others, humility, patience, fairness, responsibility, empathy and compassion (Wanjau, 2019).  They serve as a moral direction, influencing decisions, actions and interactions with others   (DeTienne et al., 2021). Moral values are not only about personal integrity but also about contributing to the well-being and harmony of society ( (Horowski, 2020). They are often instilled through education, family upbringing, religious teachings and social interactions  ((Simiyu & Stephen, 2021).
The focus of this study on Christian Religious Education (CRE) and its contribution to moral development in Kenyan secondary schools aligns closely with both international and national development objectives that prioritize character building, ethical leadership, and social cohesion. On a global scale, initiatives such as UNESCO’s Education for Sustainable Development emphasize the importance of moral and values-based education in fostering peace, tolerance, and responsible citizenship (UNESCO, 2017). Within Kenya, Vision 2030 and the National Moral Education Policy highlight the vital role of education in cultivating disciplined, honest, and morally upright citizens who can drive sustainable development and promote social stability (GOK, 2013). As the secondary education system strives to develop individuals with strong moral principles capable of tackling societal issues, CRE should go beyond merely teaching religious doctrines to include encouraging critical thinking, ethical reasoning, and responsible behavior in line with these national and global development goals. It is anticipated that CRE will serve as a tool for instilling fundamental values such as respect, honesty, and responsibility, which are crucial for national progress and social harmony (Ministry of Education, 2024; UNESCO, 2017).
Many researchers ascribe the worldwide erosion of moral values experienced over the last century to factors like  modernization, secularization, media influence and cultural change (Nelson & Yang, 2023) . Through such globalization, as cultures meet and mix with one another, comes the homogenization of values, wherein traditional moral standards are replaced by more global, and often Western, ideologies (Belamghari, 2020). (Al-Mahfedi, 2020) discusses how this cultural homogenization undermines the unique moral frameworks that different societies have developed over centuries. The spread of consumer culture, in particular, has been linked to the decline in moral values, as economic success and material wealth are increasingly prioritized over ethical considerations and community well-being  (Parihar et al., 2018). Further, (Chineyemba, 2023) notes that the weakening of the nuclear family, coupled with rising divorce rates and an increase in single-parent households, has diminished the effectiveness of the family in instilling ethical principles in children. As a result, many young people grow up without the strong moral guidance that was once provided by stable family environments.
Globally, there is a general decline of morals in schools and outside schools. In the developed countries, several cases of indiscipline among students have been reported. A study conducted by (Teacher of Polytechnic Institute of Castelo Branco/Portugal et al., 2024). On perceptions of school indiscipline of a class of 3rd cycle basic education students in a Portuguese school in Horta (Azores) reported several cases of indiscipline among students. (Birdsall, 2018) notes that this indiscipline issues have led to weakening of moral education in schools, as students are increasingly exposed to conflicting messages about what is considered morally acceptable behavior. (Sanderse, 2013), also pointed out that in 21st century as many schools attempted to ignore the moral dimension of schooling, three things happened: Achievement scores began to decline, rampant examination malpractice, discipline and behavior problems increased and voices are being raised accusing the schools of teaching secular humanism. 
In  African, the decline in moral values in schools has been linked to societal changes, including the erosion of traditional cultural norms (Ali & Shishigu, 2020). Many African societies have historically placed a strong emphasis on communal values and respect for elders, with moral education being deeply intertwined with cultural practices and religious teachings (Columbus, 2014). However, as globalization and modernization continue to reshape African societies, there is a growing disconnect between traditional values and the influences of contemporary culture (Nwobodo, 2022). In the past two decades, indiscipline among students in African schools has increased, (Chizaram & Chioma, 2017), conducted a study on learner indiscipline in selected secondary schools in the Zambezi Region, Namibia, identifying issues such as absenteeism, rudeness to teachers, inattentiveness, pre-marital sex, failure to complete schoolwork, noise-making, lateness and use of abusive language. The study attributed these problems to factors like lack of parental support, family background, substance and alcohol abuse, overcrowded classrooms, and peer pressure. Similarly,  (Franken & Bertram-Troost, 2021) assessed indiscipline management at rural secondary schools in Limpopo Province, South Africa. The study found that smoking, bunking classes, cell phone usage, bullying and fighting contribute to indiscipline in schools. Several other studies have been undertaken in Nigeria (O. Ezeanolue & Nnorom, 2020) ;(Peter, 2015); (Odebode, 2019);Tanzania (Semali & Vumilia, 2016), and many other African nations. These studies show that indiscipline among secondary school students often leads to disruptive classroom behaviors, which can cause harm and reduce teaching time, as teachers are forced to spend more time managing misbehavior rather than focusing on instruction.
[bookmark: _Hlk174699155]In Kenya indiscipline cases such as student strikes, riots, unrest, and drug abuse are prevalent. (Otieno Onyango & M.W. Simatwa, 2016) reported that violent incidents of student unrest in secondary schools had led to significant property damage and loss of lives. Other cases include the 2001 Kyanguli Secondary School fire in Machakos, where 68 students died, and other incidents of dormitory fires and student violence. They also noted that following the Nyeri High School dormitory fire and prefect killings, similar arson attacks occurred in other schools. The first school violence occurred at Maseno School in 1908 (Kirioba, 2012). Kenyan school violence is caused by greedy offenders seeking pleasure, authority, and resources in their socio-economic and political surroundings. School violence is caused by property destruction, fighting and emotional abuse, discrimination and social isolation, blackmail, threats, insults, ridicules and exclusions (Opere et al., 2019). Further, several studies have been conducted in secondary schools in Kenya and majority of the studies have reported cases of indiscipline in schools (Maingi et al., 2017). This is a clear indication of decline in moral values in our secondary schools which calls for attention in order for it to be tackled.  
Education is key in the development of good character and the formation of high moral standards in schools (Khaidir & Suud, 2020). As (Kralik, 2023), puts it, schools are not merely centers for academic learning, on the contrary, they are important institutions of socialization through which young people learn how to behave according to that which is expected of them by society with respect to norms, values, and behaviors. Formal and informal education instills ethical principles and moral reasoning in students to guide their behavior and decision-making processes (Avci, 2017). The key area  which education contributes to the character development of students is in curriculum design, particularly in subjects like religious education, social studies, and civic education (Barton & Ho, 2021);  (Sánchez-Agustí & Miguel-Revilla, 2019). According to (Narvaez, 2010), schools that deliberately integrate character education into their curriculum provide young people with a framework to understand and practice values such as honesty, respect and responsibility. 
The origins of Religious Education in Africa predate to the arrival of Christian missionaries, who labeled Africans as heathens and uncivilized  (Nunn, 2010).  (Abolarin, 2021), identified religion as the dominant factor in the traditional background that had the most significant impact on the lives of individuals and the community. Africa has seen religious teachings as the means through which moral norms were instilled  (Abolarin, 2021). (Marsakha & Hariri, 2021), also observes that religious education had the duty of instilling in every generation the specific information, values, and attitudes that were necessary for the society to thrive. Additionally, he notes that religion provides humanity with ethical principles to guide their lives.  (Wortham et al., 2020), asserts that the presence of morality and discipline is essential for the well-being of both society and individuals, since no civilization can thrive without them. Values are the foundation for building connections between individuals and the world at large.
The introduction of moral education into the Kenyan school curriculum can be traced to the Education Act of 1968, which emphasized the need for values-based learning (Ominde et al., 2021). Although moral instruction was later incorporated into Christian Religious Education (CRE), schools have continued to struggle in fostering national morality among learners. Kiambi et al. (2019) note that, while the Ministry of Education and the Kenya Institute of Curriculum Development have made deliberate efforts to implement the CRE curriculum under the 8-4-4 system, its intended influence on student behavior has not been fully achieved. According to their findings, the curriculum promotes moral development by enhancing students’ understanding of faith and encouraging personal growth; however, this has not translated into significant behavioral transformation.
Despite the ongoing teaching of CRE with the aim of cultivating moral values, recent studies indicate that Kenyan secondary schools still grapple with rising cases of indiscipline, including bullying, substance abuse, and academic dishonesty (Munyao, 2021; Ngure, 2023). The Kenya Institute of Curriculum Development (2023) affirms that CRE content continues to emphasize ethical principles, yet Ministry of Education reports (2024) reveal a persistent gap between moral instruction and learners’ actual conduct. This continuing disparity raises critical questions about the subject’s effectiveness in addressing the evolving moral challenges faced by students today.
[bookmark: _Toc186988336][bookmark: _Toc213399086]1.2 Statement of the Problem
Christianity is the main religion in Kenya, with about 85.5% of the population identifying as Christians (Githaiga, 2018). Because of this influence, Christian Religious Education (CRE) is included in the secondary school curriculum. The subject is meant to instill moral values, promote ethical development, help students understand the Bible, and support their overall growth (Simiyu & Stephen, 2021).
Besides CRE, other religious subjects such as Islamic and Hindu Religious Education also aim to build virtues like integrity, respect, humility, love, compassion, justice, and responsibility (Ndzovu, 2023). However, there are growing concerns about how effective these subjects are in addressing today’s moral challenges. For example, Nawose (2024) notes that CRE plays a critical role in shaping upright students. Yet, cases of school unrest remain high, such as the 120 disturbances reported in 2021 and more than 60 arson incidents in 2018 (Otukho & Amunga, 2024). Other problems like drug abuse, teenage pregnancies, and rising indiscipline have also been reported (Theuri & Nzioka, 2021; Marygoretty & Adhiambo, 2021; Nyangaresi et al., 2022). These issues suggest that there may be a gap between what CRE teaches and what students experience in real life.
In Soy Sub-County, Uasin Gishu County, these problems are even more serious. Schools face cases of drug abuse that affect academic performance (Gikungu & Karanja, 2014) and teenage pregnancies that disrupt girls’ education (Andambi, 2024). Such issues raise questions about whether the CRE curriculum truly prepares students to handle complex moral and social challenges. Although CRE is designed to promote moral development, different groups teachers, parents, students, and Boards of Management (BOM) may see its role and impact differently.
Despite the moral goals of CRE, schools in Soy Sub-County still struggle with indiscipline and related challenges. No local study has compared the views of students, CRE teachers, parents, and BOM on whether CRE is effective in shaping moral values. This study therefore seeks to fill that gap by examining stakeholders’ perceptions of CRE in Soy Sub-County and identifying areas that need improvement to strengthen its role in promoting moral and ethical values.
[bookmark: _Toc11833425][bookmark: _Toc186988337][bookmark: _Toc213399087]1.3 Research Objectives
The study was guided by the following objectives:
i. [bookmark: _Hlk208065749]To assess students’ perceptions of CRE’s effectiveness in promoting moral values in secondary schools in Soy Sub-County.
ii. To evaluate teachers’ perceptions of CRE’s effectiveness in promoting moral values in secondary schools in Soy Sub-County.
iii. To examine parents’ perceptions of CRE’s effectiveness in promoting moral values in secondary schools in Soy Sub-County.
iv. To investigate the Board of Management’s perceptions of CRE’s effectiveness in promoting moral values in secondary schools in Soy Sub-County
[bookmark: _Toc11833426][bookmark: _Toc186988338][bookmark: _Toc213399088]1.4 Research Questions
i. How do students perceive the effectiveness of CRE in promoting moral values in secondary schools in Soy Sub-County?
ii. How do teachers perceive the effectiveness of CRE in promoting moral values in secondary schools in Soy Sub-County?
iii. How do parents perceive the effectiveness of CRE in promoting moral values in secondary schools in Soy Sub-County?
iv. How does the Board of Management perceive the effectiveness of CRE in promoting moral values in secondary schools in Soy Sub-County?
1.5 Purpose of the Study
The purpose of this study was to examine stakeholders’ perceptions of the effectiveness of Christian Religious Education (CRE) in promoting moral values among secondary school students in Soy Sub-County, Kenya. Specifically, the study focused on how teachers, parents, school administrators, and students view CRE’s role in shaping students’ character, ethical decision-making, and moral behavior. The study also sought to identify gaps in the teaching and implementation of CRE and to suggest ways of strengthening its contribution to moral development in schools.
[bookmark: _Toc11833427][bookmark: _Toc186988339][bookmark: _Toc213399089]1.6 Significance of the Study
This study attempted to address a research gap the role of Christian Religious Education (CRE) in promoting moral values. Although many studies have explored the role of CRE in moral formation at the national level, very few have examined how its effectiveness is perceived at the local level, particularly in Soy Sub-County. Capturing the views of students, teachers, parents, and Boards of Management, the study provides specific insights into how CRE is applied in shaping students’ moral values within this context.
The findings will be useful to policymakers, especially the Ministry of Education and the Kenya Institute of Curriculum Development (KICD). Highlighting both the strengths and weaknesses of the CRE program, the study offers evidence that can guide curriculum review and education reforms. This will help ensure that CRE remains relevant to the moral challenges students face today. Teachers, parents, and school managers will also gain a deeper understanding of how their roles and perceptions influence the effectiveness of CRE in promoting discipline and character development.
Academically, the study adds to existing knowledge by providing localized, multi-stakeholder perspectives on the effectiveness of CRE—an area that has not been widely studied. It contributes to educational and religious studies by showing how curriculum content, teaching methods, and community support interact to influence students’ moral outcomes. The findings will also serve as a reference for future research, whether in other counties, in different subjects within religious education, or in examining the long-term impact of CRE on student behavior.
In a broader sense, the study supports the ongoing goal of strengthening moral education in Kenyan secondary schools. Identifying gaps in the teaching and implementation of CRE, it suggests practical strategies for improving how values such as honesty, respect, responsibility, and integrity are instilled in students. In the long run, these insights will help schools produce disciplined, responsible, and morally upright young people who can make positive contributions to society.
[bookmark: _Toc186988342][bookmark: _Hlk191395489]1.7 Assumptions of the Study
The study assumed that:
The CRE curriculum was implemented in a relatively uniform manner across secondary schools in Soy Sub-County. It was assumed that teachers adhered to the Kenya Institute of Curriculum Development (KICD) guidelines, which allowed for comparability of findings across schools. Stakeholders had a shared understanding of moral values. The study assumed that respondents interpreted moral values in ways that were consistent with the intended meaning, enabling them to give informed perceptions about CRE’s role in fostering ethical behavior. External factors such as societal changes and economic conditions influenced moral development but did not invalidate the study. While recognizing that other factors shaped students’ behavior, the study assumed that stakeholder perceptions still provided useful insights into the specific contribution of CRE.
Data from teachers, Boards of Management, students, and parents were credible and relevant. It was assumed that, despite differences in individual opinions, the perspectives collected from these groups offered valid evidence for evaluating CRE’s effectiveness. Stakeholders were familiar with the CRE curriculum and its objectives.
The study assumed that participants had adequate knowledge of the subject, making their evaluations of its impact on students’ moral development meaningful.
[bookmark: _Toc11833429][bookmark: _Toc213399090]1.8 Scope of the Study
[bookmark: _Toc11833428]This study sought to examine stakeholders' perceptions of the teaching of Christian Religious Education (CRE) the study operated under several key assumptions that guided its focus and interpretation of findings. It was carried out between May and August 2025 and assumed that the Christian Religious Education (CRE) curriculum was implemented in a relatively uniform manner across secondary schools in Soy Sub-County, with teachers adhering to the Kenya Institute of Curriculum Development (KICD) guidelines, thereby ensuring comparability of results among schools. The study further assumed that stakeholders shared a common understanding of moral values, interpreting them consistently with the intended meaning, which enabled participants to provide informed perceptions regarding CRE’s contribution to fostering ethical behavior among students.
Additionally, the study acknowledged that external factors such as societal changes and economic conditions could influence students’ moral development. However, it was assumed that these factors did not invalidate the research findings, as stakeholder perceptions were still expected to yield valuable insights into the specific role of CRE in shaping moral behavior. The credibility and relevance of data gathered from teachers, Boards of Management, students, and parents were also assumed, with the expectation that, despite variations in individual opinions, their collective perspectives would provide valid evidence for assessing CRE’s effectiveness. Finally, it was presumed that all stakeholders were sufficiently familiar with the CRE curriculum and its objectives, and that their knowledge of the subject allowed them to offer meaningful evaluations of its impact on students’ moral growth.
E) as a tool for promoting moral values in secondary schools within Soy Sub-County, Uasin Gishu County, Kenya. The research was grounded in Albert Bandura's Social Learning Theory and Lawrence Kohlberg's Theory of Moral Development and adopted pragmatism philosophical perspective and an exploratory research design. The target population comprised secondary school teachers, student’s parents, and members of the Board of Management (BOM) in the sub-county. A representative sample was calculated using Yamane's formula, with stratified and simple random sampling techniques employed to select participants. Data was gathered through validated questionnaires to ensure both quantitative and qualitative perspectives were captured. Quantitative data were analyzed using descriptive with the aid of SPSS, while qualitative data were examined through thematic analysis. The results were presented using pie charts, graphs, and tables. The study complied with ethical research standards, including obtaining informed consent and ensuring confidentiality for all participants.
[bookmark: _Toc186988341][bookmark: _Toc213399091]1.9 Limitations of the Study
The study was limited to secondary schools in Soy Sub-County, Uasin Gishu County. This may have restricted the generalizability of the findings to other regions with different cultural or socio-economic backgrounds. In addition, stakeholders such as students, teachers, parents, and members of the Board of Management may have been influenced by personal biases or limited experiences, which could have affected the objectivity of their perceptions and judgments regarding the effectiveness of CRE.
It was also challenging to collect information on sensitive issues for example, questions relating to moral decline and the effectiveness of CRE since some respondents were reluctant or unwilling to discuss such matters openly. Furthermore, variations in the implementation of the CRE curriculum across schools within the sub-county limited the study’s ability to assess its overall effectiveness. Finally, external factors such as societal changes, economic conditions, and policy shifts that may have influenced the effectiveness of CRE were not fully accounted for in the study.
To address these limitations, the researcher used both structured and unstructured questionnaires, to capture diverse perspectives. The researcher also ensured that sensitive information collected was kept strictly confidential and anonymous to encourage honest responses and overcome challenges related to reluctance in sharing.
[bookmark: _Toc11833431][bookmark: _Toc50128386][bookmark: _Toc186988345][bookmark: _Toc11833430]1.10 Theoretical Framework 
1.10.1 Social learning theory
This study was grounded in Social Learning Theory, formulated by Albert Bandura (1963), to examine how stakeholders’ perceptions of Christian Religious Education (CRE) and its role in fostering moral values are shaped through observation, modeling, and social interactions. Social Learning Theory (SLT) posits that individuals develop behaviors, attitudes, and values by observing and emulating others within their social environment.
The theory asserts that individuals learn values and behaviors through observation and imitation of others, guided by cognitive and motivational processes such as attention, reinforcement, and retention. This framework explains how students internalize ethical principles by engaging with role models within educational and community settings. The interdisciplinary nature of SLT allows this study to integrate psychological, educational, and sociocultural perspectives, while its emphasis on child-centered, non-coercive learning aligns with ethical pedagogical practices.
Moreover, moral values are reinforced when students witness honesty, kindness, and ethical behavior being acknowledged and celebrated within the school environment, whether through classroom activities or institutional programs. Teachers, as central agents in the learning process, also undergo observational learning: by adopting effective pedagogical approaches modeled by colleagues, they strengthen the transmission of moral values through CRE. Parents and school administrators significantly shape students’ perceptions by embodying moral values and engaging with CRE principles for example, through discussions at home or support for CRE programs.
SLT also emphasizes reinforcement mechanisms. Positive reinforcement (e.g., recognition of students who display commendable moral character or excel in CRE) strengthens the perceived importance of the subject. Negative reinforcement (e.g., lack of support for CRE teachers, low prioritization by administrators, or parental disregard) can undermine perceptions of CRE’s relevance.

[bookmark: _Toc186988346][bookmark: _Hlk163079543]1.10.2 Kohlberg’s Theory
This study also drew on Lawrence Kohlberg’s Theory of Moral Development (1958) to examine how stakeholders perceive Christian Religious Education (CRE) and its role in fostering moral values. Kohlberg proposed that moral development progresses gradually through three levels preconventional, conventional, and postconventional each of which represents increasingly advanced moral reasoning. At the preconventional level, moral decisions are driven primarily by self-interest, with individuals focusing on avoiding punishment and seeking rewards. At the conventional level, moral reasoning is guided by social norms, relationships, and respect for authority. Finally, at the postconventional level, individuals rely on universal ethical principles such as justice, fairness, and human rights, going beyond mere compliance with social expectations.
Kohlberg’s theory provides a structured framework for assessing whether CRE supports learners in moving from obedience-driven ethics toward autonomous, principled moral reasoning. Highlighting a developmental trajectory that moves from simple rule-following to complex ethical judgment, the theory aligns with the intended objectives of CRE, which emphasize fairness, empathy, civic responsibility, and integrity. It also offers a basis for evaluating whether stakeholders perceive CRE as effective in shaping not only conformity to rules but also higher-order moral reasoning skills.
The framework further allows for examining the inclusivity and cultural relevance of CRE in a diverse, multi-faith setting such as Soy Sub-County. Since Kohlberg emphasizes universal ethical principles, his theory provides tools for assessing whether CRE promotes values that transcend religious boundaries, thereby fostering cohesion and mutual respect among learners from varied backgrounds. This perspective makes the theory particularly useful in evaluating stakeholder expectations about whether CRE cultivates not only discipline and conformity but also deeper ethical capacities.
In applying Kohlberg’s framework, this study develops propositions that can be tested descriptively through stakeholder responses. It is expected that students who show stronger alignment with conventional moral reasoning, such as respect for rules and authority, will perceive CRE as effective in shaping their moral conduct. Likewise, stakeholders who emphasize universal principles of fairness and justice are anticipated to rate CRE more highly in promoting advanced moral reasoning. These propositions guide the construction of questionnaire items on moral reasoning, fairness, justice, and adherence to norms, and they provide a basis for the analysis of stakeholder perceptions in Chapter Four. In this way, Kohlberg’s theory becomes directly linked to measurable aspects of the study, ensuring theoretical grounding and practical applicability.
[bookmark: _Toc11833432][bookmark: _Toc186988340][bookmark: _Toc213399092]1.11. Conceptual Framework
A conceptual framework is a visual representation created by a researcher to illustrate the link between variables in a diagrammatic form (Dey, Abowd & Salber, 2001). It comprises key concepts, variables and relationships, providing a theoretical lens through which researchers analyze their data. 
[bookmark: _Toc187307432]
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[bookmark: _Toc208243176]Figure 1. 1: Conceptual Framework
[bookmark: _Toc186988331][bookmark: _Toc11833435]Source: (Author, 2025)


In this study, as indicated in Figure 1.1, the independent variables are the perceptions of students, teachers, parents, and the Board of Management (BOM) regarding the role and effectiveness of teaching Christian Religious Education (CRE). The dependent variable is the perceived effectiveness of CRE in promoting moral values among secondary school students. The study also considers several intervening variables, including government policies, guidance and counseling services, the socioeconomic status of families, students’ religious background and personal beliefs, and peer influence. This conceptual framework illustrates how stakeholder perceptions, in interaction with broader social and institutional factors, influence the overall impact of CRE on students’ moral development.

[bookmark: _Toc213399093]1.12 Operational definition of key terms
Christian Religious Education (CRE): Teaching and learning of Christian beliefs and values; measured by stakeholders’ ratings of its role in promoting honesty, discipline, and responsibility (5-point Likert scale).
Education: Structured process of teaching and learning; measured by items on academic and moral development outcomes as perceived by stakeholders.
Perception: Views of teachers, BOM members, students, and parents toward CRE; measured through mean scores of Likert-scale items on CRE relevance, impact, and effectiveness.
Fostering: Refers to the intentional nurturing and promotion of moral values and ethical behavior among students through the teaching and learning of Christian Religious Education.
Promoting: Refers to the deliberate encouragement and reinforcement of moral values among students through Christian Religious Education content, teaching methods, and school activities.
Effectiveness: the perceived success of Christian Religious Education (CRE) in achieving its stated objective of fostering moral values in students, as evaluated through the collective perceptions of key stakeholders.
[bookmark: _Hlk213053866]Stakeholder: Teachers, BOM members, students, and parents involved in CRE; measured by their group-specific responses to questionnaire items.
Stakeholders’ Perception: Collective views of teachers, parents, students, and BOM members on CRE’s effectiveness in fostering values; measured by aggregated mean Likert scores on integrity, responsibility, and respect.
Government: National and local authorities influencing CRE policy; measured by respondents’ perceptions of government support (Likert items on curriculum, teacher training, and policy enforcement).
Moral Values: Ethical principles such as honesty, respect, integrity, and compassion; measured by Likert-scale items on observed student behavior and CRE’s role in instilling these values.

[bookmark: _Toc213399094]CHAPTER TWO
[bookmark: _Toc11833436][bookmark: _Toc186988343][bookmark: _Toc213399095]LITERATURE REVIEW
[bookmark: _Toc11833437][bookmark: _Toc186988344][bookmark: _Toc213399096]2.0 Introduction
his review examines literature on stakeholders’ perceptions of Christian Religious Education (CRE) as a means of promoting moral values in secondary schools. Sources were retrieved from Google Scholar, JSTOR, ERIC, and ResearchGate, focusing on publications from 2010 to 2025 to ensure coverage of both contemporary and foundational studies. The search employed keywords such as “Christian Religious Education,” “moral values,” “students’ perceptions,” “teachers’ perceptions,” “parents’ involvement,” and “Board of Management in education.” Only studies that addressed stakeholders’ views on CRE or moral development in secondary schools were included, while those outside the scope of education or unrelated to moral values were excluded. To provide clarity, the reviewed literature was grouped according to stakeholder categories students, teachers, parents, and Boards of Management allowing for comparison of perspectives and identification of knowledge gaps relevant to this study.
[bookmark: _Toc11833438][bookmark: _Toc186988347] 2.1 Empirical Review
[bookmark: _Toc213399097]2.1.1 Perception of Students towards Teaching of CRE
The concept of moral values is complex and subject to change over time. Scholars like (Ahmad Dahlan Yogyakarta et al., 2019) argue that social, economic, and political shifts can influence societal standards of morality. As globalization progresses, these standards may become less restrictive, potentially leading to fewer boundaries. For instance, digital natives, a generation raised with technology, can easily connect with others online without geographical limitations. However, this ease of connection can also lead to negative consequences, such as cyber bullying among students. In response to such challenges, the Indonesian Ministry of Education implemented a national education policy that integrates moral education into the national curriculum (Indonesian Ministry of Education, final directive). This curriculum incorporates eighteen core moral values and aims to cultivate awareness of Indonesia's diverse society among young generations(Azhari & Rosyad, 2023).
(Lewin et al., 2023) recommend that schools implement well-planned and morally structured activities.  Clear rules and regulations should guide student participation in these activities.  This structured approach is believed to foster organization and moral uprightness in students' daily lives, ultimately promoting positive and inclusive relationships within the school environment. Furthermore, (Kwabena, 2022) explored student perspectives,  study reveal that Christian Religious Education (CRE) holds immense value in the eyes of senior high school students. The majority expressed a strong belief in (CRE) ability to shape their character and nurture essential moral values, with humility taking center stage. This perception stems from the subject's unique blend of ethical teachings, biblical wisdom, and introspective exercises that encourage students to reflect on their own values and choices.
(Falade, 2015) revealed that Christian Religious Knowledge is one of the oldest school subjects in Nigeria. The subject aims at inculcating in the learners some cherished values in the society. Among other things, the conventional teaching method adopted by secondary school teachers has hindered the acquisition and demonstration of expected values by the learners. Values clarification, collaborative and involvement in informal school clubs can help learners to develop and manifest values like honesty, respect, trust, obedience and forgiveness.
(Barasa, 2016) explored how different stakeholders view the teaching of Christian Religious Education (C.R.E) in secondary schools in Trans-Nzoia County, Kenya. The study found that C.R.E helps students develop important moral, spiritual, and social values, which support good decision-making in today’s changing society. Stakeholders had a positive attitude toward the subject, noting that it supports students’ overall development, builds good character, and improves their ability to think critically and handle life challenges. Similarly, Othoo and Aseu (2022) investigated the role of Christian Religious Education (C.R.E) in shaping moral values among secondary school students. Their study found that both the content of the C.R.E syllabus and the teaching methods used significantly influence students’ moral development. They emphasized the importance of using effective instructional approaches to enhance the subject’s impact on character formation.
Moreover, Waithira (2014) investigated the role of Christian Religious Education (C.R.E) in promoting moral values among secondary school students. The study evaluated the effectiveness of the C.R.E syllabus, teaching methods, and stakeholder perspectives on moral development. The findings showed that students’ moral development is shaped by the C.R.E content, their personal moral beliefs, and the teaching strategies used. The study concluded that strengthening C.R.E instruction and involving teachers, parents, and school administrators is essential for enhancing students’ moral behavior.
(Githaiga, 2018) indicated that the students’ moral reasoning level were average. The results also showed that difference in moral reasoning by gender was significant in favor of the females while the difference by school location was not. Majority of the respondent were of the view that CRE enhances moral reasoning.(Schwartz, 2012) emphasize the importance of embedding moral development throughout a child's education. Also, according to Kowino, Agak, and Changeiywo (2012), the gap between the objectives of teaching CRE and students' moral behavior is due to the limited use of valuing approaches by teachers.
Research in Australia by (Lovat et al., 2010) suggest a need for a broader approach to values education that incorporates diverse perspectives, acknowledging the limitations of CRE in a world with varied cultures and beliefs. (Saeed & Zyngier, 2012) point out that some students may view CRE as merely an obligatory subject to fulfill graduation requirements.
Students generally view CRE positively. A study by (Wachira, 2021) suggests that it's seen as important for character development and influences enrollment decisions. A study  by (Chemutai, 2015) indicates a positive correlation between student attitudes and academic performance in CRE, though gender doesn't seem to be a significant factor.  However, (Itolondo, 2012) found that while most students have a positive attitude, many choose the subject strategically, believing it may improve their overall exam performance in the Kenya Certificate of Secondary Education (KCSE). This highlights the importance placed on the exam but also suggests students may not see CRE as relevant for university or future employment.
The impact of CRE on moral development is also complex. Research by (Casson & Cooling, 2020) suggests both teachers and students perceive CRE to play a significant role, but the study also found discrepancies in their perceptions. (Nyamosi, 2019) identified two main student perspectives on the nature of CRE; utilitarian (emphasizing practical benefits) and non-functional (not seeing a clear benefit). In contrast, Jebungei (2013) reported that secondary schools in Kenya are gradually experiencing a decline in moral standards and principles, despite Christian Religious Education being recognized as a key subject in shaping learners' character.
There are additional considerations. (Horowski, 2020) highlights the potential of CRE to shape student moral character and provide a platform for moral expression.  Furthermore, (Wanyonyi, 2018) found that a significant portion of students value learning about sex education within a Christian context, suggesting a connection between CRE and students' moral development. Additionally, Chesaro (2019) investigated the contribution of Christian Religious Education (CRE) to the moral development of secondary school students in Rongai Sub-County. The study revealed that CRE significantly influences students’ moral character by enhancing their understanding and expression of moral values. These values were found to have a positive effect on students' conduct and ethical decision-making. Based on these findings, the study concluded that CRE serves as an effective avenue for promoting moral growth among learners and recommended that the subject be made compulsory, alongside improved curriculum support to maximize its impact.
(Andy-Philip, 2017) argue that Christian Religious Studies can play a role in promoting positive values such as hard work, honesty, patriotism, and national consciousness among youth. They believe that by instilling these values, young people will become better members of society and responsible future leaders. The authors also emphasize the importance of addressing the root causes of moral decline among youth in order to achieve national goals and aspirations. This perspective highlights the potential role of religious education in youth development and national progress. 
While earlier studies provide useful information about how students feel about Christian Religious Education (CRE), most of them are either too general or focus on other countries. There are very few studies that look closely at how students in specific places like Soy Sub-County view CRE. Even though many studies show that students have a positive attitude toward the subject, the reasons behind these views such as personal faith, the desire to pass exams, or pressure from society are not clearly explained. This study aims to fill that gap by looking more closely at what shapes students' opinions about CRE in Soy Sub-County and how these opinions affect their behavior and learning.
[bookmark: _Toc11833440][bookmark: _Toc186988348][bookmark: _Toc213399098]2.1.2 Perception of Teachers Towards teaching of CRE
Research on religious education and moral development explores various aspects, including teacher perceptions, the effectiveness of Christian Religious Education (CRE), and teacher roles and challenges.
Teacher perceptions regarding religious education can be complex within the legal and policy frameworks.  A study by (Mąkosa, 2023) in East Texas public schools highlighted the confusion, challenges, and contradictions faced by educators when implementing religious education. However, research by (Ubani, 2015) found a generally positive view of religious education among Finnish student teachers, with most recognizing its importance.
The effectiveness of CRE in fostering moral development has also been explored.  A study (Nawose, 2023) examined how CRE teachers utilize methods that emphasize values in student learning. The study found that teachers employ various methods, such as role-playing and project work, which can contribute to students' moral development.  Both teachers and students in the study recognized the positive impact of CRE. Interactive approaches like role-playing and project work were seen as valuable tools, allowing students to move beyond theory and apply moral principles in practical scenarios. This shift from knowledge acquisition to active moral engagement was viewed as fostering values like empathy, compassion, and responsibility.
Teacher roles and challenges are another important aspect.  (Gui et al., 2020), argues that teachers should exhibit strong moral character to inspire students. This includes demonstrating moral courage, standing up for principles, and condemning immoral behavior.  By setting a good example, teachers can positively influence student attitudes and moral development.
(Velea & Farca, 2013) investigated the role of teachers in moral and affective education. Their study highlights the challenges faced by teachers and emphasizes the importance of all teachers, regardless of subject area, participating in the moral and emotional education of students.  Respecting student rights was also identified as a key aspect of this role. 
(Narinasamy & Logeswaran, 2015) emphasize the importance of teachers as role models for students. These studies consistently identify the positive influence that teachers with strong moral character can have on student behavior and development.  Patience, empathy, and ethical behavior are highlighted as key aspects of effective role-modeling. However,  a study (Putri et al., 2020) suggests that some teachers may lack a clear understanding of how to integrate character education effectively into their lessons. This underscores the need for support and professional development opportunities for teachers in this area.
Jepchoge (2015) explored the role of Christian Religious Education (CRE) in promoting moral development among secondary school students. The study found that CRE teaching and learning had a positive impact on students’ moral behavior. However, there were notable differences in perceptions between teachers and students regarding the extent of CRE’s influence on moral development. This suggests that while CRE plays a vital role, its effectiveness may vary depending on how it is perceived and experienced by different stakeholders.
The complexities surrounding teachers' religious beliefs and their application in the classroom are explored by (Mahmud, 2018) and (Nelson & Yang, 2023) highlighted the potential value of multicultural-based religious education, particularly for younger students, they also identify a lack of emphasis on this approach in the Indonesian curriculum.  
[bookmark: _Toc11833441]Despite these challenges, research suggests that teachers recognize the importance of CRE in moral development.  A study by (Siddiqui & Habib, 2022) found that teachers from both public and private schools believe religion is a primary source of moral values and view teaching moral values as important. While personal role-modeling may not be as emphasized by all teachers, there is a shared belief in the subject's value.  
Additionally, a study by (Metcalfe et al., 2023) highlights that teachers acknowledge the potential of CRE in shaping character and moral behavior, even with limitations like curriculum constraints and diverse student backgrounds. Furthermore, the dedication of many teachers to CRE is evident despite the obstacles. A study by (Fentahun, 2018) illustrates teachers' eagerness to teach CRE effectively, even with limited resources and time constraints.  
Moving forward a study by Alex Ajok (2018) emphasize need to empower teachers through workshops and professional development that incorporate current research findings.  Additionally, creating safe spaces for open dialogue around religious beliefs, as suggested by the challenges identified earlier, could be crucial.  By providing more support and fostering collaboration among educators, policymakers, and teachers, the transformative power of CRE in fostering moral development can be fully realized.
The reviewed studies show that teachers are key in helping students learn good values through CRE. However, they often face challenges like lack of training, unclear rules, and different student needs. This study looks at how teachers in Soy Sub-County view and handles the teaching of CRE, to find out what is working well and what needs to be improved.
[bookmark: _Toc186988349][bookmark: _Toc213399099]2.1.3 Perception of Parents toward the Teaching of CRE
[bookmark: _Toc11833442]While some parents may choose to remove their children from religious education entirely, research suggests that CRE can be a valuable tool in a child's moral development.  This is particularly true when parents and teachers work together to create a cohesive learning environment.
Parents play a crucial role in laying the foundation for their children's moral compass (Mijah, 2017). A study by (Horowski, 2020) acknowledge the concerns some parents have regarding religious influence, but also highlight the importance of parents being involved in their children's moral education.
Njugia et al. (2024) found that parental involvement plays a critical role in shaping student discipline in public secondary schools within Turkana Central Sub County. Despite this, the study revealed a notable lack of parental engagement in addressing disciplinary matters. The authors bring out the pivotal role of school leadership, especially principals, in formulating coherent disciplinary policies and enhancing parent school collaboration to promote effective student discipline.
Ismail et al. (2018) reinforce that parental involvement plays a vital role in promoting student discipline. The study depicts that active parental engagement enhances students’ self-esteem, cognitive development, social skills, and academic performance. Additionally, the study emphasizes the importance of strong collaboration between parents and teachers in fostering character development and upholding discipline in schools.
Secondary school students themselves recognize the value of CRE in shaping their character (Mijah, 2017).  The ethical teachings, biblical wisdom, and introspective exercises offered through CRE can provide a strong foundation for moral development.  This classroom learning can then be further explored and solidified at home through open discussions with parents.  
Effective collaboration between parents, teachers, and schools is essential to maximize the impact of CRE.  Study by (Kraft & Dougherty, 2013) emphasize the importance of communication, collaboration, and a shared sense of responsibility between parents and educators.  When parents and teachers have a positive view of CRE and work together to address societal challenges it can lead to a more positive learning environment for students.
Lewin et al. (2023) emphasized the crucial role of Christian Religious Education (CRE) in nurturing moral values, specifically focusing on fostering integrity, character development, and its broader societal impact. The research advocates for parental endorsement of Christian teachings to guide students towards reflecting divine attributes, emphasizing the holistic development of individuals for their service to both the divine and humanity. Furthermore, the study highlights education as extending beyond academic instruction, prioritizing the cultivation of character and ethical values, including integrity and justice. It is essential to recognize that a Christian foundation influences behavior and moral standards, aiming to harmonize doctrinal beliefs with practical implementation, empowering students to effect positive changes within their communities and societies. The study findings point out the essential role of CRE in instilling ethical values and integrity, preparing individuals for meaningful societal participation.
(Adams et al., 2021) examined parental engagement patterns within school religious communities, highlighting the importance of parental involvement in both academic and non-academic aspects of children's education. The study emphasizes the limited understanding of parental engagement in religious schools and focuses on the unique model of parental involvement observed, where parents place trust in staff decisions based on their competence. Teachers in religious schools strive to cultivate a sense of community among parents and build trust by taking responsibility for the holistic development of students. While some studies critique the application of this model, the analysis encompasses schools representing diverse religious backgrounds, indicating the necessity for further research to gain a comprehensive understanding of parental involvement in religious education, particularly concerning the promotion of moral values.
In their study, (Ambarita et al., 2020) highlighted the transformative role of education in guiding individuals towards positive change. The future of a nation lies in the hands of its youth, highlighting the importance of preparing them for national progress. For Christian adolescents, maintaining good morals is crucial in reflecting societal values. However, this ethical foundation is closely linked to the parental role in Christian religious education. Parents play a crucial role in molding their children's character and values through religious instruction.
While previous studies have recognized the significant role of parents in supporting students’ moral and ethical development through Christian Religious Education (CRE), the present study emphasizes the importance of enhanced collaboration between the home and school environments. Building upon existing literature, this research positions parental involvement as a critical factor not only in complementing school-based instruction but also in reinforcing CRE values within the home setting. By examining this stakeholder perspective, the study contributes to ongoing academic discussion on the integration of parental engagement in promoting holistic moral development among learners.
[bookmark: _Toc213399100][bookmark: _Toc186988350]2.1.4 The Perception of the Board of Management (BOM) 
[bookmark: _Toc11833443]This summary explores the potential of Christian Religious Education (CRE) to contribute to moral development in secondary schools, with a particular focus on the role of school boards (BOMs).
(Ngussa et al. 2016) suggest a positive correlation between CRE programs and moral development among secondary school students. (Horowski, 2020) expands on this notion, arguing that CRE can extend beyond simply teaching moral principles. By fostering a school environment that actively shapes character, CRE can contribute to the development of well-rounded individuals a goal shared by many school boards.
Furthermore, in educational institutions where boards uphold a Christian mission, Christian Religious Education (CRE) plays a pivotal role in aligning with the overarching objective of instilling Christian values and guiding students towards establishing a profound and meaningful relationship with God. By integrating CRE into the curriculum, these boards aim to not only impart religious knowledge but also to nurture a holistic development that encompasses spiritual growth, moral grounding, and ethical decision-making based on Christian principles. CRE serves as a platform for students to explore and deepen their faith, understand the teachings of Christianity, and cultivate virtues such as compassion, forgiveness, and integrity. Through the teachings and practices of CRE, students are encouraged to reflect on their beliefs, engage in prayer and worship, and develop a personal connection with God, fostering a sense of purpose, community, and service rooted in Christian values. This integration of CRE within the educational framework of Christian-mission boards highlights a commitment to nurturing individuals who embody the values and teachings of Christianity, equipping them to lead purposeful lives guided by faith and moral conviction (Horowski, 2020).
According to (Wachira, 2021), the BOM in Nairobi County views CRE as essential for fostering social cohesion among secondary school students, with research strengthening its role in shaping moral and social values. This is particularly relevant in Nairobi’s diverse environment, where CRE is seen as a means to promote unity and harmony. Building on this foundation, (Wanjau, 2019) echoes the sentiment, highlighting the BOM’s perception of CRE as a vital instrument for ethical development in Kenyan secondary schools. Amidst reports of ethical issues, CRE’s practical application in real-life scenarios is lauded for its potential to cultivate integrity and reduce corruption among future citizens. Further expanding on these perspectives, (Foppen & Van Saane, 2024) suggests that the BOM’s view of CRE may be influenced by broader criteria for effective religious leadership. The shift from traditional metrics to a holistic evaluation of leadership effectiveness reflects a nuanced understanding of CRE’s impact on moral and spiritual development within educational and community settings. This comprehensive approach indicates a commitment to leveraging CRE for the well-rounded growth of students and the betterment of society at large.
Christian Moral Education (CME) plays a significant role in secondary schools across Sub-Saharan Africa. This explores the perspectives of School Boards of Management (BOMs) on CME and its potential impact on student development. School boards across the region acknowledge a decline in moral values among youth. They view CME as a critical tool to address this issue by instilling core values such as honesty, respect, and hard work (Njoku, 2016).
However, the effectiveness of School Boards can be influenced by various factors. A lack of training for board members or reluctance to share power with school administration can hinder their ability to support CME programs effectively (Van Wyk, 2016). Additionally, boards often have diverse compositions, reflecting the ethnic, religious, and socioeconomic makeup of the community. This diversity can lead to a range of perspectives on the role and implementation of CME (Saoke et al., 2023).
School Boards of Management (BOMs) play a critical role in the governance of Kenyan secondary schools. This examines their composition, function, and the challenges they face. BOMs consist of ten members appointed by the Ministry of Education. These members represent the local community, sponsoring bodies, special interest groups, and the Parent-Teacher Association (PTA) (Kindiki, 2009). Their introduction reflects a government effort to decentralize the management of secondary schools (The Republic of Kenya, 1988). Ideally, BOMs ensure timely appointments, select qualified members, and oversee the overall management of the school (The Republic of Kenya, 1988).
The literature highlights BOMs' support for CRE in promoting moral development. However, I seek to examine more closely how BOMs practically influence the delivery of CRE. My study focuses on their role in shaping students’ values across different school environments.
[bookmark: _Toc186988351][bookmark: _Toc213399101]2.2 Research gap
Although Christian Religious Education (CRE) is designed to promote moral development, rising cases of indiscipline, substance abuse, and teenage pregnancies in secondary schools in Soy Sub-County suggest that its intended objectives are not being fully realized. Previous studies (Ndzovu, 2023; Nawose, 2024) acknowledge the role of CRE in shaping moral values, but they primarily focus on national trends or other counties, offering little insight into the localized challenges of Soy. More importantly, existing research has tended to examine perceptions of a single stakeholder group, such as students or teachers, without comparing the perspectives of multiple actors within the same educational environment.
To date, no study in Soy Sub-County has systematically compared students’, teachers’, parents’, and Boards of Management (BOM) perceptions of the effectiveness of CRE using a common instrument. This gap limits understanding of whether these groups view CRE consistently, where their perspectives diverge, and how such differences might explain persistent moral challenges among learners. This study therefore addresses a critical gap by providing a multi-stakeholder analysis that situates CRE within the lived realities of Soy Sub-County schools, generating evidence for context-specific recommendations
[bookmark: _Toc186988352][bookmark: _Toc213399102][bookmark: _Hlk161448816]2.3 Summary of Literature 
Existing literature demonstrates that Christian Religious Education (CRE) can contribute to the moral and ethical development of learners. Studies such as Ngussa et al. (2016) and Horowski (2020) show that CRE enhances character formation when reinforced by supportive leadership and engaged stakeholders. Azhari and Rosyad (2023) further note that embedding moral education in formal curricula fosters holistic growth, including ethical awareness, spiritual maturity, and responsible citizenship. Kenyan studies, such as Wachira (2021) and Wanjau (2019), emphasize the role of Boards of Management (BOMs) in endorsing CRE as a means of promoting discipline and social cohesion, while Njoku (2016) highlights its potential to counter declining moral standards when delivered in culturally sensitive ways.
However, despite these findings, the literature remains fragmented. Most studies are either situated outside Kenya, limited to urban contexts, or focused on isolated stakeholder groups. Few have examined whether different actors within the same locality perceive CRE in consistent or divergent ways, particularly in rural areas facing unique challenges. This study therefore extends the scholarship by centering on Soy Sub-County, where disciplinary and ethical challenges remain acute. Comparing the perceptions of students, teachers, parents, and BOM members using a common framework, the research provides practical insights into whether CRE, as currently implemented, equips learners to make ethical decisions. The findings are expected to guide targeted interventions that strengthen CRE’s moral influence in Kenyan secondary schools.
[bookmark: _Toc186988353][bookmark: _Hlk163444839]
[bookmark: _Toc213399103]CHAPTER THREE
[bookmark: _Toc186988354][bookmark: _Toc213399104]RESEARCH  METHODOLOGY
[bookmark: _Toc186988355][bookmark: _Toc213399105]3.0 Introduction
This chapter presents, Research philosophy, research design, study area, target population, sample size, procedures of sampling, research instruments, validity and reliability, mode of data collection and ethical considerations.
[bookmark: _Toc186988356][bookmark: _Toc213399106]3.1 Research Philosophy
[bookmark: _Hlk174699528]A research philosophy reflects a belief about the appropriate methods for gathering, analyzing and utilizing data related to a phenomenon  (Padilla-Díaz, 2015). This study used the pragmatic research philosophy, which focuses on finding practical solutions to research problems rather than following one fixed way of thinking. Pragmatism is useful when studying many different groups of people because it allows the use of both numbers (quantitative data) and words (qualitative data) to understand issues more fully. In this study, it helped to explore how Christian Religious Education (CRE) promotes moral values by combining survey results with participants’ views and experiences. The approach was chosen because it is flexible, problem-centered, and ensures that the findings are useful in real school settings (Mugenda & Mugenda, 2003; Saunders et al., 2019).
[bookmark: _Toc186988357][bookmark: _Toc213399107]3.2 Research Design
A research design combines several elements in a cohesive and rational way to ensure efficiency in solving the research issue  (Turner et al., 2017). A research design establishes a structure for gathering and examining data, which may be categorized into three dimensions: the extent of data collection, the incorporation of chronological order, and the inclusion of inter-group comparisons. This study employed exploratory research design that is used to investigate a research question when the researcher has limited knowledge or understanding of the topic or phenomenon under study  (Hassan & Wan Khairuldin, 2020). The primary objective of exploratory research was to gain insights and gather preliminary information that could help the researcher better define the research problem and develop hypotheses or research questions for further investigation. The objective of this study was to assess the viewpoints of parents, teachers, students and board of management regarding moral values associated with Christian religious education in secondary schools in Soy Sub-County, Uasin Gishu County Kenya.
[bookmark: _Toc186988358][bookmark: _Toc213399108] 3.3 Study Area
The research took place in Soy Sub-County, Uasin Gishu County, Kenya. The County shares common borders with Trans Nzoia County to the North, Elgeyo Marakwet County to the East, Baringo County to the South East, Kericho County to the South, Nandi County to the South West and Kakamega County to the North West. Covering an area of 3,345.2 Km2, it is positioned between 0.52 latitude (0°31’ 0N) and longitude 35.28 (35°16’60 E) as indicated in figure 3.1. The County is divided into six constituencies namely Soy, Turbo, Moiben, Ainabkoi, Kapseret and Kesses (UGCDP, 2018).

The County experiences a high and reliable rainfall with an average annual rainfall ranging between 624.9mm-1560.4mm. It occurs between the months of March and September with two distinct peaks in May and August. The areas with relatively higher rainfall are found in Ainabkoi, Kapseret and Kesses whereas Turbo, Moiben and Soy receive relatively lower amounts of rainfall (Yatich, 2023). The dry spells start in the month of November and end in February. Average temperatures range between 7C and 29C. The rainfall and temperatures in the County are conducive for both agriculture and livestock farming. The rainfall and temperatures in the County are conducive for both agriculture and livestock farming.
The county is in the Lake Victoria catchment zone as all the rivers from the county drain into Lake Victoria. The permanent rivers include Moiben, Little Nzoia, Sergoit, Elegarini, Sosiani and Kipkaren rivers. The County's agricultural sector ranges from small-scale farming with low inputs to highly mechanized large-scale farming with total crop area covers 138,609 hectares. Key crops include maize, wheat, beans, Irish potatoes and various horticultural crops like passion fruits, coffee, macadamia and avocados. Livestock farming, particularly dairy and beef cattle of Ayrshire, Friesian and Sahiwal breeds, is prevalent, with dairy farming concentrated in Ainabkoi, Kapseret, and Turbo (UGCDP, 2018). According to the 2019 KPHC, the population of the County stood at 1,163,186 with 580,269 males, 582,889 females (UGCDP, 2023). Soy Sub-County, Uasin Gishu County, was selected for this study due to its rising cases of student moral issues such as indiscipline, substance abuse, and teenage pregnancies, making it relevant to the focus on CRE and moral development. The area is under-researched, yet accessible and secure, allowing smooth data collection. The researcher’s familiarity with the region, along with its cosmopolitan nature, provided a diverse context and enriched stakeholder perspectives on CRE’s effectiveness.
[bookmark: _Toc186988359][bookmark: _Toc213399109]3.4 Target Population
[bookmark: _Hlk174699695][bookmark: _Hlk201675433][bookmark: _Hlk59913717][bookmark: _Hlk174699773]The target population is the total number of units from which data can potentially be collected.  It’s a group of subjects that share a characteristic in common which is of interest to a researcher  (Creswell et al., 2005). It involves a group of individuals, who have a common characteristic that distinguishes that group from other individuals and a full universe of people or things from which a sample is selected  (Asiamah et al., 2017). The target population of this study was 51 teachers teaching CRE in secondary schools in Soy Sub-County. The study also targeted 681 form four students and their parents (681) as well as 867 BOM members. The following table 3.1 below illustrates the target population of the study.
[bookmark: _Toc208223295][bookmark: _Toc208243976]Table 3.1: Target Population
	No table of figures entries found.
	Target Population

	Students
	681

	CRE Teachers
	51

	Parents
	681

	Board of Management
	867

	Total 
	2,294


[bookmark: _Toc213399110][bookmark: _Toc186988360]
3.5 Sample Size 
[bookmark: _Hlk174699795]The sample size refers to the number of individuals or entities that are included in the sample, while the sample selection process involves choosing the specific individuals or entities that will be included in the sample  (Ahmad et al., 2023). Sample size determination typically involves statistical calculations that take into account factors such as the size of the population, the level of variability in the population, the desired level of precision and the level of confidence required  (Chow et al., 2008). The sample size, for this study was based on Taro Yamane (1973) formula for calculating the sample size. The formula is as follows: 
n = N / (1 + Ne2)
Where, 	n = the corrected sample size
N = Size of the population
e = Margin of error (MoE) of 5 percentage points. 
Using Yamane’s formula of sample size with an error of 5% and with a confidence coefficient of 95% (Yamane, 1973), the calculation of this study’s sample size is illustrated as follows:
Students 
n = N / (1 + Ne2)
n = 681 / [1 + 681(0.05) 2]
n= 681/ (1+1.7025)
n= 681/2.7025
n= 252
CRE teachers  
n = N / (1 + Ne2)
n = 51 / [1 + 51(0.05) 2]
n= 51/ (1+0.127)
n= 51/1.1275
n= 46
Parents
n = N / (1 + Ne2)
n = 681 / [1 + 681(0.05) 2]
n= 681/ (1+1.7025)
n= 681/2.7025
n= 252
Board of Management members
n = N / (1 + Ne2)
n = 867 / [1 + 867(0.05) 2]
n= 867/ (1+2.1675)
n= 867/3.1675
n= 275
The sample size for all stakeholders is indicated in Table 3.2. 

[bookmark: _Toc208223296][bookmark: _Toc208243977]Table 3. 2: Sample size
	Respondents
	Sample Size

	Students
	252

	CRE Teachers
	46

	Parents
	252

	Board of Management
	275

	Total 
	825


[bookmark: _Toc171598916][bookmark: _Toc186988361][bookmark: _Toc213399111]
3.6 Sampling Techniques
[bookmark: _Hlk174702776]Stratified sampling is a research sampling technique where the population is divided into distinct subgroups or strata based on certain characteristics that are relevant to the research question (Ahmad et al., 2023). These strata are then treated as individual homogeneous groups and samples are randomly selected from each stratum. The goal of stratified sampling is to ensure that each subgroup is adequately represented in the final sample, allowing for more accurate and meaningful analysis, especially when there are variations in the characteristics of the population  (Mweshi & Sakyi, 2020). The population was divided into strata based on the type of stakeholder (e.g., Teachers, students, parents and BOM members). From each stratum, simple random sampling was used to select the respondents .Simple random sampling is a technique where every member of a population has an equal chance of being selected  (West, 2016). It ensures unbiased representation, as each individual is chosen entirely by chance, without any influence or pattern (Farouk et al., 2024). To implement simple random sampling, researchers typically use tools such as random number generators to select participants (Nassaji, 2020) .
[bookmark: _Toc186988362][bookmark: _Toc213399112]3.7 Data Collection Instruments 
The study utilized both primary and secondary data. Secondary data refers to information that has been collected and analyzed by someone else for a purpose other than the current research  (Weston et al., 2019). This type of data has not been directly obtained from the primary sources by the researcher but is instead sourced from existing records, publications, databases, or other previously conducted studies. This study utilized secondary data from government publications, academic papers, books and various forms of media. 
Primary data refers to information collected directly from original sources for a specific research purpose  (Wortham et al., 2020). Unlike secondary data, which is already available and has been collected for other reasons, primary data is newly gathered by the researcher to address their unique research questions or objectives. Common methods of collecting primary data include questionnaire, interviews, observations, experiments  (Fielding et al., 2016)). A questionnaire refers to a standardized written instrument consisting of a predetermined set of questions that are presented to respondents in a specified order, with the aim of obtaining their recorded responses (Nzimande, 2008).  Questionnaires are a commonly used research tool that involves soliciting responses from participants to generate data that can be analyzed and interpreted (Wang et al., 2005). This method is particularly useful in situations where the researcher seeks to obtain standardized data. Questionnaires can be administered in a variety of formats, including paper and pencil, online, or through face-to-face interviews  (Richman, 2019.). They can be structured, semi-structured or unstructured (Ruslin et al., 2022). Structured questionnaires use close-ended questions that provide the respondents with a fixed set of response options to choose from, whereas semi-structured and unstructured questionnaires use open-ended questions that allow the respondents to answer in their own words (Sanda et al., 2021). This study used structured and unstructured questionnaires with 5-point Likert questions to collect primary data. 
[bookmark: _Toc15380862][bookmark: _Toc31882283][bookmark: _Toc134451625][bookmark: _Toc170390816][bookmark: _Toc186988363][bookmark: _Toc213399113][bookmark: _Toc170390817][bookmark: _Toc134451626]3. 8 Pilot Testing
A pilot study was carried out in Kapseret Sub-County to pretest and refine the research instruments as well as the procedures intended for the main study, which sought to examine stakeholders’ perceptions of Christian Religious Education (CRE) as a tool for promoting moral values in secondary schools.  The choice of Kapseret Sub-County as a pilot study area is due to its similar characteristics with Soy Sub-County.  A pilot test is a critical component of rigorous research (Malmqvist et al., 2019). It is a risk-management tool that significantly enhances the quality, credibility, and smooth execution of your main study. To ensure proportional representation of the four stakeholder groups, namely students, teachers, parents, and members of the Board of Management, a stratified sampling technique was used to select 82 participants, equivalent to 10 percent of the total sample size of 825 planned for the main study. Although some subgroups had relatively few participants such as teachers, all were deliberately included to test the instruments across the intended categories and preserve consistency with the design of the main study.
The pilot participants completed the questionnaires with the aim of assessing clarity of items, time taken to respond, cultural appropriateness, and practical administration procedures. Their feedback was used to identify and correct ambiguities, improve sequencing, and enhance overall comprehensibility. Preliminary analysis was also conducted using SPSS software to examine the performance of the Likert scale items and to provide an initial estimate of the instrument’s internal consistency through Cronbach’s alpha.
The results and feedback from the pilot study informed revisions that strengthened the instrument’s clarity, contextual relevance, and efficiency, thereby ensuring its suitability for generating reliable data in the main study.
[bookmark: _Toc186988364][bookmark: _Toc213399114]3.9 Validity 
Validity denotes the extent to which a research instrument accurately measures the construct it is intended to assess. Golafshani (2015) emphasizes that validity safeguards the accuracy and truthfulness of findings by ensuring they reflect the actual phenomena under investigation. In the present study, validity was critical to establishing that the instruments captured stakeholders’ perceptions of Christian Religious Education (CRE) and its contribution to the promotion of moral values in secondary schools.
This study primarily addressed content validity, which examines the degree to which the items included in an instrument adequately represent the construct of interest. To ascertain content validity, the questionnaires were subjected to expert review by two research supervisors. They evaluated the instruments for clarity, coherence, cultural appropriateness, and alignment with the study objectives. Their recommendations guided revisions that eliminated ambiguous wording, corrected errors, and improved the structural and conceptual alignment of the items with the research objectives.
Furthermore, a pilot test was conducted in Kapseret Sub-County involving 82 participants drawn from students, CRE teachers, parents, and members of the Board of Management. The pilot exercise was designed to evaluate item clarity, suitability of response formats, time efficiency, and the overall practicality of the data collection procedures. Feedback obtained from participants informed refinements that enhanced contextual appropriateness and eliminated residual ambiguities.
By combining expert evaluation with pilot testing, the study confirmed that the instruments demonstrated strong validity and were appropriate for accurately measuring stakeholders’ perceptions of CRE and its role in fostering moral values in secondary schools.
[bookmark: _Toc134451627][bookmark: _Toc170390818][bookmark: _Toc186988365][bookmark: _Toc213399115]3.10 Reliability
Reliability refers to the degree to which a research instrument consistently produces stable results when applied under similar conditions. According to Sürücü and Maslakçi (2020), reliability demonstrates the consistency and dependability of an instrument, while Moh’d et al. (2021) emphasize that it reflects the extent to which repeated applications of the same tool yield equivalent outcomes. Instruments that lack reliability risk generating inaccurate conclusions and weak generalizations.
To establish reliability, a pilot study was conducted in Kapseret Sub-County prior to the main data collection. The responses were coded and analyzed using SPSS, with internal consistency measured through Cronbach’s alpha (α). Cronbach’s alpha ranges from 0 to 1, with higher values signifying stronger reliability. A value of α ≥ 0.70 is widely accepted as the minimum threshold for social science research (Nunnally, 1978).
[bookmark: _Toc171598918][bookmark: _Toc186988366][bookmark: _Toc213399116]3.11 Data Collection Procedures
Having refined and confirmed the validity and reliability of the research instruments through pilot testing, the next step was the systematic collection of data from the target population. Prior to commencing data collection, the researcher obtained approval from the relevant university department. Thereafter, a research permit was secured from the National Commission for Science, Technology, and Innovation (NACOSTI), which formally authorized the study. With this approval in place, formal communication was initiated through national and county government officials to facilitate introductions and secure cooperation. Letters and emails were subsequently sent to schools and other stakeholders, outlining the purpose and objectives of the study as well as the expected roles of participants.
Access to schools was then arranged, after which stratified, sampling was employed to select respondents proportionately from students, CRE teachers, parents, and members of the Board of Management. Questionnaires were personally distributed by the researcher, assisted by trained research assistants. Respondents were provided with clear instructions, and where possible, were encouraged to complete the questionnaires on-site to maximize immediate response rates. For those unable to do so, a submission window of up to two weeks was allowed. During this period, follow-up visits and designated collection points were organized to ensure timely retrieval of the instruments.
The entire process was guided by ethical principles. Participants were fully informed about the aims of the study, assured of the voluntary nature of their participation, and guaranteed the confidentiality of their responses. No identifying details were requested, and each questionnaire was coded to preserve anonymity. Completed instruments were securely stored, with hard copies kept in a locked cabinet and electronic files protected by passwords, thereby safeguarding both confidentiality and data integrity. This structured approach ensured that data collection was systematic, ethically sound, and effective in generating reliable information for the study.
[bookmark: _Toc213399117][bookmark: _Toc186988367]3.12 Data Analysis 
The collected data were systematically organized, coded, and analyzed using the Statistical Package for the Social Sciences (SPSS), version 23. Responses to closed-ended items were coded on a five-point Likert scale, where 1 represented “Strongly Disagree” and 5 represented “Strongly Agree.” The internal consistency of the constructs was assessed through Cronbach’s alpha, with a threshold of 0.70 adopted as the minimum acceptable value.
Quantitative data were analyzed using descriptive statistics, including frequencies, percentages, means, and standard deviations, to provide a clear summary of the distribution and central tendencies of responses. Effect sizes were also computed to highlight the strength of observed patterns. The results were presented in the form of tables, charts, and graphs for clarity and ease of interpretation.
Qualitative data obtained from open-ended items were analyzed thematically. This process involved identifying meaningful text segments, coding them according to their relevance to the research questions, clustering similar codes into broader categories, and refining these into overarching themes. The final themes were interpreted in light of the study’s objectives, offering deeper insight into participants’ perceptions and experiences.
[bookmark: _Toc170390822][bookmark: _Toc171247077][bookmark: _Toc186988368][bookmark: _Toc213399118]3.13 Ethical Considerations
Prior to commencing the study, the researcher obtained ethical approval from the relevant ethical review boards and committees.  Ethical considerations in research are a framework of principles and practices designed to ensure that research is conducted in a way that protects the rights, dignity, and welfare of all participants, the integrity of the research community, and the credibility of the knowledge produced (Omodan et al., 2023).  Informed consent was secured from all participants, as it is a fundamental ethical requirement. Participants were fully informed about the purpose of the study, the procedures involved, and their right to withdraw at any point without facing any negative consequences. Consent forms were provided in a language the participants understood, and verbal explanations were given where necessary. Participants were given the opportunity to ask questions and received clear, satisfactory responses before agreeing to take part in the study.
The researcher ensured that all personal information collected during the study remained confidential and was not disclosed to unauthorized parties. Data were anonymized where possible to protect participant identity. Participants were informed about how their data would be used, stored, and protected.
The study was designed and carried out in a way that avoided causing physical, psychological, or social harm. Measures were taken to ensure that participants were not subjected to undue stress or discomfort during data collection. The researcher remained honest and transparent about the study’s aims, methods, and potential outcomes. Any conflicts of interest were disclosed, and the research was conducted objectively. Throughout the process, the researcher adhered to ethical guidelines and standards established by relevant professional bodies and institutions
[bookmark: _Toc213399119]3.14 Chapter Summary
This chapter detailed the research design and methodology used to investigate stakeholders’ perceptions of Christian Religious Education (CRE) in fostering moral development in secondary schools in Soy Sub-County, Uasin Gishu County. A descriptive survey design was adopted, and the target population included CRE teachers, students, parents, and members of the Boards of Management (BOMs). Stratified sampling was employed to ensure fair representation across these groups. Data were gathered through questionnaires that included both open-ended and close-ended questions. Thematic analysis was applied to open-ended responses, while close-ended and Likert scale items were analyzed using quantitative techniques. Ethical standards such as informed consent and confidentiality were strictly observed. This methodology ensured a well-rounded understanding of the varied perspectives regarding the role of CRE in addressing moral issues among students.
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CHAPTER FOUR
[bookmark: _Toc73445990][bookmark: _Toc129871688][bookmark: _Toc168470736][bookmark: _Toc213399121][bookmark: _Hlk208204554]DATA PRESENTATION, ANALYSIS AND DISCUSSION
[bookmark: _Toc213399122]4.1 Introduction
This chapter presents and discusses the findings of the study in relation to the research objectives. The purpose is to establish how different stakeholders perceive the effectiveness of Christian Religious Education (CRE) in promoting moral values in secondary schools in Soy Sub-County. The presentation begins with response rates, pilot testing, and demographic characteristics, before moving into analyses that address the study objectives.
The study was guided by the following objectives:
1. To assess students’ perceptions of CRE’s effectiveness in promoting moral values in secondary schools in Soy Sub-County.
2. To evaluate teachers’ perceptions of CRE’s effectiveness in promoting moral values in secondary schools in Soy Sub-County.
3. To examine parents’ perceptions of CRE’s effectiveness in promoting moral values in secondary schools in Soy Sub-County.
4. To investigate the Board of Management’s perceptions of CRE’s effectiveness in promoting moral values in secondary schools in Soy Sub-County.
The findings are presented descriptively using frequencies, percentages, and mean scores, and are interpreted in light of the study’s conceptual framework, drawing on Bandura’s Social Learning Theory and Kohlberg’s Theory of Moral Development.
[bookmark: _Toc213399123]4.2 Response Rate
The success and validity of a research study are significantly influenced by the rate at which data are collected from the sampled population (Danie et al., 2024). The response rate was calculated by dividing the total number of valid or usable questionnaires returned by the total number administered (Holtom et al., 2022). The response rate is important in any research, as achieving an adequate rate provides valid, dependable and reliable results (Taherdoost & Madanchian, 2025). In this study, questionnaires were administered to students, CRE teachers, parents, and members of the Board of Management (BoM). Table 4.1 presents the response rates for each category of the sampled respondents.
[bookmark: _Toc208223314][bookmark: _Toc208243633]Table 4. 1: Respondents’ Response Rate
	Respondents
	Sample Size
	Returned Questionnaires
	Percentage
(%)

	Students
	252
	185
	73.4

	CRE Teachers
	46
	38
	82.6

	Parents
	252
	178
	70.6

	Board of Management
	275
	195
	70.9

	Total 
	825
	596
	72.2


As shown in Table 4.1, the overall response rate was 72.2%, with 596 of the 825 questionnaires successfully completed and returned. Students returned 185 out of 252 questionnaires, yielding a rate of 73.4%. CRE teachers exhibited the highest response rate at 82.6% (38 of 46). Parents returned 178 of 252 questionnaires, giving a rate of 70.6%, while the Board of Management achieved a response rate of 70.9% (195 of 275).
A response rate exceeding 70% is generally regarded as adequate for educational and social science research, as it provides sufficient data for meaningful analysis and interpretation (Fincham, 2008; Holtom et al., 2022). The relatively high rate in this study can be attributed to well-structured questionnaires and proactive follow-up strategies, including reminders and on-site completion, as described in Section 3.11. Early and late responses were compared during data entry, and no major differences were observed, suggesting limited nonresponse bias. Nevertheless, variations in response rates across groups for example, the higher rate among teachers compared to parents indicate that ease of access and professional interest may have influenced participation.
[bookmark: _Toc213399124]4.3 Pilot Test Results 
Reliability of the questionnaire was assessed using Cronbach’s Alpha, a measure of internal consistency that evaluates how well items within a scale are correlated. The analysis, conducted in SPSS, produced coefficients ranging from 0.812 to 0.892 across the four respondent groups, with an overall value of 0.856. Since these values all exceed the commonly accepted threshold of 0.7 (Mugenda, 2016; Izah et al., 2023), and in most cases surpass the stricter benchmark of 0.8 regarded as very good, the instrument was considered to demonstrate high reliability and sound psychometric properties. This indicates that the questionnaire was suitable and dependable for data collection in this study. The results of the pilot test are presented in Table 4.2.
[bookmark: _Toc208243634]Table 4. 2: Reliability Coefficients by Respondent Group (Pilot Test Results)
	Respondent Group
	Cronbach’s Alpha (α)
	Decision

	Students
	0.892
	Acceptable

	CRE Teachers
	0.812
	Acceptable

	Parents
	0.873
	Acceptable

	Board of Management
	0.846
	Acceptable

	Average Alpha
	0.856
	Acceptable

	Source Author, (2025
	)
	


All respondent groups recorded Cronbach’s alpha values above the threshold of 0.70, with an overall average of 0.856. These results confirm that the instrument had strong internal consistency across the different stakeholder categories. The questionnaire was therefore considered reliable for measuring stakeholders’ perceptions of Christian Religious Education and its role in fostering moral values in secondary schools.
[bookmark: _Toc213399125]4.4 Students’ perceptions of CRE’s effectiveness in fostering moral values in Soy Sub-County secondary schools
This section presents the demographic profiles of the students’ respondents, their perceptions of the role and effectiveness of teaching CRE in promoting moral values and their views on the effectiveness of CRE in addressing moral challenges.
[bookmark: _Toc213399126]4.4.1 Demographic Characteristics of the Students
Demographic data were collected for several key reasons. Primarily, they serve to characterize the sample and provide a clear context for the reader (Cohen et al., 2018). Furthermore, this data allows for an analysis of how perceptions may vary across different stakeholder subgroups (e.g., by role, school type, or gender), thereby enabling a more nuanced interpretation of the findings. Finally, documenting the demographic composition of the participants enhances the transparency and trustworthiness of the research process by making the sample's characteristics and any inherent biases explicit.
Table 4.3 presents the demographic characteristics of the 185 student respondents who participated in the study. The results of their responses in are presented in terms of both frequency (f) and percentage (%).



[bookmark: _Toc208243635]Table 4. 3: Demographic Characteristics of Student Respondents (n = 185)
	Demographic Variable
	Category
	Frequency (f)
	Percentage (%)

	Gender
	Male
	90
	48.6

	
	Female
	95
	51.4

	Age
	15–16 years
	25
	12.4

	
	17–18 years
	90
	48.6

	
	19 years and above 
	70
	37.8

	School Category
	Boys only
	55
	29.7

	
	Girls only
	60
	32.4

	
	Mixed
	70
	37.8

	School Location
	Rural
	162
	87.6

	
	Urban
	23
	12.4

	School Type
	Public
	142
	76.8

	
	Private
	43
	23.2

	Religion
	Christianity
	177
	95.7

	
	Islam
	8
	4.3



Results presented in Table 4.3 indicate that a majority of the students were female (n = 95, 51.4%), while male respondents were 90 (48.6%). With regard to age, 25 (12.4%) of the students were between 15–16 years, 90 (48.6%) were between 17–18 years, and 70 (37.8%) were 19 years and above. This distribution is comparable to findings by Waithira (2014), who established that more than half (58.4%) of students in Mathioya District, Murang’a County, were aged between 16 and 17 years. In terms of school category, 55 (29.7%) students attended boys-only schools, 60 (32.4%) were in girls-only schools, while 70 (37.8%) attended mixed schools. Data on school location revealed that most students (n = 162, 87.6%) were enrolled in rural schools, whereas 23 (12.4%) were in urban schools. Regarding school type, 142 (76.8%) of the students attended public schools, while 43 (23.2%) were in private schools. Concerning religion, the majority identified as Christians (n = 177, 95.7%), with a small proportion identifying as Muslims (n = 8, 4.3%). Waithira (2014) similarly reported that most students (89%) identified as Christians, while only 1.2% were Muslims.
[bookmark: _Toc213399127]4.4.2 Effectiveness & Moral Issues Most Affected
4.4.2.1 Students Perceptions on the Role and Effectiveness of Teaching CRE and Moral Values Addressed
Students were asked to rate their perception regarding the role and effectiveness of teaching CRE in promoting moral values. To achieve the objective, a set of statements in the form of five points Likert scale were posed to the students. The responses were coded such that 1-strongly disagree, 2-Disagree, 3- Undecided, 4-Agree and 5-Strongly Agree. Table 4.4 shows the proportion of students’ respondents at various levels of agreement, the mean and standard deviation.








[bookmark: _Toc208243636]Table 4. 4: Students’ Perceptions on the Role and Effectiveness of Teaching CRE in Promoting Moral Values
	Statement
	SD
	D
	N
	A
	SA
	Mean
	SD

	1 CRE lessons help me understand the difference between right and wrong
	5 (2.7%)
	10 (5.4%)
	15 (8.1%)
	95 (51.4%)
	60 (32.4%)
	4.05
	0.91

	2. CRE lessons help me understand the importance of honesty, responsibility, and integrity
	4 (2.2%)
	9 (4.8%)
	12 (6.5%)
	98 (53.0%)
	62 (33.5%)
	4.11
	0.87

	3. The teaching in CRE influences my daily behavior and ethical decisions
	6 (3.2%)
	15 (8.1%)
	20 (10.8%)
	90 (48.6%)
	54 (29.2%)
	3.93
	1.02

	4. CRE helps me develop moral values such as respect, love, compassion, honesty, kindness, and humility
	3 (1.6%)
	6 (3.2%)
	16 (8.6%)
	100 (54.1%)
	60 (32.4%)
	4.13
	0.84

	5. CRE lessons discuss real issues like bullying, cheating, and respecting rules
	10 (5.4%)
	12 (6.5%)
	18 (9.7%)
	90 (48.6%)
	55 (29.7%)
	3.90
	1.03

	6. My school encourages students to apply moral values taught in school
	9 (4.9%)
	14 (7.6%)
	25 (13.5%)
	95 (51.4%)
	42 (22.6%)
	3.79
	1.03

	7. CRE should be made compulsory in schools
	8 (4.3%)
	11 (5.9%)
	30 (16.2%)
	85 (45.9%)
	51 (27.6%)
	3.87
	1.04

	8. The values learned in CRE are relevant and applicable to real life and should be emphasized more in the curriculum
	5 (2.7%)
	10 (5.4%)
	20 (10.8%)
	97 (52.4%)
	53 (28.6%)
	4.00
	0.94

	9. CRE teaches me the importance of being responsible for my actions, studies, and school property
	6 (3.2%)
	9 (4.9%)
	15 (8.1%)
	100 (54.1%)
	55 (29.7%)
	4.02
	0.91

	10. CRE teaches me to be tolerant and understanding of people with different beliefs or backgrounds
	7 (3.8%)
	8 (4.3%)
	20 (10.8%)
	95 (51.4%)
	55 (29.7%)
	4.00
	0.93

	11. Topics in CRE are relevant and helpful for dealing with challenges faced by youth today
	6 (3.2%)
	10 (5.4%)
	22 (11.9%)
	90 (48.6%)
	57 (30.8%)
	3.99
	0.96


Composite Mean (SD): 4.00 (0.93), 95% CI: 3.92–4.08
[bookmark: _Toc208243637]

Table 4. 5: Moral Issues Most Effectively Addressed by CRE
	Moral Issue
	Frequency (f)
	Percentage (%)

	Honesty and integrity
	152
	82.2%

	Respect for authority and elders
	138
	74.6%

	Avoidance of drug and substance abuse
	120
	64.9%

	Abstinence from immoral behavior
	111
	60.0%

	Compassion and helping others
	128
	69.2%

	Responsibility and self-discipline
	145
	78.4%



The analysis of students’ perceptions regarding the role and effectiveness of Christian Religious Education (CRE) in promoting moral values reveals a generally positive outlook. Using a composite Likert-scale score, the overall mean response was 4.00 (SD = 0.93, 95% CI: 3.92–4.08), indicating that most students agreed that CRE lessons significantly contribute to understanding right and wrong, appreciating the importance of honesty, responsibility, and integrity, and influencing daily behavior and ethical decisions. Specific aspects of moral development, such as respect, compassion, love, kindness, humility, and tolerance, were also strongly acknowledged by students, highlighting the subject’s relevance to their personal and social lives. Furthermore, students felt that the values learned in CRE were applicable to real-life situations and that the subject should be emphasized more within the curriculum, with many suggesting that it should be made compulsory in schools.
In addition, students identified specific moral issues that CRE effectively addresses. The most frequently cited included honesty and integrity (82.2%), responsibility and self-discipline (78.4%), and respect for authority and elders (74.6%). Other important areas were compassion and helping others (69.2%), avoidance of drug and substance abuse (64.9%), and abstinence from immoral behavior (60.0%). These results suggest that students recognize both the broad ethical guidance and practical behavioral skills that CRE provides.
Taken together, the data suggest that CRE plays a substantial role in shaping students’ moral reasoning, ethical behavior, and social responsibility. These findings align with Bandura’s Social Learning Theory, as students internalize values through observation, modeling, and reinforcement in school settings, and with Kohlberg’s Theory of Moral Development, as the subject appears to support progression from basic obedience-driven ethics to higher-order moral reasoning and principled decision-making. The results also resonate with previous studies in Kenya and elsewhere, which emphasize CRE’s impact on moral growth, character development, and preparation for responsible citizenship (Othoo & Aseu, 2022; Barasa, 2016; Makokha et al., 2020)
4.4.2.3 Perceptions on the Effectiveness of Teaching Methods Used by CRE Teachers
To assess the role of CRE in moral development, students’ respondents were asked whether they believed that CRE teachers employ effective methods to teach moral values. The responses are presented in Figure 4.2.
                    
[bookmark: _Toc201331793][bookmark: _Toc208243906]Figure 4. 1: Students Perceptions on the Effectiveness of Teaching Methods Used by CRE Teachers
According to the findings presented in Figure 4.2, the majority of the students (n = 102, 55%) believe that CRE teachers use effective methods to teach moral values. However, 25% (n = 47) of the respondents did not share this view, while 19% (n = 36) were uncertain. This positive perception highlights the crucial role CRE plays in shaping the character of Kenyan secondary school students. Othoo and Aseu (2022) noted that CRE plays a key role in shaping how students think about ethics and helps them build values like honesty, respect, and compassion. Makokha, Wambua, and Mbogo (2020) claim that CRE teachers in schools sponsored by church, use methods like real-life examples, stories, and Bible quotes to link moral ideas to everyday life. These teaching methods when used well, boost real moral growth. Waithaka (2017) points out that more cases of bad behavior in high schools show gaps in teaching morals, hinting at the need more hands-on and student-focused ways to teach to fix these problems.
4.4.2.4 Challenges Affecting the Effectiveness of CRE in Promoting Moral Values
Students’ respondents were asked to identify challenges affecting the effectiveness of CRE in promoting moral values. The question allowed for multiple responses to capture a wide range of perceptions. The findings are presented in Table 4.6.
[bookmark: _Toc208243638]Table 4. 6: Challenges that Make CRE Less Effective
	Challenge
	Frequency (f)
	Percentage (%)

	Students do not take CRE seriously
	130
	70.3%

	Limited practical application of CRE lessons
	108
	58.4%

	Teachers focus more on exams than moral education
	95
	51.4%

	Lack of parental support
	92
	49.7%

	Influence of social media and peer pressure
	123
	66.5%


It is evident in Table 4.6 that the majority of students believe they do not take CRE seriously (n = 130, 70.3%), which emerged as the most frequently cited challenge. This was followed by the influence of social media and peer pressure (n = 123, 66.5%) and the limited practical application of CRE lessons (n = 108, 58.4%). Other challenges include teachers focusing more on exams than moral education (n = 95, 51.4%) and lack of parental support (n = 92, 49.7%). This is in line with findings by Simiyu (2022) who noted that in many Kenyan schools, CRE is treated as a secondary subject, chosen for its ease rather than moral value. The national exam-oriented education system worsens this trend by prioritizing academic grades over character formation, making teachers focus on preparing students for KCSE exams. Waithaka (2017) observed that many CRE teachers concentrate heavily on drilling students using past papers and exam techniques rather than engaging them in value- based or experiential moral education, leading to loss of interest and relevance This is in line with findings by Simiyu (2022) who noted that in many Kenyan schools CRE is treated as a secondary subject, chosen for its ease rather than moral value. Nzina (2023) in his study found that many parents in public day secondary schools in Makueni County were largely disengaged from their children’s academic and moral development which undermined the impact of school- based moral education
4.4.2.5 Suggested Improvements to Enhance the Effectiveness of CRE in Promoting Moral Values
Respondents were asked to suggest improvements that could make the subject more impactful. The responses are summarized in Figure 4.3.
      
[bookmark: _Toc201331794][bookmark: _Toc208243907]
Figure 4.2: Suggested Improvements to Enhance the Effectiveness of CRE in Promoting Moral Values
The findings in Figure 4.3 indicate that the most frequently suggested improvement was the need to encourage more interactive and practical lessons (n = 52, 28 %), to increase guidance and counseling sessions (n = 41, 22%) and to involve parents and the community (n = 44, 24%), as well as making CRE a compulsory subject (n = 48, 26%). These findings are similar to those echoed by Awan (2014), who states that in order to achieve a level of balanced participation during a lesson, it is necessary to actively draw all students into the discussion. A good way to promote discussion is to provide opportunities for various kinds of group discussions, such as pairs, conversation circles, panels, fishbowls and cooperative learning.
[bookmark: _Toc213399128]4.4.3 Moral Values Learned from CRE
Students were asked to respond to which moral values they have learned from studying CRE. Their qualitative responses were thematically analyzed and categorized as follows:
4.4.3.1 Honesty and Integrity
One student mentioned that “CRE has helped me understand the importance of truthfulness and being honest in both academic and personal life. CRE lessons have also instilled in me a strong sense of integrity, encouraging me to do what is right even when no one is watching” (Student Respondent 04). Ushatikova et al. (2018) also observe that religious education has the duty of instilling in every generation the specific information, values, and attitudes that are necessary for the society to thrive.
4.4.3.2 Respect and Obedience
"CRE has really helped me learn how to respect people not just teachers, but also my parents, classmates, and even school leaders. Before, I didn’t think much about things like school rules, but now I understand why they matter. It’s like the lessons have made me more aware of how I should behave and treat others with kindness and respect."
(Student Respondent 17).
4.4.3.3 Responsibility and Discipline
"Since we started learning CRE, I’ve become more serious about my responsibilities. I try to finish my assignments on time, and I don’t wait to be reminded. Even things like getting to class early have become a habit. The lessons have taught me to be more disciplined and to manage my time better, both in school and at home." (Student Respondent 32). This reflection illustrates how learners are translating the values taught in CRE into practical habits that improve their academic engagement and personal conduct.
4.4.3.4 Compassion and Forgiveness
"Through CRE, I’ve learned how important it is to be kind and to understand what other people might be going through. I try to forgive more and not hold grudges like I used to. It’s really helped reduce arguments between me and my friends. I think our class gets along better now because more of us try to be understanding and respectful." (Student Respondent 09). This response demonstrates how values taught in CRE such as empathy and forgiveness are helping foster a more peaceful and supportive school environment.
4.4.3.5 Faith and Spiritual Growth
"CRE has really helped me grow in my faith. I now understand more about God and what it means to live a good life. It’s not just about going to church—it’s about making the right choices, even when no one is watching. I feel like I have a clearer purpose and I think more about how my actions affect others and what God would want me to do." (Student Respondent 15). This reflection captures the deeper spiritual and moral influence of CRE, showing how it shapes students’ identity, decision-making, and sense of direction in life.
[bookmark: _Toc213399129]4.4.4 CRE’s Influence on Behavior at Home and School
Students widely acknowledged that CRE had a positive impact on their behavior. They reported improvements such as being more respectful to teachers and parents, being more disciplined, avoiding peer pressure, and showing empathy to others. A recurring sentiment was that CRE lessons made them more aware of right and wrong, influencing their decision-making both at school and at home.
[bookmark: _Toc213399130]4.4.5 CRE Alone Sufficient to Promote Moral Values?
While students acknowledged the effectiveness of CRE, many expressed the view that CRE alone is not sufficient to promote moral values. They emphasized the need for complementary support from parents, religious institutions, and the broader school environment. Peer influence, media exposure, and societal values were also mentioned as factors that could either support or undermine the moral teachings of CRE.
[bookmark: _Toc213399131]4.5 Teachers’ Views on CRE’s Role in Promoting Moral Values in Soy Sub-County Secondary Schools
The second objective of the study was to evaluate teachers’ views on CRE’s role in promoting moral values in Soy Sub-County secondary schools. This section presents the demographic profiles of the CRE teachers’ respondents, their perceptions on the role and effectiveness of teaching CRE in promoting moral values and their views on the effectiveness of CRE in addressing moral challenges.
[bookmark: _Toc213399132]4.5.1 Demographic Characteristics of the CRE Teachers
The demographic characteristics of the CRE teachers was enquired and table 4.7 summarizes their responses.


[bookmark: _Toc208243639]Table 4. 7: Demographic Characteristics of CRE Teachers
	Demographic Variable
	Category
	Frequency (f)
	Percentage (%)

	Gender:
	Male
	16
	42.1

	
	Female
	22
	57.9

	Age Bracket:
	Below 25
	2
	5.3

	
	25–35 years
	10
	26.3

	
	36–45 years
	14
	36.8

	
	46–55 years
	9
	23.7

	
	55 years and above
	3
	7.9

	Highest Academic Qualification:
	Diploma
	2
	5.3

	
	Degree
	26
	68.4

	
	Masters
	9
	23.7

	
	Doctorate
	1
	2.6

	Years of Teaching (experience) CRE:
	Less than 2 years
	3
	7.9

	
	2–5 years
	8
	21.1

	
	6–9 years
	10
	26.3

	
	Over 10 years
	17
	44.7

	Category of School Taught In:
	Day school
	11
	28.9

	
	Boarding school
	13
	34.2

	
	Mixed day and boarding school
	14
	36.8

	Type of School
	Extra county school
	6
	15.8

	
	County school
	6
	15.8

	
	Sub-county school
	26
	68.4

	Status of CRE in the School
	Compulsory
	25
	65.8

	
	Elective
	13
	34.2



According to the results presented in Table 4.7, the majority of the CRE teacher respondents were female (n = 22, 57.9%), while male teachers accounted for (n = 16, 42.1%). In terms of age, the largest group of teachers fell within the 36–45 years bracket (n = 14, 36.8%), followed by those aged 25–35 years (n = 10, 26.3%) and 46–55 years (n = 9, 23.7%). A smaller number were either 55 years and above (n = 3, 7.9%) or below 25 years (n = 2, 5.3%).
Regarding their highest academic qualification, the majority held a bachelor's degree (n = 26, 68.4%), followed by a master’s degree (n = 9, 23.7%). A few had a diploma (n = 2, 5.3%) or a doctorate (n = 1, 2.6%). In terms of teaching experience in CRE, the most common category was teachers with over 10 years of experience (n = 17, 44.7%), followed by those with 6–9 years (n = 10, 26.3%), 2–5 years (n = 8, 21.1%), and less than 2 years (n = 3, 7.9%).
With regard to the type of school in which they taught, the distribution was fairly balanced. Teachers in mixed day and boarding schools made up (n = 14, 36.8%), those in boarding schools were (n = 13, 34.2%), and those in day schools were (n = 11, 28.9%). Concerning the school classification, an equal number of teachers taught in county schools (n = 26, 68.2%) and in both sub-county and extra-county schools (n = 6, 15.9% each).
Finally, regarding the status of CRE in their schools, the majority of teachers reported that it was a compulsory subject (n = 25, 65.8%), while for the remaining (n = 13, 34.2%) it was offered as an elective.
[bookmark: _Toc201677283][bookmark: _Toc213399133]4.5.2 CRE teachers’ Perceptions on the Role and Effectiveness of Teaching CRE and moral issues
CRE teachers were also asked to rate their perceptions regarding the role and effectiveness of teaching CRE in promoting moral values. To achieve this objective, a set of statements in the form of a five-point Likert scale were posed to the teachers. The responses were coded as follows: 1 – Strongly Disagree, 2 – Disagree, 3 – Undecided, 4 – Agree, and 5 – Strongly Agree. Table 4.8 shows the proportion of teachers' respondents in various levels of agreement, the mean, and standard deviation.
[bookmark: _Toc208243640]Table 4. 8: Teachers’ Perceptions on the Role and Effectiveness of Teaching CRE in Promoting Moral Values
	Statement
	SD
	D
	N
	A
	SA
	Mean
	SD

	1. CRE helps in shaping students' moral values and ethical behavior.
	0 (0.0%)
	1 (2.6%)
	1 (2.6%)
	20 (52.6%)
	16 (42.1%)
	4.34
	0.68

	2. CRE contributes to achieving national goals of education on moral and religious values
	1 (2.6%)
	1 (2.6%)
	2 (5.3%)
	22 (57.9%)
	12 (31.6%)
	4.13
	0.87

	3. The current CRE syllabus is adequate in promoting moral values
	2 (5.3%)
	3 (7.9%)
	5 (13.2%)
	20 (52.6%)
	8 (21.1%)
	3.76
	1.02

	4. Teaching CRE encourages students to be more disciplined and responsible
	0 (0.0%)
	2 (5.3%)
	3 (7.9%)
	21 (55.3%)
	12 (31.6%)
	4.13
	0.79

	5. CRE lessons contribute to reducing cases of indiscipline in schools
	3 (7.9%)
	5 (13.1%)
	6 (15.8%)
	16 (42.1%)
	8 (21.1%)
	3.55
	1.16

	6. CRE lessons provide opportunities for developing critical thinking on moral issues
	1 (2.6%)
	4 (10.5%)
	5 (13.2%)
	18 (47.4%)
	10 (26.3%)
	3.84
	1.01

	7. External societal influences often conflict with CRE moral teaching making teaching more challenging.
	1 (2.6%)
	1 (2.6%)
	3 (7.9%)
	14 (36.8%)
	19 (50.0%)
	4.29
	0.89

	8. Teaching CRE is effective in addressing moral challenges students face.
	2 (5.3%)
	2 (5.3%)
	3 (7.9%)
	20 (52.6%)
	11 (28.9%)
	3.94
	0.97

	9. CRE lessons encourage students to avoid negative peer pressure
	2 (5.3%)
	2 (5.3%)
	3 (7.9%)
	22 (57.9%)
	9 (23.7%)
	3.89
	0.95

	10. CRE should be made compulsory for all students
	0 (0.0%)
	3 (7.9%)
	4 (10.5%)
	15 (39.5%)
	16 (42.1%)
	4.16
	0.96

	11. Teaching CRE improves students’ relationships with teachers, parents, and peers
	1 (2.6%)
	2 (5.3%)
	3 (7.9%)
	20 (52.6%)
	12 (31.6%)
	4.05
	0.90

	12. Current school system prioritizes CRE exams over morality 
	0 (0.0%)
	4 (10.5%)
	4 (10.5%)
	16 (42.1%)
	14 (36.8%)
	4.05
	0.98



[bookmark: _Toc201677285][bookmark: _Toc213399134]4.5.4 Moral Issues Best Addressed Through CRE
To determine which moral issues are effectively addressed through CRE, teachers were asked to identify best addressed moral issues through CRE. results are shown in Table 4.9.
[bookmark: _Toc208243641]Table 4.9: Moral Issues Best Addressed Through CRE
	Moral Issue
	Frequency (f)
	Percentage (%)

	Honesty and integrity
	35
	92.1%

	Respect for authority and elders
	32
	84.2%

	Avoidance of drug and substance abuse
	30
	78.9%

	Sexual morality and abstinence
	28
	73.7%

	Responsibility and self-discipline
	34
	89.5%

	Compassion and empathy towards others
	31
	81.6%


CRE teachers generally perceive the subject as highly effective in promoting moral values and addressing moral challenges among students. The majority agreed that CRE helps shape students’ ethical behavior, encourages discipline and responsibility, develops critical thinking on moral issues, and improves students’ relationships with teachers, parents, and peers (Mean scores ranging from 3.76 – 4.34, SD = 0.68–1.16). Teachers also noted challenges posed by external societal influences, which sometimes conflict with the moral teachings of CRE. Most teachers advocated for making CRE compulsory, highlighting its central role in students’ moral formation.
Regarding moral issues, teachers identified honesty and integrity (92.1%), responsibility and self-discipline (89.5%), respect for authority and elders (84.2%), compassion and empathy (81.6%), avoidance of drug and substance abuse (78.9%), and sexual morality and abstinence (73.7%) as the most effectively addressed through CRE. These findings indicate that CRE plays a significant role in nurturing key virtues, fostering ethical conduct, and promoting responsible citizenship, consistent with previous studies in Kenyan contexts (Waithira, 2014; Mune, 2017; Wachira, 2011).
[bookmark: _Toc201677286][bookmark: _Toc213399135]4.5.5 Teaching Methods Used to Promote Moral Values in CRE
Teachers were asked to indicate the methods they employ to enhance the effectiveness of CRE lessons in promoting moral values. The responses are summarized in Figure 4.4. 
            
[bookmark: _Toc201331795][bookmark: _Toc208243908]Figure 4. 3: Teaching Methods Used by CRE teachers
According to the data presented in Figure 4.4, the most commonly used method for promoting moral values in CRE is classroom discussions (n=25, 66%), followed by storytelling and case studies (n=6, 17%). Role-playing and drama (n=4, 9%), religious field trips and guest speakers (n=3, 8%). Njoroge (2017) observed that taking learning beyond the classroom can enrich the practical application of moral lessons, offering students real-life examples and role models that reinforce ethical behavior.
[bookmark: _Toc201677287][bookmark: _Toc213399136]4.5.6 Challenges Affecting Effective Teaching of CRE
Teachers were asked to highlight challenges that limit the success of CRE in addressing moral values. The responses are presented in Table 4.10. 
[bookmark: _Toc208243642]Table 4. 10: Challenges Affecting CRE Effectiveness
	Challenge
	Frequency (f)
	Percentage (%)

	Students do not take CRE seriously
	33
	86.8%

	Limited time allocated for CRE lessons
	9
	23.7%

	Lack of parental support
	12
	31.6%

	Influence of social media and peer pressure
	31
	81.6%

	Overemphasis on academic performance
	35
	92.1%



The findings presented in Table 4.10 indicate that the majority of teachers cited overemphasis on academic performance (n=35, 92.1%), students not taking CRE seriously (n=33, 86.8%), and the influence of social media and peer pressure (n=31, 81.6%) as the top challenges. Others include lack of parental support (n=12, 31.6%) and limited time allocated for CRE lessons (n=9, 23.7%). This finding echoes Waithira (2014), who noted that many students tend to see CRE as less relevant to their future careers, which leads them to disengage from its deeper moral purpose. Similarly, Waithaka (2017) observed that a significant number of CRE teachers focus primarily on exam preparation and past paper practice, rather than involving students in meaningful, value-based, or experiential learning. As a result, students often lose interest and struggle to see the subject's real-life relevance.
[bookmark: _Toc213399137][bookmark: _Toc201677288][bookmark: _Toc205393177][bookmark: _Hlk208209323]4.5.7 Effectiveness and Moral Issues
4.5.7.1 Overall Effectiveness of CRE in Addressing Moral Decline
Teachers were asked to rate how effective they believe CRE is in addressing moral decline among students. The results are shown in Figure 4.5. 


[bookmark: _Toc201331796][bookmark: _Toc208243909]Figure 4. 4: Teachers’ Rating of CRE Effectiveness
The findings in Figure 4.5 indicate that a significant proportion of teachers rated CRE as very ineffective in addressing moral decline among students (n=18, 47.4%). An additional seven (18.4%) rated it as ineffective, while five (13.2%) remained neutral on the subject. Only a small number of teachers viewed CRE as effective (n=5, 13.2%) or very effective (n=3, 7.8%). These perceptions of limited effectiveness are supported by Githaiga (2018), whose study in Nakuru County revealed that although CRE teachers strongly believe in the subject’s potential to shape moral values, its actual implementation often falls short. Despite having a structured curriculum and formal training, the study found little evidence of improvement in students’ moral reasoning. In a similar vein, Itonga (2011), in a study conducted in Kajiado North, observed that even though CRE teachers are well-qualified and have access to adequate teaching resources, lessons tend to be heavily exam-focused. This leaves limited space for meaningful moral engagement, resulting in minimal changes in students’ behavior.
[bookmark: _Toc201677289][bookmark: _Hlk208209353]4.5.7.2 Teachers’ Views on the Role of CRE in the Kenyan Education System
Teachers were asked to describe the primary role of CRE in secondary education. Their responses to the open-ended question coalesce around three interconnected themes.
Instilling Discipline and Moral Uprightness
"To me, CRE is more than just another subject it’s a foundation for shaping students’ character. When we teach them about moral values through biblical lessons, we’re helping them build an inner guide, something that influences how they behave even when no one is watching. It’s not just about following school rules; it’s about learning to make the right choices in life. I’ve seen students grow more respectful, more responsible, and more grounded because of what they learn in CRE." (Teacher Respondent 06). This response captures the belief that CRE is key in nurturing self-discipline and ethical behavior, both within the classroom and beyond.
Teaching Values
"What sets CRE apart is how naturally it allows us to teach values like honesty, compassion, and social responsibility. Through stories and teachings from the Bible, students can really see these values in action and they start to reflect on how to live them out in their own lives. It’s not just about scoring marks; it’s about raising young people who are kind, truthful, and ready to make a positive difference in society. That’s the real impact of CRE." (Teacher Respondent 10). This indicates how educators see CRE as a powerful tool not only for moral instruction but also for nurturing students into principled and socially conscious individuals.
Creating Awareness of Consequences of Immoral Behavior
"One of the strengths of CRE is that it doesn’t just tell students what is right or wrong it shows them the consequences of making poor moral choices. When we are   discussing vices like dishonesty, selfishness, or disrespect, we also talk about how these actions affect not just the individual, but the whole community. It’s a way of helping students think ahead and avoid behaviors that could harm themselves or others. I believe this awareness acts as a kind of moral shield, guiding their decisions." (Teacher Respondent 08).
This indicates how teachers view CRE as a preventive tool, helping learners internalize the long-term implications of their actions and make more responsible choices. These perspectives align with Munene’s (2016) findings, which noted that although CRE has strong potential to support moral development, its delivery in many Kenyan secondary schools tends to be overly exam-oriented. As a result, it often fails to translate into lasting behavioral change. Similarly, Chesaro (2019), in a study conducted in Rongai Division, Nakuru, found that while teachers had confidence in the curriculum’s moral potential, its real-world impact on students’ conduct remained minimal.
[bookmark: _Toc213399138][bookmark: _Hlk208209388]4.5.8 Pedagogy and Methods
4.5.8.1Common Moral Challenges in Schools
Teachers were also asked to identify prevalent moral or disciplinary issues. Their responses to the open-ended question were summarized into these themes. 
Disrespect for Teachers and Authority
"One of the biggest challenges we’re facing today is the growing disrespect toward teachers, parents, and authority in general. It shows up in so many ways students openly defy instructions, talk back, use abusive language, or just ignore school rules completely. Sometimes it feels like the values that used to keep learners grounded are fading. As teachers, we’re really struggling to maintain order and respect in the classroom, and it’s affecting the learning environment." (Teacher Respondent 03).

Drug and Substance Abuse
"We’re seeing more cases where students are experimenting with drugs alcohol, tobacco, miraa, and sometimes even harder substances. It’s heartbreaking because you can see the changes: they become more aggressive, lose focus in class, start skipping school, and their health deteriorates. Some even get involved in petty crime. It's not just a disciplinary issue it’s a deep moral and social problem that’s affecting their future." (Teacher Respondent 11).
Teenage Pregnancies
"Teenage pregnancy is something we deal with more often than we should. You see these bright, promising girls suddenly drop out of school, and it changes the entire course of their lives. Many don’t come back. It’s painful to watch, especially when you know education could have opened up so many doors for them." (Teacher Respondent 07). 
Peer Pressure Leading to Poor Decision-Making
"Adolescents are at a stage where they’re trying to find themselves, and that makes them very vulnerable to peer pressure. Some students start cheating in exams, bullying others, dressing or speaking in ways that go against school rules all just to fit in. We’ve even seen cases where learners join gangs or engage in dangerous social media trends. It’s worrying because they often know it’s wrong but fear being left out. That pressure can derail them completely." (Teacher Respondent 05, Interview conducted on 15th May 2025). These narratives reveal the moral and social challenges teachers face daily. Studies in secondary schools in Uasin Gishu County have also experienced a decline in moral values among students, including rising cases of indiscipline (Ngososei, 2023; Ng'etich, 2020) substance abuse and teenage pregnancies (Koech, 2015; Andambi, 2024), among other issues.
[bookmark: _Hlk208209411]4.5.8.2 Suggested Improvements to Enhance CRE’s Role
Teachers suggested various improvements to increase CRE’s impact. The findings are presented in Table 4.11. 
[bookmark: _Toc208223315][bookmark: _Toc208243643]Table 4. 11: Suggested Improvements for CRE
	Suggestion
	Frequency (f)
	Percentage (%)

	Make CRE a compulsory subject
	29
	76.3%

	Allocate more time for CRE lessons
	31
	81.6%

	Encourage practical application in daily life
	35
	92.1%

	Strengthen collaboration with parents/religious leaders
	32
	84.2%




As shown in Table 4.11, the most supported recommendation was to encourage the practical application of moral lessons (n=35, 92.1%), followed by collaboration with parents and religious leaders (n=32, 84.2%), more instructional time (n=31, 81.6%), and lastly, making CRE a compulsory subject (n=29, 76.3%). This recommendation aligns with the findings of Kamau (2014) in Mathioya District, who emphasized that Christian Religious Education (CRE) is most effective when students can apply biblical and moral values to real-life situations. In that study, teachers strongly advocated for making CRE a compulsory subject to further reinforce this practical application, suggesting the use of scenario-based and learner-centered methods to achieve this goal.
[bookmark: _Toc213399139][bookmark: _Hlk208209446]4.5.9 Challenges & Needed Support
4.5.9.1 Impact of Teaching CRE on Student Behavior
Teachers shared how CRE influences students' conduct. 
Students Become More Responsible
"I’ve seen a real change in how students carry themselves, especially those who take CRE seriously. The subject gives them scenarios that make them think ‘What happens if I do this? Who does it affect?’ They start to realize their actions have consequences, and that they’re accountable for the choices they make. Over time, many become more thoughtful, more responsible, and more intentional in how they behave." (Teacher Respondent 02).
It Reduces Incidents of Cheating and Lying
"One of the things I’ve really appreciated about teaching CRE is how it tackles issues like lying and cheating head-on. It’s not just rules it’s about values. When students learn about truthfulness and integrity through biblical stories or moral lessons, it sticks with them. I've noticed fewer cases of exam cheating and dishonest excuses in my class. They start to take pride in doing things the right way." (Teacher Respondent 09).
[bookmark: _Hlk208209465]4.5.9.2 Additional Support Needed by CRE Teachers
Teachers were further asked to suggest additional support they need to make CRE lessons more impactful in promoting moral values. Their responses are summarized into these themes. 
More Teaching Resources and Updated Textbooks
"One of our biggest challenges is the lack of up-to-date textbooks and teaching resources. Some of the materials we use are outdated and don’t always connect with the realities students face today. We need resources that make lessons more engaging, relevant, and in touch with current moral issues. That would help us make the values we teach more relatable and impactful. (Teacher Respondent 13).
Support from School Administration and Parents
"Sometimes it feels like CRE is seen as less important than other subjects. We need the school leadership to give it proper time in the timetable and treat it as essential to the students’ growth. Also, parents play a big role if they can echo the values we teach at home, it reinforces everything. Parent-teacher meetings focused on moral development, and just showing interest, can make a big difference. And for us teachers, attending workshops and training helps us handle emerging moral issues better." (Teacher Respondent 14).
Using Drama During Classroom Instructions
"We need to move beyond just chalk and talk. Drama is a great way to bring lessons to life. When students act out moral stories or biblical scenarios, they understand and remember them better. It also makes learning fun and interactive. You can really see students engaging and reflecting more deeply through those activities." (Teacher Respondent 12).
Conducting Community Service Projects
"We talk a lot about values like compassion and social responsibility, but students need chances to put those into practice. Community service projects—like visiting a children’s home or helping clean up the environment—can be powerful. When they interact with people in need, they begin to understand the meaning of the values we teach. It connects the classroom to the real world." (Teacher Respondent 16).  These recommendations align with Kamau’s (2014) findings in Mathioya District, which emphasized the transformative power of CRE when taught through interactive, learner-centered approaches and modeled by teachers who live the values they teach. From this perspective, supporting CRE with the right resources, training, and experiential opportunities can significantly deepen students’ moral development. Similarly, Kowino, Agak, and Kochung (2012) observed in Kisumu East that CRE has the potential to enhance critical moral reasoning. However, they also pointed out that teachers often do not fully utilize these opportunities. This suggests that there is room to strengthen CRE’s influence on responsible decision-making.
[bookmark: _Toc213399140]4.6 Parents’ Perceptions on CRE’s role in promoting moral values in Soy Sub-County secondary schools 
The third objective of the study was to evaluate parents’ perceptions of CRE’s influence on students’ moral behavior in Soy Sub-County secondary schools. This section presents the demographic profiles of the CRE teachers’ respondents, their perceptions on the role and effectiveness of teaching CRE in promoting moral values and their views on the effectiveness of CRE in addressing moral challenges.
[bookmark: _Toc213399141]4.6.1 Demographic Characteristics of the Parents
The demographic characteristics of the 178 parents’ respondents who participated in the study. The data in Table 4.12 is presented in terms of both frequency (f) and percentage (%).


[bookmark: _Toc208243644]Table 4. 12: Demographic Characteristics of Parents (n = 178)
	Demographic Variable
	Category
	Frequency (f)
	Percentage (%)

	Gender
	Male
	96
	53.9

	
	Female
	82
	46.1

	Age Bracket
	Below 30 years
	18
	10.1

	
	30–40 years
	60
	33.7

	
	41–50 years
	70
	39.3

	
	Above 51 years
	30
	16.9

	Highest Level of Education
	No formal education
	12
	6.7

	
	Primary
	30
	16.9

	
	Secondary
	60
	33.7

	
	College/Technical Education
	45
	25.3

	
	University
	31
	17.4

	Occupation
	Self-employed
	65
	36.5

	
	Formal employment
	40
	22.5

	
	Casual laborer
	35
	19.7

	
	Unemployed
	25
	14.0

	
	Other (e.g., farming, artisan)
	13
	7.3

	Number of Children in Secondary School
	One
	40
	22.5

	
	Two
	70
	39.3

	
	Three
	45
	25.3

	
	More than three
	23
	12.9

	 Child Take CRE in School
	Yes
	130
	73.0

	
	No
	25
	14.0

	
	Not sure
	23
	12.9



It is evident from the results presented in Table 4.12 that a slight majority of the parents were male (n=96, 53.9%), while female parents constituted (n=82, 46.1%). Regarding the age bracket of the parents, the largest group was those aged 41–50 years (n=70, 39.3%), followed by those in the 30–40 years category (n=60, 33.7%). A smaller proportion was above 51 years (n=30, 16.9%), and the fewest were below 30 years (n=18, 10.1%).
The majority of parents had attained secondary education (n=60, 33.7%), while (n=45, 25.3%) had attained college/technical Education, and (n=31, 17.4%) had university education. A number of parents had primary education (n=30, 16.9%), and a smaller group reported no formal education (n=12, 6.7%). Concerning occupation, the largest category was self-employed parents (n=65, 36.5%). Formal employment was reported by (n=40, 22.5%) of the parents, while (n=35, 19.7%) were casual laborers. Unemployed parents constituted (n=25, 14.0%) of the respondents, and (n=13, 7.3%) fell into other categories such as farming or artisan work.
Regarding the number of children in secondary school, most parents had two children (n=70, 39.3%), followed by those with three children (n=45, 25.3%), and those with one child (n=40, 22.5%). A smaller group (n=23, 12.9%) had more than three children in secondary school. Finally, on the question of whether their child takes CRE in school, a significant majority of parents (n=130, 73.0%) responded 'Yes', while (n=25, 14.0%) responded 'No', and (n=23, 12.9%) were 'Not sure'.
[bookmark: _Toc213399142]4.6.2 CRE Student Parents’ Perceptions on the Role and Effectiveness of Teaching CRE in Promoting Moral Values
Parents were also asked to rate their perception regarding the role and effectiveness of teaching CRE in promoting moral values. To achieve the objective, a set of statements in form of five points Likert scale were posed to the trainers. The responses were coded such that 1-strongly disagree, 2-Disagree, 3- Undecided, 4-Agree and 5-Strongly Agree. Table 4.13 shows the proportion of students’ respondents in various levels of agreement, the mean and standard deviation.
[bookmark: _Toc208243645]Table 4. 13: Parents’ Perceptions on the Role and Effectiveness of Teaching CRE in Promoting Moral Values
	Statement
	SD
	D
	N
	A
	SA
	Mean
	SD

	1. I believe that CRE helps my child develop good moral values.
	4 (2.2%)
	6 (3.4%)
	12 (6.7%)
	62
(34.8%)
	94
(52.8%)
	4.55
	0.85

	2. I have observed positive changes in my child's behavior influenced by CRE lessons.
	5 (2.8%)
	8 (4.5%)
	18 (10.1%)
	96 (53.9%)
	51 (28.7%)
	4.01
	0.91

	3. CRE plays a role in reducing cases of indiscipline among students.
	6 (3.4%)
	10 (5.6%)
	22 (12.4%)
	88 (49.4%)
	52 (29.2%)
	3.96
	0.96

	4. Learning CRE influences students to make better moral choices in life.
	3 (1.7%)
	7 (3.9%)
	15 (8.4%)
	92 (51.7%)
	61 (34.3%)
	4.13
	0.87

	5. CRE helps my child understand how to interact positively with people in our community.
	4 (2.2%)
	9 (5.1%)
	14 (7.9%)
	95 (53.4%)
	56 (31.5%)
	4.07
	0.91

	6. CRE helps students develop a sense of responsibility and discipline.
	3 (1.7%)
	5 (2.8%)
	17 (9.6%)
	102 (57.3%)
	51 (28.6%)
	4.08
	0.82

	7. CRE has a positive influence on students' behavior at home.
	6 (3.4%)
	11 (6.2%)
	19 (10.7%)
	96 (53.9%)
	46 (25.8%)
	3.93
	0.94

	8. Schools should make CRE a compulsory subject to strengthen moral values.
	3 (1.7%)
	7 (3.9%)
	10 (5.6%)
	72
(40.4%)
	86
(48.3%)
	4.62
	0.89


According to the findings presented in Table 4.13, a majority of parents strongly agreed that the CRE lessons their child receives at school help them develop good moral values (Mean = 4.55, SD = 0.85). Furthermore, most parents agreed that they had observed positive changes in their child's behavior influenced by CRE lessons (Mean = 4.01, SD = 0.91). Parents also agreed that CRE plays a role in reducing cases of indiscipline among students (Mean = 3.96, SD = 0.96).
The results further indicate that a significant majority of parents agreed that learning CRE influences students to make better moral choices in life (Mean = 4.13, SD = 0.87) and helps their child understand how to interact positively with others in the community (Mean = 4.07, SD = 0.91). Similarly, most parents concurred that CRE helps students develop a sense of responsibility and discipline (Mean = 4.08, SD = 0.82). Moreover, a majority of parents perceived that CRE has a positive influence on students' behavior at home (Mean = 3.93, SD = 0.94).
Finally, parents strongly agreed that schools should make CRE a compulsory subject to strengthen moral values (Mean = 4.62, SD = 0.89). These observations align with the findings of Othoo and Aseu (2022) in Busia County, whose study revealed that parents largely credit Christian Religious Education (CRE) with instilling virtues such as honesty, compassion, and responsibility in their children, thanks to its curriculum and value-focused activities. Similarly, Kamau’s (2014) study in Mathioya District reported that parents viewed CRE as a major influence on student behavior, noting a marked decrease in disciplinary issues.
[bookmark: _Toc213399143]4.6.3 Parents’ perception on the Effectiveness of CRE in Addressing Moral Challenges
This section presents a detailed analysis of the responses from parents/ guardians on their perceptions regarding the role and effectiveness of Christian Religious Education (CRE) in promoting moral values among students.
4.6.3.1 Parents’ perception on the Moral Issues Best Addressed through CRE
The parents were asked to identify moral issues they think are best addressed through CRE teaching. The findings are presented in Table 4.14. 
[bookmark: _Toc208243646]Table 4. 14: Moral Issues Best Addressed Through CRE
	Moral Issue
	Frequency (f)
	Percentage (%)

	Honesty and integrity
	160
	89.9%

	Respect for parents and teachers
	32
	18%

	Avoiding drug and substance abuse
	16
	9%

	Sexual morality and abstinence
	28
	15.7%

	Responsibility and self-discipline
	157
	88.2%

	Kindness and empathy
	145
	81.5%



The findings in Table 4.14 show that the majority of parents (n = 160, 89.9%) believe that honesty and integrity are best addressed through CRE, followed closely by responsibility and self-discipline (n = 157, 88.2%), kindness and empathy (n = 145, 81.5%), and self-control (n = 142, 79.8%). However, sexual morality and abstinence (n = 28, 15.7%), respect for parents and teachers (n = 32, 18.0%), and avoidance of drug and substance abuse (n = 16, 9.0%) were cited less frequently. Lewin et al. (2023) also highlighted the vital role that Christian Religious Education (CRE) plays in developing moral values. Their work specifically emphasizes how CRE helps foster integrity and strong character, ultimately contributing to a positive impact on society.
4.6.3.2 Observed Behavioral Changes in Children
Parents were asked whether they had observed any positive behavioral changes in their children that could be attributed to the influence of CRE.

  
[bookmark: _Toc201331797][bookmark: _Toc208243910]Figure 4. 5: Positive Behavioral Changes Attributed to CRE
According to findings presented in Figure 4.6, majority of parents (n=122, 68%) reported that they were not sure if they had noticed positive behavioral changes in their children, which they attributed to CRE, (n=30, 17%) said they had not observed any changes, while (n=26, 15%) reported that they had noticed positive behavioral changes in their children. These findings resonate with a study by Kiambi et al. (2019) conducted in North Imenti, Meru County. In that study, a small but notable group of students about 7.6% felt that the CRE syllabus had positively shaped their personal behavior and contributed to better conduct within their communities. However, most students expressed less confidence in the subject’s ability to influence meaningful change, suggesting a gap between the intended moral lessons of CRE and how they are experienced or applied in real life.
4.6.3.3 Reinforcement of Moral Values at Home
Parents were asked how they reinforce the moral values taught in CRE at home. Table 4.15 present their responses. 

[bookmark: _Toc208243647]Table 4. 15: Methods of Reinforcing Moral Values at Home
	Method
	Frequency (f)
	Percentage (%)

	Discussing moral issues with child
	145
	81.5%

	Encouraging prayer and religious activities
	136
	76.4%

	Setting a good example in moral behavior
	153
	86.0%

	Monitoring child's company
	127
	71.3%

	Limiting negative media exposure
	121
	68.0%


The findings in Table 4.15 indicate that the most common method of reinforcing moral values at home was setting a good moral example (n = 153, 86.0%), followed by discussing moral issues (n = 145, 81.5%) and encouraging prayer (n = 136, 76.4%). Parents also reported monitoring their children's company (n = 127, 71.3%) and limiting media exposure (n = 121, 68.0%). These findings are consistent with those of Njugia et al. (2024), who evaluated the influence of parental involvement on students’ discipline in public secondary schools in Turkana Central Sub-County, Kenya, and reported that parents' personal values and actions are key in shaping children’s discipline and ethical conduct in Nairobi County primary schools.
4.6.3.4 Challenges affecting the Effectiveness of CRE
Parents identified several challenges that affects the effective delivery of CRE in schools. The findings are summarized in Figure 4.7 below. 

     
[bookmark: _Toc201331798][bookmark: _Toc208243911]Figure 4. 6: Challenges affecting CRE Effectiveness
It is evident in Figure 4.7 that the most cited challenge was social media and modern lifestyles (n = 139, 78.1%), followed closely by students' lack of seriousness towards CRE (n = 132, 74.2%). Negative peer influence (n = 128, 71.9%) and academic focus over moral education (n = 124, 69.7%) were also significant challenges. These observations are consistent with Barno’s (2023) study, which noted the Kenyan educational system’s strong exam orientation, leaving little room for value-based content. Jebungei (2013) further points out that negative influence from print, electronic media, and the internet is greatly affecting the youth. These channels have introduced foreign, conflicting values and immoral practices to young people, leading to addiction among Kenyan youth to internet pornography accessed through mobile phones and computers.
4.6.3.5 Rating the Effectiveness of CRE
Parents were asked to rate the overall effectiveness of CRE in addressing moral decline. Their responses are summarized in Figure 4.8 below. 
 
[bookmark: _Toc201331799][bookmark: _Toc208243912]Figure 4. 7: Parents Rating of CRE's Effectiveness
The data presented in Figure 4.8 reveals that a majority of parents (n = 78, 44%) perceive CRE as ineffective in addressing moral decline, while a further 22 (n = 40) view it as very ineffective. Few rated CRE as very effective (n = 11, 6%) or effective (n = 19, 11%). A moderate number of parents (n = 30, 17%) remained neutral in their views. This perception aligns with the findings of Jebungei (2013), which revealed that poor attitudes among both students and teachers stemmed from CRE’s low status and limited practical relevance in the Kenyan education system.
4.6.3.6 Recommended Improvements to Enhance the Role of CRE
Parents were asked to suggest ways of improving the effectiveness of CRE in schools. The findings are presented in Figure 4.9 below.

 
[bookmark: _Toc201331800][bookmark: _Toc208243913]Figure 4. 8: Suggested Improvements to CRE
According to the findings presented in Figure 4.9, majority of parents supported strengthening guidance and counseling (n=141, 79.2%) and involving parents more (n=134, 75.3%), making CRE compulsory (n=112, 62.9%) and using real-life examples (n=120, 67.4%) were also suggested. 
[bookmark: _Toc213399144]4.6.4 Parents’ Perception on How CRE Has Influenced Their Children's Moral Behavior
Parents were asked to describe, in their own words, how they believe CRE has influenced their children’s moral behavior. The responses were analyzed and organized thematically. 
4.6.4.1 Increased Respect for Authority and Elders
"CRE has really helped shape my daughter’s character. She’s more respectful, obedient, and thoughtful in how she talks to us at home. I’ve also noticed she’s become more responsible with her schoolwork and chores. As a parent, I truly appreciate the values she’s learning in class like respecting elders, being honest, and helping others. I believe if more parents supported what’s taught in CRE by reinforcing those values at home, we’d see even better results. It’s not just the school’s job; we need to walk the talk as parents too." (Parent Respondent 53) 
4.6.4.2 Enhanced Sense of Responsibility and Self-Discipline
"I’ve noticed my son has become more responsible since he started learning CRE. He now completes his homework without being reminded and even takes the initiative to help with house chores. At school, his teachers say he’s more focused and disciplined. I believe it’s the values he’s learning in CRE things like accountability, discipline, and doing the right thing even when no one is watching. These lessons are really making a difference in how he carries himself both at home and in school." (Parent Respondent 38)
4.6.4.3 Reduction in Negative Behavior
"Before, my daughter used to argue a lot and sometimes lie to avoid taking responsibility. But lately, I’ve seen a big change. She’s more honest, listens when we talk to her, and even apologizes when she makes a mistake. I think CRE has played a big part in this because she often shares what they learn in class about right and wrong. She’s becoming more thoughtful and aware of how her actions affect others. Even small things like saying ‘sorry’ or helping her younger siblings have improved." (Parent Respondent 25).
4.6.4.4 Minimal or Unnoticeable Change
[bookmark: _Hlk201312523]"Honestly, I haven’t noticed much change in my son’s behavior, even though he attends CRE lessons. He’s still easily influenced by his friends, and sometimes I feel like what he learns in class doesn’t stick. Maybe it’s because the subject isn’t emphasized enough, or maybe we as parents haven’t done enough to follow up on those teachings at home. It’s hard when social media and peer pressure seem to have a stronger voice than what he hears in school (Parent Respondent 41).
[bookmark: _Hlk202696576]Ushatikova et al. (2018) also observes that religious education had the duty of instilling in every generation the specific information, values, and attitudes that were necessary for the society to thrive.
[bookmark: _Toc213399145]4.6.5 Additional Support Needed to Enhance Teaching of Moral Values through CRE
Lastly, parents and guardians were asked to suggest the types of support they believe would enhance CRE's effectiveness. First, they emphasized the importance of greater parental involvement at home in reinforcing moral teachings. They also highlighted the need for improved teaching materials resources specifically designed for CRE that truly resonate with students. Importantly, they recommended that teachers receive regular training to ensure they are well-equipped to deliver this crucial moral content effectively.
Parents also suggested increased collaboration with religious leaders and community mentors, whom they see as valuable partners in strengthening moral instruction. Additionally, they expressed interest in integrating CRE with co-curricular activities to make moral lessons more practical and relatable for students. Finally, they stressed the importance of smaller class sizes and the creation of a supportive school environment, believing these factors are essential to truly embedding moral values in students.
[bookmark: _Toc213399146]4.7 Board of Management Perceptions on CRE’s role in Promoting Moral Values in Soy Sub-County Secondary Schools 
The fourth objective of the study was to Board of Management’s perceptions of CRE’s role in fostering discipline and moral responsibility among students in Soy Sub-County secondary schools. This section presents the demographic profiles of the CRE teachers’ respondents, their perceptions on the role and effectiveness of teaching CRE in promoting moral values and their views on the effectiveness of CRE in addressing moral challenges.
[bookmark: _Toc213399147]4.7.1 Demographics 
The study further sought to find out the demographic information of the BOM. Table 4.16 shows the summarized distribution of their responses.
[bookmark: _Toc208243648]Table 4. 16: Demographic Characteristics of BoM Members (n = 195)
	Demographic Variable
	Category
	Frequency (f)
	Percentage (%)

	Gender
	Male
	120
	61.5

	
	Female
	75
	38.5

	Age Bracket
	Below 30 years
	20
	10.3

	
	30–40 years
	55
	28.2

	
	41–50 years
	70
	35.9

	
	Above 50 years
	50
	25.6

	Highest Level of Education
	Primary education
	15
	7.7

	
	Secondary education
	65
	33.3

	
	Diploma
	50
	25.6

	
	Bachelor’s degree
	40
	20.5

	
	Master’s degree or higher
	25
	12.8

	Years Served on the BoM
	3 years
	45
	23.1

	
	4 years
	85
	43.6

	
	5years and above
	65
	33.3

	
	
	
	

	Category of School Served
	Day school
	75
	38.5

	
	Boarding school
	60
	30.8

	
	Mixed day and boarding school
	60
	30.8

	Representation on the BoM
	Parent representative
	85
	43.6

	
	Teacher representative
	50
	25.6

	
	Community representative
	60
	30.8

	Does Your School Offer CRE?
	Yes
	160
	82.1

	
	No
	20
	10.3

	
	Not sure
	15
	7.7


According to the findings presented in Table 4.16, the majority of BoM members were male (n = 120, 61.5%), while females constituted 38.5% (n = 75) of the respondents. The largest age group among BoM members was 41–50 years (n = 70, 35.9%), followed by those aged 30–40 years (n = 55, 28.2%) and those above 50 years (n = 50, 25.6%), while the smallest age group was below 30 years (n = 20, 10.3%).Most respondents had primary education (n = 65, 33.3%), followed by diploma holders (n = 50, 25.6%), those with secondary education (n = 40, 20.5%), master's degree or higher (n = 25, 12.8%), and bachelor's degree holders (n = 15, 7.7%).In terms of service duration, most BoM members had served for 4 years (n = 85, 43.6%), followed by those who had served for 5 years and above (n = 65, 33.3%), and those who had served for 3 years or less (n = 45, 23.1%)Most BoM members served in day schools (n = 75, 38.5%), with equal representation from boarding and mixed schools (n = 60 each, 30.8%). Parent representatives dominated the BoM (n = 85, 43.6%), followed by community representatives (n = 60, 30.8%) and teacher representatives (n = 50, 25.6%). Finally, when BoM members were asked, "Does your school offer CRE?" a significant majority (n = 160, 82.1%) responded 'Yes'; (n = 20, 10.3%) indicated 'No'; and (n = 15, 7.7%) were 'Not sure'.
[bookmark: _Toc213399148]4.7.2 Perceptions 
Board of management were also asked to rate their perception regarding the role and effectiveness of teaching CRE in promoting moral values. To achieve the objective, a set of statements in form of five points Likert scale were posed to the trainers. The responses were coded such that 1-strongly disagree, 2-Disagree, 3- Undecided, 4-Agree and 5-Strongly Agree. Table 4.17 shows the proportion of students’ respondents in various levels of agreement, the mean and standard deviation.



[bookmark: _Toc208243649]Table 4. 17: Board of management Perceptions on the Role and Effectiveness of Teaching CRE in Promoting Moral Values
	Statement
	SD
	D
	N
	A
	SA
	Mean
	SD

	1. Teaching CRE plays a vital role in shaping students’ moral values.
	3 (1.5%)
	6 (3.1%)
	12 (6.2%)
	104 (53.3%)
	70 (35.9%)
	4.19
	0.83

	2. CRE promotes discipline and good character among students.
	4 (2.1%)
	8 (4.1%)
	15 (7.7%)
	99 (50.8%)
	69 (35.3%)
	4.13
	0.89

	3. The content of CRE is relevant to addressing students' moral challenges.
	5 (2.6%)
	9 (4.6%)
	19 (9.7%)
	101 (51.8%)
	61 (31.3%)
	4.05
	0.91

	4. CRE helps reduce cases of indiscipline schools.
	6 (3.1%)
	10 (5.1%)
	21 (10.8%)
	103 (52.8%)
	55 (28.2%)
	3.98
	0.94

	5. Schools that emphasize CRE have better student behavior.
	3 (1.5%)
	7 (3.6%)
	18 (9.2%)
	107 (54.9%)
	60 (30.8%)
	4.10
	0.85

	6. The teaching of CRE enhances students’ ability to make ethical decisions.
	2 (1.0%)
	5 (2.6%)
	14 (7.2%)
	112 (57.4%)
	62 (31.8%)
	4.16
	0.78

	7. CRE should be compulsory subject
	4 (2.1%)
	6 (3.1%)
	10 (5.1%)
	99 (50.7%)
	76 (39.0%)
	4.21
	0.86

	8. The moral teachings in CRE are applicable to students’ daily lives.
	3 (1.5%)
	8 (4.1%)
	15 (7.7%)
	106 (54.4%)
	63 (32.3%)
	4.12
	0.84

	9. Schools should allocate more time for CRE lessons.
	5 (2.6%)
	11 (5.6%)
	24 (12.3%)
	100 (51.3%)
	55 (28.2%)
	3.96
	0.95

	10. The BoM should support initiatives that strengthen CRE teaching.
	3 (1.5%)
	5 (2.6%)
	12 (6.2%)
	109 (55.9%)
	66 (33.8%)
	4.18
	0.80


It is evident in Table 4.17 that the majority of BoM members agreed that teaching CRE plays a vital role in shaping students’ moral values (Mean = 4.19, SD = 0.83). Similarly, a significant majority concurred that CRE promotes discipline and good character among students (Mean = 4.13, SD = 0.89). They also agreed that the content of CRE is relevant to addressing students' moral challenges (Mean = 4.05, SD = 0.91).
Furthermore, most BoM members agreed that CRE helps reduce cases of indiscipline in secondary schools (Mean = 3.98, SD = 0.94) and that schools that emphasize CRE tend to have better student behavior (Mean = 4.10, SD = 0.85). They also acknowledged that the teaching of CRE enhances students’ ability to make ethical decisions (Mean = 4.16, SD = 0.78).
On matters of policy, the majority of BoM members agreed that CRE should be a compulsory subject in secondary schools (Mean = 4.21, SD = 0.86). They further agreed that the moral teachings in CRE are applicable to students’ daily lives (Mean = 4.12, SD = 0.84). Additionally, a majority agreed that schools should allocate more time for CRE lessons (Mean = 3.96, SD = 0.95). Finally, BoM members supported the idea that the Board of Management should back initiatives aimed at strengthening the teaching of CRE (Mean = 4.18, SD = 0.80). Ushatikova et al. (2018) also observed that religious education has the responsibility of instilling in each generation the knowledge, values, and attitudes necessary for a thriving society.
[bookmark: _Toc213399149]4.7.3 Effectiveness and Challenges
The views of BOM members were gathered to assess their perceptions regarding the effectiveness of CRE in addressing prevalent moral challenges among learners. Their responses are categorized thematically and presented using descriptive statistics. 

4.7.1.1 Moral Issues Best Addressed Through CRE
To understand the perceptions of Board of Management (BOM) members on the moral issues effectively addressed through Christian Religious Education (CRE), they were asked to identify multiple moral issues that CRE can address. The findings are summarized in Table 4.18 below.


[bookmark: _Toc208243650]Table 4. 18: Moral Issues Best Addressed Through CRE
	Moral Issue
	Frequency (f)
	Percentage (%)

	Honesty and integrity
	180
	92.3%

	Respect for authority
	165
	84.6%

	Avoiding drug and substance abuse
	152
	77.9%

	Sexual morality and abstinence
	140
	71.8%

	Responsibility and self-discipline
	172
	88.2%

	Compassion and kindness
	158
	81.0%


Source: Research Data, 2025
The data in Table 4.18 reveal that the majority of BoM members believe that CRE effectively promotes honesty and integrity (n = 180, 92.3%), as well as responsibility and self-discipline (n = 172, 88.2%). Other significant areas include respect for authority (n = 165, 84.6%) and compassion and kindness (n = 158, 81.0%). These findings suggest that BoM members perceive CRE as a key tool for instilling essential moral values in students. The results align with the findings of Othoo and Aseu (2022), whose research in Teso South Sub-County revealed that CRE promotes moral reasoning among students when ethical principles are taught in a meaningful and practical manner.
4.7.1.2 Challenges affecting the Effectiveness of CRE
BOM members were also asked to identify challenges that affect the effectiveness of CRE in promoting moral values. The findings are presented in Table 4.19. 



[bookmark: _Toc208243651]Table 4. 19: Challenges affecting the Effectiveness of CRE
	Challenge
	Frequency (f)
	Percentage (%)

	Limited time allocated for CRE in the curriculum
	162
	83.1%

	Lack of commitment from students
	148
	75.9%

	Influence of social media and peer pressure
	170
	87.2%

	Insufficient emphasis on moral education in schools
	144
	73.8%

	Parents' lack of involvement
	150
	76.9%


As shown in Table 4.19, the most commonly cited challenge was the influence of social media and peer pressure (n = 170, 87.2%). Limited instructional time (n = 162, 83.1%), lack of student commitment (n = 148, 75.9%), parents' lack of involvement (n = 150, 76.9%), and insufficient emphasis on moral education in schools (n = 144, 73.8%) also emerged as major concerns. Kamau’s (2014) study in Mathioya District similarly observed that the restricted CRE timetabling prevents thorough moral engagement with students.
4.7.1.3 BOM Support for the Teaching of CRE
The study further explored how BOM members believe they can contribute to enhancing CRE instruction. Their responses are summarized in Table 4.20. 
[bookmark: _Toc208243652]Table 4. 20: Suggested BOM Support for Teaching CRE
	Support Strategy
	Frequency (f)
	Percentage (%)

	Advocating for more CRE lesson time
	160
	82.1%

	Encouraging students to take CRE seriously
	150
	76.9%

	Supporting training for CRE teachers
	142
	72.8%

	Strengthening policies promoting moral values
	170
	87.2%

	Working with parents and community
	155
	79.5%


Table 4.20 illustrates that the most widely supported approach was strengthening school policies that promote moral values (n = 170, 87.2%), followed by advocating for more CRE lesson time (n = 160, 82.1%). Other key strategies include encouraging students to take CRE seriously (n = 150, 76.9%), working with parents and the community (n = 155, 79.5%), and supporting training for CRE teachers (n = 142, 72.8%).
This view is supported by Murage (2018), who found that when school boards actively implemented and enforced moral codes of conduct, students exhibited improved discipline and ethical awareness. The strong support for increased CRE lesson time reflects a concern frequently raised in studies such as Ndung’u (2015), which reported that limited teaching time for CRE significantly undermines its potential to impart values effectively.
4.7.1.4 Rating of CRE Effectiveness by BOM Members
BOM members were asked to rate the overall effectiveness of CRE in addressing moral decline. Figure 4.10 summarize their responses. 
    
[bookmark: _Toc201331801]Figure 4.10: BOM Rating of CRE Effectiveness
According to Figure 4.6, about one-third of BoM members rated CRE as ineffective (n = 65, 33.30%), while 16.90% (n = 33) viewed it as very ineffective. However, 17.90% (n = 35) were neutral, while 21.50% (n = 42) and 10.30% (n = 20) rated it as effective and very effective, respectively. These findings are similar to those of Horoswki (2020), who found that although CRE is designed to promote moral uprightness, external influences such as peer pressure, social media, and changing family structures dilute its impact. Similarly, Fedotova et al. (2021) reported that digital culture often influences youth behavior, frequently contradicting the values taught in CRE.
[bookmark: _Toc213399150]4.7.2 BOM Perception on CRE Influence on Student Behavior
To capture the perspectives of Boards of Management (BOM) on the role of Christian Religious Education (CRE), open-ended responses were thematically analyzed. A thematic coding approach was employed, where all qualitative responses were read, coded, and grouped into themes. Two independent coders carried out the process, and discrepancies were resolved through discussion to enhance reliability. Respondents were anonymized and assigned consistent identifiers (e.g., BOM–P1, BOM–P2). The themes below illustrate the main areas of agreement and divergence among BOM members, with illustrative quotations provided.
4.7.2.1 Promotion of Respect and Discipline
Several BOM members highlighted that CRE lessons foster respectful behavior and discipline among students. For instance, one respondent noted,
“I’ve observed that CRE has contributed significantly to fostering respectful behavior among students. Learners show greater respect toward teachers, school rules, and authority figures. CRE lessons instill a stronger sense of discipline and obedience, leading to more orderly conduct in the school environment.” (BOM Respondent 11)
4.7.2.2 Reduction in Indiscipline Cases
Other respondents emphasized the role of CRE in reducing cases of indiscipline, particularly truancy, bullying, and general misconduct. As one participant explained,
“I’ve definitely seen a reduction in indiscipline cases across the school. Truancy, bullying, and general misconduct have decreased. I attribute this directly to the moral lessons in the CRE curriculum, which stress ethical behavior, respecting peers, and resolving conflicts peacefully.” (BOM Respondent 23)
4.7.2.3 Limited or Inconsistent Impact
A few BOM members expressed that the influence of CRE is not uniform, pointing to external and contextual factors. One remarked,
“While there is a positive impact, it is sometimes inconsistent. Despite CRE being taught, peer influence, disengaging teaching methods, or lack of reinforcement at home may limit its effectiveness. This is something we must continuously evaluate.” (BOM Respondent 69)
These findings align with Barasa (2016), who found that stakeholders generally perceive CRE as central to promoting responsibility and self-discipline, though its impact can vary depending on context and reinforcement.
[bookmark: _Toc213399151]4.7.4 Additional Support 
Lastly, the BOM respondents were asked if there is any additional support does schools need to enhance the teaching of moral values through CRE. Many BOM members noted that CRE has positively influenced students' behavior by nurturing respect, honesty, and responsibility. Several members emphasized the importance of increased parental involvement and closer supervision of peer interactions. Additional support such as resource materials for teachers and regular training workshops was also frequently mentioned.
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[bookmark: _bookmark115][bookmark: _Toc149673406][bookmark: _Toc168470780][bookmark: _Toc213399154]5.1 Introduction
This chapter presents the summary of the findings of the study in accordance with the stated objectives that guided the study. The conclusions and recommendations arising from the study are also outlined in this chapter. The study also proposes the areas for further research which were not adequately covered in this undertaking.
[bookmark: _Toc168470781][bookmark: _Toc213399155]5.2 Summary of the Findings
The main objective of the study was to examine stakeholders’ perceptions of the role Christian Religious Education (CRE) plays in promoting moral values among secondary school students in Soy Sub County, Kenya. The summary of the findings was based on the objectives of the study.
[bookmark: _Toc168470782][bookmark: _Toc213399156]5.2.1 Students’ Perceptions of CRE’s Effectiveness in Fostering Moral Values in Soy Sub-County Secondary Schools
The first objective assessed students’ perceptions of CRE’s effectiveness in fostering moral values. Students rated CRE highly for instilling honesty, respect, and compassion (Means ranging from 3.90 to 4.13), though 70 percent admitted not taking it seriously, often treating it as an easy subject. This finding reflects social learning theory, which stresses reinforcement by peers, families, and institutions for values to take root. The implication is that CRE’s impact on students in Soy Sub-County will remain partial unless schools and parents jointly reinforce its teachings beyond exams.
[bookmark: _Toc213399157]5.2.2 Teachers’ Perceptions on CRE’s Role in Promoting Moral Values in Soy Sub-County Secondary Schools
The second objective evaluated teachers’ perceptions. Teachers strongly endorsed CRE’s role in shaping character and discipline (Mean=4.34), but many doubted its ability to reduce indiscipline (Mean=3.55), citing exam pressure and societal influences. This aligns with post-positivist views that curriculum alone cannot override environmental factors. The implication is that teachers see CRE as valuable but constrained, requiring stronger collaboration with parents, religious leaders, and school administration to maximize impact.
[bookmark: _Toc213399158]5.2.3 Parents’ Perceptions on CRE’s Role in Promoting Moral Values in Soy Sub-County Secondary Schools 
The third objective assessed parents’ views. Parents agreed that CRE helps children develop moral values (Mean=4.55) and responsibility (Mean=4.08), but nearly half doubted its effectiveness in addressing broader moral decline. This reflects family systems theory, which positions parents as critical in reinforcing values taught in school. The implication is that while parents value CRE, its effectiveness depends on active parental engagement, highlighting the need for structured home-school partnerships.
[bookmark: _Toc213399159]5.2.4 Board of Management Perceptions on CRE’s role in Promoting Moral Values in Soy Sub-County Secondary Schools 
The fourth objective examined BOM perceptions. BOM members believed CRE promotes discipline and ethical decision-making (Means above 4.0) and supported making it compulsory. However, they identified social media, limited curriculum time, and weak parental involvement as barriers. This finding is consistent with moral development theories that emphasize the role of institutional structures in shaping behavior. The implication is that BOM members endorse CRE but expect systemic support through policy, curriculum adjustment, and parental collaboration to achieve lasting results.
[bookmark: _Toc213399160]5.3 Conclusion
Guided by Bandura’s social learning theory, the study concludes that Christian Religious Education (CRE) functions as a platform for modeling desirable behaviors such as honesty, respect, and responsibility. Students observe these behaviors through teaching and school practices, but their consistent adoption is limited when reinforcement is lacking at home or overshadowed by negative peer and societal influences.
In line with Kohlberg’s theory of moral development, the findings indicate that CRE contributes to the movement from conventional to post-conventional levels of moral reasoning by fostering responsibility, ethical decision-making, and reflection on right and wrong. However, the effectiveness of this progression is constrained by exam-oriented teaching methods and the powerful influence of external factors such as social media, which reduce opportunities for deeper engagement with moral dilemmas.
Overall, the study concludes that while stakeholders regard CRE as an effective tool for moral formation, its long-term impact depends on complementary support from parents, schools, and society. Strengthening both behavioral modeling and moral reasoning processes is necessary if CRE is to translate effectively from classroom instruction into lasting values and conduct in students’ everyday lives.
[bookmark: _Toc213399161]5.4 Recommendations
To strengthen the impact of Christian Religious Education (CRE) on moral formation in Soy Sub-County, several targeted measures are recommended. First, the Ministry of Education, working with Boards of Management, should increase CRE contact time by introducing one additional double lesson per week for Forms Three and Four across all public secondary schools within the next twelve months. Compliance should be verified through termly timetable reviews. Second, the Teachers Service Commission and the Ministry of Education should prioritize continuous professional development by organizing quarterly two-day in-service workshops focused on interactive methods such as value clarification, role play, and moral dilemma discussions. Participation rates should reach at least 80 percent of CRE teachers per training cycle to ensure consistent practice across schools.
Third, schools should institutionalize structured parental engagement to reinforce moral learning at home. This can be achieved by holding termly Parent–Teacher Association forums dedicated to moral education, with a minimum attendance target of 60 percent of parents. Such forums should facilitate open dialogue on values, shared projects between home and school, and contributions from faith leaders. Fourth, collaboration with churches and community organizations should be formalized through mentorship sessions, guest lectures, and student workshops, with at least one such activity held each term to sustain the link between classroom instruction and real-life application.
Finally, the Kenya Institute of Curriculum Development should review and update the CRE curriculum within three years to address contemporary moral challenges, including social media influence, drug and substance abuse, and sexual morality. This review should incorporate input from teachers, students, parents, and Boards of Management to ensure the curriculum remains contextually relevant and responsive to the realities facing modern learners.
[bookmark: _Toc213399162]5.5 Recommendations for Further Research
[bookmark: _Toc186988369]Future research on Christian Religious Education (CRE) should pursue several focused directions. First, a longitudinal cohort study is needed to track students from Form Two through the post-KCSE stage in order to assess whether values taught in CRE are sustained and reflected in ethical behavior beyond secondary school. Such evidence would clarify CRE’s long-term impact on moral character formation.
Second, a systematic content analysis of the CRE curriculum should be undertaken to evaluate its treatment of emerging moral concerns, particularly digital ethics, responsible online behavior, environmental stewardship, and digital addiction. This analysis should also explore how learners engage with these themes and whether the curriculum adequately prepares them for contemporary ethical challenges.
Third, research should examine the role of parents, home environments, and community involvement in reinforcing values introduced through CRE instruction. Findings could inform models of school–community partnerships that strengthen value transmission from classrooms into daily life.
Fourth, comparative studies across subjects such as Islamic Religious Education and civic education would help establish whether moral development outcomes are unique to CRE or a feature of broader value-based instruction. These comparisons should be conducted across rural and urban contexts as well as public and private schools to capture institutional and environmental variations.
Finally, further research should assess the integration of CRE into the Competence-Based Curriculum, with emphasis on whether themes such as honesty, fairness, environmental responsibility, and respectful technology use equip learners to navigate the moral dilemmas of a rapidly changing society.

REFERENCES
Abolarin, I. O. (2021). Festivals and rites as mediums of moral education: A case study of Mobaland in Ekiti State, Nigeria. Filosofia Theoretica: Journal of African Philosophy, Culture and Religions, 10(2). https://doi.org/10.4314/ft.v10i2.2
Ahmad Dahlan Yogyakarta, Suyatno, S., Jumintono, J., Universitas Ahmad Dahlan Yogyakarta, Pambudi, D. I., Universitas Ahmad Dahlan Yogyakarta, Mardati, A., Universitas Ahmad Dahlan Yogyakarta, Wantini, W., & Universitas Ahmad Dahlan Yogyakarta. (2019). Strategy of Values Education in the Indonesian Education System. International Journal of Instruction, 12(1), 607–624. https://doi.org/10.29333/iji.2019.12139a
Ahmad, S., Al Mutairi, A., Nassr, S. G., Alsuhabi, H., Kamal, M., & Ur Rehman, M. (2023). A new approach for estimating variance of a population employing information obtained from a stratified random sampling. Heliyon, 9(11), e21477. https://doi.org/10.1016/j.heliyon.2023.e21477
Alakwe, K. O. (2017). Positivism and Knowledge Inquiry: From Scientific Method to Media and Communication Research.
Ali, T., & Shishigu, A. (2020). Implications of Ubuntu/Synergy for the Education System of Ethiopia. Education Research International, 2020, 1–11. https://doi.org/10.1155/2020/8838077
Al-Mahfedi, M. H. K. (2020). Cultural Hegemonic Discourse: From Imperialist Eurocentrism to Homogenizing Americentrism. International Journal of Linguistics and Translation Studies, 1(3), 20–34. https://doi.org/10.36892/ijlts.v1i3.94
Ambarita, D., Sihole, I., & Sihotang, B. (2020). The Role of Parents in Christian Religious Education on Adolescents’ Morals. Proceedings of the Proceedings of the 1st International Conference of Global Education and Society Science, ICOGESS 2019,14 March, Medan, North Sumatera, Indonesia. Proceedings of the 1st International Conference of Global Education and Society Science, ICOGESS 2019,14 March, Medan, North Sumatera, Indonesia, Medan, Indonesia. https://doi.org/10.4108/eai.14-3-2019.2292045
Andy-Philip, N. (2017). The Christian Religious Education as a Means of Curbing Moral Decadence Among Nigerian Youths. 2(2).
Andambi, R. I. (2024). Effects of Methods Used by CRE Teachers to Communicate Responsible Sexual Behaviors to Students in Selected Secondary Schools in Uasin Gishu County, Kenya. Journal of Research in Education and Technology, 2(1), 47-68.
Asiamah, N., Mensah, H., & Oteng-Abayie, E. F. (2017). General, Target, and Accessible Population: Demystifying the Concepts for Effective Sampling. The Qualitative Report. https://doi.org/10.46743/2160-3715/2017.2674
Avci, E. (2017). A normative analysis to determine the goals of ethics education through utilizing three approaches: Rational moral education, ethical acculturation, and learning throughout life. International Journal of Ethics Education, 2(2), 125–145. https://doi.org/10.1007/s40889-017-0032-4
Awan, S. (2014). Teaching controversial issues in the classroom: A handbook for teachers (Doctoral dissertation, California State University, Sacramento).
Azhari, Dr. Tb. M. A. R. A., & Rosyad, Dr. S. (2023). Moral Education and Pancasila as the Ideology for the Country of Indonesia. International Journal of Research and Innovation in Social Science, VII(VI), 315–320. https://doi.org/10.47772/IJRISS.2023.7624
Barton, K. C., & Ho, L.-C. (2021). Curriculum for Justice and Harmony: Deliberation, Knowledge, and Action in Social and Civic Education (1st ed.). Routledge. https://doi.org/10.4324/9781003010104
Barasa, J. (2016). The perception of stakeholders on the teaching of Christian Religious Education and its challenges. International Journal of Education and Research, 4(3), 241–252. https://www.ijern.com/journal/2016/March-2016/18.pdf
Barno, G. C. (2023). Value Addition to The Holistic Development of Students in Public Secondary Schools in Kenya: A Case of Nandi County (Doctoral dissertation, University of Eldoret).
Belamghari, M. (2020). The Fragmentation of Identity Formation in the Age of Glocalization. Sage Open, 10(2), 2158244020934877. https://doi.org/10.1177/2158244020934877
Casson, A., & Cooling, T. (2020). Religious education for spiritual bricoleurs? The perceptions of students in ten Christian-ethos secondary schools in England and Wales. Journal of Beliefs & Values, 41(1), 20–33. https://doi.org/10.1080/13617672.2019.1632596
Chemutai, D. F. (2015). Gender and Teacher Influence on Students’ attitude towards C.R.E.
Chesaro, D. K. (2019). Expression of moral values taught in the Christian Religious Education subject by secondary school students in Rongai Sub-County, Kenya. International Journal of Social Science and Economic Research, 4(12), 7143–7155. Retrieved from https://www.ijsser.org/uploads/ijssr_04__404.pdf
Chineyemba, L. I. (2023). Modernity and changing family values in Nigeria: Implications for effective parenting. International Journal of Modern Anthropology, 2(19), 1129–1152. https://doi.org/10.4314/ijma.v2i19.5
Chizaram, O. O., & Chioma, M. (2017). A Setback of Moral Education in Nigeria. 3.
Chow, S.-C., Shao, J., & Wang, H. (Eds.). (2008). Sample size calculations in clinical research (2nd ed). Chapman & Hall/CRC.
Columbus, O. (2014). African Cultural Values and Inter-communal Relations: The Case with Nigeria.
Creswell, J. D., Welch, W. T., Taylor, S. E., Sherman, D. K., Gruenewald, T. L., & Mann, T. (2005). Affirmation of Personal Values Buffers Neuroendocrine and Psychological Stress Responses. Psychological Science, 16(11), 846–851. https://doi.org/10.1111/j.1467-9280.2005.01624.x
DeTienne, K. B., Ellertson, C. F., Ingerson, M.-C., & Dudley, W. R. (2021). Moral Development in Business Ethics: An Examination and Critique. Journal of Business Ethics, 170(3), 429–448. https://doi.org/10.1007/s10551-019-04351-0
Falade, D. A. (2015). Christian Religious Knowledge and The Teaching of Moral Values in The Nigeria Junior Secondary Schools: Problems and Prospects.
Fedotova, N., & Shirokova, O. (2021). Destructive trends of digital culture: “Side effects” of new media. European Proceedings of Social and Behavioral Sciences (EpSBS), [Proceedings of the International Scientific and Practical Conference "Man. Society. Communication"], https://doi.org/10.15405/epsbs.2021.05.02.73

Farouk, A. M., Radzi, A. R., Romali, N. S., Farouk, M., Elgamal, M., Hassan, R., Omer, M. M., & Rahman, R. A. (2024). Performance Indicators for Assessing Environmental Management Plan Implementation in Water Projects. Sustainability, 16(8), 3146. https://doi.org/10.3390/su16083146
Fentahun, M. (2018). Assessing Inclusive Education Implementation Practice, Diffusion and Policy Issues in Benchi Maji Zone, South West Ethiopia. Journal of Education and Practice.
Fielding, S., Ogbuagu, A., Sivasubramaniam, S., MacLennan, G., & Ramsay, C. R. (2016). Reporting and dealing with missing quality of life data in RCTs: Has the picture changed in the last decade? Quality of Life Research, 25(12), 2977–2983. https://doi.org/10.1007/s11136-016-1411-6
Foppen, A., & Van Saane, J. W. (2024). Assessing Religious Leadership: A Scoping Review of Leadership Effectiveness Criteria and Current Trends in the Academic Literature. Pastoral Psychology, 73(1), 1–21. https://doi.org/10.1007/s11089-023-01113-8
Franken, L., & Bertram-Troost, G. (2021). Passive Freedom of Education: Educational Choice in Flanders and The Netherlands. Religions, 13(1), 12. https://doi.org/10.3390/rel13010012
Gikungu, J. M., & Karanja, B. W. (2014). An Epistemic Understanding of Strikes in Selected Secondary Schools Kenya. Mediterranean Journal of Social Sciences. https://doi.org/10.5901/mjss.2014.v5n5p191
Githaiga, P. W. (2018). Enhancement of Secondary Schools Students’ Moral Reasoning through the Christian Religious Education Curriculum in Nakuru County, Kenya. Journal of Education and Practice.
Golafshani, N. (2015). Understanding Reliability and Validity in Qualitative Research. The Qualitative Report. https://doi.org/10.46743/2160-3715/2003.1870
Goldkuhl, G. (2012). Pragmatism vs interpretivism in qualitative information systems research. European Journal of Information Systems, 21(2), 135–146. https://doi.org/10.1057/ejis.2011.54
GOK. (2013). Kenya Vision 2030: The Popular Version. Government Printer.
Ministry of Education. (2024). Curriculum Review and Development Report. Government of Kenya.
Gui, A. K. W., Yasin, M., Abdullah, N. S. M., & Saharuddin, N. (2020). Roles of Teacher and Challenges in Developing Students’ Morality. Universal Journal of Educational Research, 8(3C), 52–59. https://doi.org/10.13189/ujer.2020.081606
Hasanah, U., & Deiniatur, M. (2018). Character Education in Early Childhood Based on Family. Early Childhood Research Journal (ECRJ), 1(1), 50–62. https://doi.org/10.23917/ecrj.v1i1.6578
Hassan, S. A., & Wan Khairuldin, W. M. K. F. (2020). Research Design Based on Fatwa Making Process: An Exploratory Study. International Journal of Higher Education, 9(6), 241. https://doi.org/10.5430/ijhe.v9n6p241
Horowski, J. (2020). Christian religious education and the development of moral virtues: A neo-Thomistic approach. British Journal of Religious Education, 42(4), 447–458. https://doi.org/10.1080/01416200.2020.1752618
Hyde, B. (2024). An introduction to religious, moral and values education. Cogent Education, 11(1), 2313805. https://doi.org/10.1080/2331186X.2024.2313805
Itolondo, W. A. (2012). The Role and Status of Christian Religious Education in the School Curriculum in Kenya.
Ismail, I., Busa, Y., & Tini, T. (2018). Parental involvement in fostering the character of children’s discipline at elementary school. Jurnal Pendidikan Progresif, 8(2), 53–67. https://doi.org/10.23960/jpp.v8.i2.201807
Izah, S. C., Sylva, L., & Hait, M. (2023). Cronbach's alpha: A cornerstone in ensuring reliability and validity in environmental health assessment. ES Energy & Environment, 23, 1057.
Jebungei, N. K. (2013). Overcoming the Challenges Facing Secondary Schools Teachers in Using Christian Religious Education to Convey Values to Students in Eldoret Municipality, Kenya. International Journal of Humanities and Social Science, 3 (15), 271-278.
Kaur, S. (2019). Moral Values in Education. Tạp Chí Nghiên Cứu Dân Tộc, 8(1). https://doi.org/10.25073/0866-773X/263
Khaidir, E., & Suud, F. M. (2020). Islamic Education in Developing Students’ Character at As-Shofa Islamic High School, Pekanbaru Riaua. 1(1).
Khanam, A., Iqbal, Z., & Kalsoom, Q. (2017). Effects of Religious Education on the Moral Development of Children.
Kiambi, J., Kinoti, M., & Mwangi, J. (2019). The effect of CRE syllabus on student behavior change in day secondary schools in North Imenti – Meru County. International Journal of Advanced Multidisciplinary Research, 6(9). https://doi.org/10.22192/ijamr
Kraft, M. A., & Dougherty, S. M. (2013). The Effect of Teacher–Family Communication on Student Engagement: Evidence from a Randomized Field Experiment. Journal of Research on Educational Effectiveness, 6(3), 199–222. https://doi.org/10.1080/19345747.2012.743636
Kralik, R. (2023). The Influence of Family and School in Shaping the Values of Children and Young People in the Theory of Free Time and Pedagogy. Journal of Education Culture and Society, 14(1), 249–268. https://doi.org/10.15503/jecs2023.1.249.268
Kenya Institute of Curriculum Development. (2023). Secondary school Christian Religious Education syllabus. Nairobi: KICD.
Kwabena, T. E. (2022). Students’ Perception of the Importance of Christian Religious Studies in Character Development in Senior High Schools. International Journal of Innovative Research and Development, 11(7). https://doi.org/10.24940/ijird/2022/v11/i7/JUL22008
Kowino, O. J, Kochung E. J, Agak, J.O (2012). The Role of Teaching Christian Religious Education to the Development of Critical Thinking Amongst Kenyan Secondary School Students in Kisumu East District. Kenya. International Journal of Academic Research in Progressive Education and Development, 1(2), 153-176.
Lewin, D., Orchard, J., Christopher, K., & Brown, A. (2023). Reframing curriculum for religious education. Journal of Curriculum Studies, 55(4), 369–387. https://doi.org/10.1080/00220272.2023.2226696
Lovat, T., Clement, N., Dally, K., & Toomey, R. (2010). Addressing issues of religious difference through values education: An Islam instance. Cambridge Journal of Education, 40(3), 213–227. https://doi.org/10.1080/0305764X.2010.504599
Mahmud, M. E. (2018). Exploring Teachers’ Perception on the Teaching of Multicultural-based Religious Education. Dinamika Ilmu, 259–270. https://doi.org/10.21093/di.v18i2.1155
Maingi, D., Mulwa, D., Maithya, R., & Migosi, J. (2017). Influence of School Physical Facilities on Students Discipline in Public Secondary Schools in Makueni County, Kenya. American Journal of Education and Learning, 2(1), 34–42. https://doi.org/10.20448/804.2.1.34.42
Mąkosa, P. (2023). Challenges for Religious Education at School in the Opinion of Religion Teachers. Roczniki Teologiczne, 69(11EV), 5–25. https://doi.org/10.18290/rt2269001
Marsakha, A. T., & Hariri, H. (2021). Management of Character Education in School: A Literature Review. Jurnal Manajemen Pendidikan, 8(2).
Marygoretty, E., & Adhiambo, W. M. (2021). The Prevalence, Causes and Effects of Drug Use And Abuse On Performance Indicators Among Secondary School Students In Teso South Constituency, Kenya. European Scientific Journal ESJ, 17(15). https://doi.org/10.19044/esj.2021.v17n15p111
Metcalfe, J., Kristjánsson, K., & Peterson, A. (2023). Exploring religious education teachers’ perspectives on character development and moral virtues, in state-funded, non-faith schools in England. Journal of Beliefs & Values, 1–18. https://doi.org/10.1080/13617672.2023.2186644
Mijah, S. E. (2017). Role of Parent in Moral Development Their Children through Christian Morality. 2(2).
Moh’d, S. S., Uwamahoro, J., Joachim, N., & Orodho, J. A. (2021). Assessing the Level of Secondary Mathematics Teachers’ Pedagogical Content Knowledge. Eurasia Journal of Mathematics, Science and Technology Education, 17(6), em1970. https://doi.org/10.29333/ejmste/10883
Makokha, S. K., Wambua, J. M., & Mbogo, R. (2020). Role of the church in the moral development of students in church sponsored schools in Kenya. International Journal of Social Sciences and Management Review, 3(5), 1–24. https://ijssmr.org/vol-3-issue-5/role-of-the-church-in-the-moral-development-of-students-in-church-sponsored-schools-in-kenya/
Ministry of Education. (2024). Annual report on discipline and moral behavior in Kenyan schools. Nairobi: Government Printed
Muricho, W. P., & Chang’ach, D. J. K. (2013). Education Reforms in Kenya for Innovation. International Journal of Humanities and Social Science, 3(9).
Mune, C. W. (2017). Influence of religious education teaching on character development among students in secondary schools: A case study of Kirinyaga County, Kenya. Journal of Environmental Sustainability Advancement Research, 3(Vol Issue). https://journals.chuka.ac.ke/index.php/jesar/article/view/53
Mugenda, O. M., & Mugenda, A. G. (2003). Research methods: Quantitative and qualitative approaches. Acts Press.
Munyao, J. M. (2021). The influence of Christian Religious Education on students’ moral behavior in Kenyan secondary schools. African Journal of Education and Practice, 7(3), 45–58. https://doi.org/10.
Mweshi, G. K., & Sakyi, K. (2020). Application of sampling methods for the research design. Archives of Business Research, 8(11), 180–193. https://doi.org/10.14738/abr.811.9042
Narinasamy, I., & Logeswaran, A. K. (2015). Teacher As Moral Model – Are We Caring Enough? World Journal of Education, 5(6), p1. https://doi.org/10.5430/wje.v5n6p1
Narvaez, D. (2010). Moral Complexity: The Fatal Attraction of Truthiness and the Importance of Mature Moral Functioning. Perspectives on Psychological Science, 5(2), 163–181. https://doi.org/10.1177/1745691610362351
Nassaji, H. (2020). Good qualitative research. Language Teaching Research, 24(4), 427–431. https://doi.org/10.1177/1362168820941288
Nawose, I. D. (2024). Christian Religious Education Teachers’ Use of Valuing Methods for Learner Value Acquisition, A Study of National Secondary Schools In Kenya. 6(9).
Ndzovu, H. J. (2023). The Madrassa System and the Islamic-Integrated Schools: Competing Spaces for Learning and the Ambivalent Relations with Secular Education in Kenya.
Nelson, J., & Yang, Y. (2023). The role of teachers’ religious beliefs in their classroom practice – a personal or public concern? Journal of Beliefs & Values, 44(3), 316–333. https://doi.org/10.1080/13617672.2022.2125672
Ngure, P. W. (2023). Moral decay among secondary school students in Kenya: Challenges and interventions. International Journal of Educational Research and Development, 11(2), 112–124. https://doi.org/10.
Njoku, N. C. (2016). Improving Teaching of christian Moral Education in Secondary Schools in South East Geo-Political Zone of Nigeria Through Commitment in Teachers’ Behavior.
Njugia, M. W., Ndiga, B., & Kimotho, M. (2024). Influence Of Parental Involvement on Students ‘discipline in Public Secondary Schools in Turkana Central Sub-County, Kenya. European Journal of Education Studies, 11(10).
Nunn, N. (2010). Religious Conversion in Colonial Africa. American Economic Review, 100(2), 147–152. https://doi.org/10.1257/aer.100.2.147
Nwobodo, R. E. E. (2022). Africa and the Challenges of Modernity. 2.
Nyamosi, D. (2019). The Role of Religious Studies in Enhancing Moral Development of Secondary School’ Learners in Kenya. Journal of Philosophy, 1(1).
Nyangaresi, J. K., Juma, I., & Majanga, E. (2020). Causes of Teenage Pregnancy in Kakamega Central Sub-County, Kenya.
Nzimande, E. S. (2008). MInimum Sentence Legislation In South Africa.
O. Ezeanolue, A., & Nnorom, S. (2020). Prevalence of Indiscipline among Senior Secondary School Students and the Influnce on the Academic Achievement in Aguata Education Zone of Anambra State. World Journal of Innovative Research, 9(2). https://doi.org/10.31871/WJIR.9.2.6
Odebode, A. A. (2019). Causes of Indiscipline among Students as Viewed by Primary School Teachers in Nigeria. Mimbar Sekolah Dasar, 6(1).
Ominde, E. S., K’odhiambo, A. K., & Gunga, S. O. (2021). Critique of policy frameworks for value education in primary school curriculum in Kenya. Journal of Educational Research in Developing Areas, 2(3), 222–235. https://doi.org/10.47434/JEREDA.2.3.2021.222
Opere, O. A., Kamere, I., & Wawire, V. (2019). School Violence as a Cause of Non-Peaceful Coexistence in Public Secondary Schools in Nairobi, Kenya. Open Journal of Social Sciences, 07(09), 130–145. https://doi.org/10.4236/jss.2019.79010
Otieno Onyango, D., & M.W. Simatwa, E. (2016). Influence of Physical Punishment Ban on Student Discipline in Public Secondary Schools in Kenya: A Case study of Ugenya, Gem and Siaya Sub-Counties. Educational Research, 07(03). https://doi.org/10.14303/er.2016.135
Othoo, H. A., & Aseu, G. O. (2022). Role of Christian Religious Education in the moral values formation of secondary school students in Teso South sub county, Busia County, Kenya. Journal of Research, Innovation and Implications in Education, 6(2), 307–317.
Otukho, B. S. M. N., & Amunga, J. (2024). Influence of Vandalism on Academic Performance of Students in Public Secondary Schools in Matungu Sub-County, Kenya. African Journal of Empirical Research, 5(3), 948–956. https://doi.org/10.51867/ajernet.5.3.80
Padilla-Díaz, M. (2015). Phenomenology in Educational Qualitative Research: Philosophy as Science or Philosophical Science? International Journal of Educational Excellence, 1(2), 101–110. https://doi.org/10.18562/IJEE.2015.0009
Parihar, R., Parihar, P., & Sharma, D. J. (2018). Decline of Ethics and Moral Values in Present Scenario – An Analysis. International Journal of Current Microbiology and Applied Sciences, 7(09), 1085–1092. https://doi.org/10.20546/ijcmas.2018.709.129
Peter, M. G. (2015). Students’ Indiscipline and Principal Attitude in Ondo State Secondary Schools. Journal of Education and Practice.
Putri, N. P. J. E., Artini, L. P., & Wahyuni, L. G. E. (2020). EFL Teachers’ Perception and Strategies for Integrating Character Education into the Lesson. Jurnal Pendidikan Dan Pengajaran, 53(1), 1. https://doi.org/10.23887/jpp.v53i1.19172
Richman, W. L. (2022.). A Meta-Analytic Study of Social Desirability Distortion in Computer-Administered Questionnaires, Traditional Questionnaires, and Interviews.
Saeed, S., & Zyngier, D. (2012). How Motivation Influences Student Engagement: A Qualitative Case Study. Journal of Education and Learning, 1(2), p252. https://doi.org/10.5539/jel.v1n2p252
Sánchez-Agustí, M., & Miguel-Revilla, D. (2019). Spain: JSSE - Journal of Social Science Education, Vol 19 No 1 (2020): Outlining Similarities and Differences in Civics Education in Europe. https://doi.org/10.4119/JSSE-1591
Sanda, Y. N., Anigbogu, N. A., Izam, Y. D., & Datukun, H. L. (2021). Developing Questionnaires for Post Graduate Students in Construction Management. Journal of Surveying, Construction & Property, 12(1), 17–26. https://doi.org/10.22452/jscp.vol12no1.2
Saoke, V. O., Musafiri, C. M., Ndwiga, Z. N., & Githaiga, P. W. (2023). The christian religious education teachers’ attitudes toward the five-stage lesson plan framework in Kenya: A gender-based analysis. Heliyon, 9(8), e19104. https://doi.org/10.1016/j.heliyon.2023.e19104
Schwartz, S. H. (2012). An Overview of the Schwartz Theory of Basic Values. Online Readings in Psychology and Culture, 2(1). https://doi.org/10.9707/2307-0919.1116
Semali, L. M., & Vumilia, P. L. (2016). Challenges Facing Teachers’ Attempts to Enhance Learners’ Discipline in Tanzania’s Secondary Schools. World Journal of Education, 6(1), p50. https://doi.org/10.5430/wje.v6n1p50
Sharma, A. (2024). A Decade of Research on Moral Values: Trends and Insights. 12(3).
Siddiqui, R., & Habib, Z. (2022). Pakistani Teachers’ Perceptions of Moral Education through Teaching of Islamic Studies: A Qualitative Study. Global Educational Studies Review, VII (IV), 13–26. https://doi.org/10.31703/gesr. 2022 (VII-IV).02
Simiyu, K. A., & Stephen, W. K. (2021). Education towards Sound Moral Values and Religious Values in Kenya: A Philosophical Perspective. International Journal of Research and Innovation in Social Science, 05(05), 73–77. https://doi.org/10.47772/IJRISS.2021.5504
Skitka, L. J., Hanson, B. E., Morgan, G. S., & Wisneski, D. C. (2021). The Psychology of Moral Conviction.
Sürücü, L., & Maslakçi, A. (2020). Validiy and Reliability in Quantitative Research. Business & Management Studies: An International Journal, 8(3), 2694–2726. https://doi.org/10.15295/bmij.v8i3.1540
Teacher of Polytechnic Institute of Castelo Branco/Portugal, CeiED of Lusophony University of Humanities and Technologies, Martins, E. C., Silva, A. R. S., & Master in Social and School Intervention – Polytechnic Institute of Castelo Branco/Portugal. (2024). Perceptions of School Indiscipline of a Class of 3rd Cycle Basic Education Students in A Portuguese School in Horta (Azores): Case Study. International Journal of Social Science and Human Research, 7(07). https://doi.org/10.47191/ijsshr/v7-i07-103
Theuri, J., & Nzioka, D. (2021). Alcohol and Drug Abuse as Ecological Predictors of Risk-Taking Behaviour among Secondary School Students in Kajiado North Sub-County, Kajiado County, Kenya. African Journal of Empirical Research, 2(1 & 2), 50–55. https://doi.org/10.51867/ajer.v2i1.9
Turner, S. F., Cardinal, L. B., & Burton, R. M. (2017). Research Design for Mixed Methods: A Triangulation-based Framework and Roadmap. Organizational Research Methods, 20(2), 243–267. https://doi.org/10.1177/1094428115610808
Ubani, M. (2015). Finnish Class Student Teachers’ Perceptions of Religious Education.
UNESCO. (2017). Education for Sustainable Development Goals: Learning Objectives. United Nations Educational, Scientific and Cultural Organization.
Ushatikova, I. I., Nesova, N. M., Demidova, E. E., Kopylova, O. Y., & Novikov, A. V. (2018). Christian values in spiritual and moral upbringing of students. European Journal of Science and Theology, 14(5), 77–87.
Van Wyk, N. (2016). School governing bodies: The experiences of South African educators.
Velea, S., & Farca, S. (2013). Teacher’s Responsibility in Moral and Affective Education of Children. Procedia - Social and Behavioral Sciences, 76, 863–867. https://doi.org/10.1016/j.sbspro.2013.04.221
Wachira, L. N. (2021). Students’ Perceptions on the Role of Christian Religious Education in Promoting Social Cohesion in Kenya.
Wang, Y.-C., Lee, C.-M., Lew-Ting, C.-Y., Hsiao, C. K., Chen, D.-R., & Chen, W. J. (2005). Survey of substance use among high school students in Taipei: Web-based questionnaire versus paper-and-pencil questionnaire. Journal of Adolescent Health, 37(4), 289–295. https://doi.org/10.1016/j.jadohealth.2005.03.017
Wanjau, R. (2019). The Role of CRE Teachers in Imparting Ethical Values among Students in Secondary Schools.
Wanyanga, J. N., Ndwiga, Z. N., Githaiga, P. W., & Musafiri, C. (2022). Determinants of awareness and implementation of five-stage lesson plan framework among Christian Religious Education teachers in Meru County, Kenya. International Journal of Academic Research in Progressive Education and Development, 11(3), 1–15.
Wanyonyi, H. S. (2018). Perceptions of Students on Aspects of Sex Education in the Christian Religious Education Curriculum in Kenya. 6(2).
West, P. W. (2016). Simple random sampling of individual items in the absence of a sampling frame that lists the individuals. New Zealand Journal of Forestry Science, 46(1), 15. https://doi.org/10.1186/s40490-016-0071-1
Weston, S. J., Ritchie, S. J., Rohrer, J. M., & Przybylski, A. K. (n.d.). Recommendations for Increasing the Transparency of Analysis of Preexisting Data Sets.
Wortham, S., Love-Jones, R., Peters, W., Morris, S., & García-Huidobro, J. C. (2020). Educating for Comprehensive Well-being. ECNU Review of Education, 3(3), 406–436. https://doi.org/10.1177/2096531120928448









[bookmark: _Toc213399163]APPENDICES
[bookmark: _Toc186988370][bookmark: _Toc213399164]APPENDIX I: INTRODUCTORY LETTER TO RESEARCH RESPONDENTS
Date: 7th May 2025
Dear Participant,
My name is Rael Jelimo, a postgraduate student at the University of Eldoret. I am conducting a study entitled Stakeholders’ Perceptions of Christian Religious Education in Promoting Moral Values in Secondary Schools in Soy Sub-County.
You are kindly invited to participate in this study by completing the attached questionnaire, which will take about 7–10 minutes. Participation is voluntary, and you may withdraw at any time without consequences. There are no anticipated risks or direct benefits. All responses will be kept confidential, stored securely, and used only for academic purposes.
This study has been reviewed and approved by the University of Eldoret Ethics Review Committee and authorized by the National Commission for Science, Technology and Innovation (NACOSTI), under permit number NACOSTI/P/25/4172652.
Please note that participation requires your informed consent. A separate consent form is attached, which explains the study and your rights as a participant. Kindly read it carefully before signing and returning it together with the completed questionnaire.
If you have any questions, you may contact me or my supervisors through the details provided below.
Thank you for considering this request and for your valuable contribution.
Sincerely,

Rael Jelimo
Postgraduate Student, University of Eldoret
Phone: 0700-394-904
Email: rutorael2@gmailcom
Supervisors:
Dr. Ruth Andambi – 0726909926
Dr. Agnes Oseko – 0722449306
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SECTION A: Demographic information
Please tick where necessary 
1. Please indicate your gender.
i. Female                       
ii. Male 
2. How old are you?
i. 15-16 years
ii. 16-17 years
iii. 18 years and above
3. What category of school are you in?
i. Boys only
ii. Girls only
iii. Mixed
4. Is your school located in rural or urban?
i. Rural
ii. Urban
5. Are you in public or private school?
i. Public
ii. Private
6. Are you currently taking CRE as an examinable subject for KCSE? 
a. Yes [ ]
b. No [ ]
7. What is your religion? 
(i) Christianity
(ii) Islamic
(iii) Hinduism 
[bookmark: _Hlk185008582]SECTION B: Perceptions on the Role and Effectiveness of Teaching CRE in Promoting Moral Values. 
Please indicate the extent to which you agree or disagree with the following statements regarding the effectiveness of Christian Religious Education (CRE) in promoting moral values. 
Use the scale below:
1 – Strongly Disagree (SD), 2 – Disagree (D), 3 – Neutral (N), 4 – Agree (A), 5 – Strongly Agree SA
	Statements
	Extent of (dis) agreement

	
	1
	2
	3
	4
	5

	CRE lessons help me understand the difference between right and wrong
	
	
	
	
	

	CRE lessons help me understand the importance of honest, responsibility and integrity.
	
	
	
	
	

	The teaching in CRE influence my daily behavior and ethical decisions.
	
	
	
	
	

	CRE helps me develop moral values such as respect, love and compassion, honest, kindness and humility.
	
	
	
	
	

	CRE lessons discuss real issues like bullying, cheating in exams, and respecting school rules.
	
	
	
	
	

	My school encourages students to apply moral values taught in school
	
	
	
	
	

	CRE should be made compulsory in schools
	
	
	
	
	

	The values learn in CRE are relevant and applicable to real- life and be emphasized more in the curriculum to promote moral growth among students.
	
	
	
	
	

	CRE teaches me the importance of being responsible (for my actions, studies, school property).
	
	
	
	
	

	CRE teaches me to be tolerant and understanding towards people who have different beliefs or come from different backgrounds.
	
	
	
	
	

	The topics we learn in CRE are relevant and helpful for dealing with challenges young people face today.
	
	
	
	
	


Section C: Students’ Views on the Effectiveness of CRE in Addressing Moral Challenges
6. If CRE is an elective subject for you (Form 3 or 4), what was the main reason you chose to take it? (Tick ONE main reason) 
· I am personally interested in the subject [ ]
· I think it will help me develop good morals [ ]
· My parents/guardians wanted me to take it [ ]
· I thought it would be easy to pass [ ]
· I believe it will help me get a good overall grade in KCSE 1[ ]
· It relates to my future career plans [ ]
Other (please specify): _________________________
6. In your opinion, which moral issues are most effectively addressed by CRE? (You may tick more than one option)
i. Honesty and integrity
ii. Respect for authority and elders
iii. Avoidance of drug and substance abuse
iv. Abstinence from immoral behavior
v. Compassion and helping others
vi. Responsibility and self-discipline
vii. Other (Specify) ________________
7.	Do you think CRE teachers use effective methods to teach moral values?
i. Yes
ii. No
iii. Not sure
8.	What are some challenges that make CRE less effective in promoting moral values? (You may tick more than one option)
i. Students do not take CRE seriously
ii. Limited practical application of CRE lessons
iii. Teachers focus more on exams rather than moral education
iv. Lack of parental support in reinforcing moral values
v. Influence of social media and peer pressure
vi. Other (Specify) ________________
9.	What improvements can be made to enhance the effectiveness of CRE in promoting moral values?
i. Making CRE a compulsory subject for all students
ii. Encouraging more interactive and practical moral lessons
iii. Involving parents and the community in CRE programs
iv. Increasing guidance and counseling sessions based on CRE teachings
v. Other (Specify) ________________
SECTION D: OPEN ENDED QUESTION
(Please provide brief responses)
Which moral values have you learned from studying CRE?..........................................................................................................................................................................................................................................................................................................................
CRE helps me improve behavior both at home and school?........................................................................................................................................................................................................................................................................................................................
How can teaching of CRE be improve to promote moral values?.......................................................................................................................................................................................................................................................................................................................
Do you think CRE alone is enough to promote moral values?............................................................................................................................................................................................................


[bookmark: _Toc213399166]APPENDIX III: TEACHERS QUESTIONNAIRES
SECTION A: Demographic information
1. What is your gender?
i. Male
ii. Female

2. What is your age bracket?
i. Below 25
ii. 25- 35 years
iii. 36-45 years
iv. 46 -55years
v. 55 years and above 
3. What is your highest academic qualification?
i. Diploma
ii. Degree
iii. Masters
iv. Doctorate
v. Others specify…………………….
How many years have you been teaching Christian Religious Education?
i. Less than 2 years
ii. 2-5 years
iii. 6-9 years
iv. Over 10 years
4. What category of school do you teach in?
i. Day school 
ii. Boarding school
iii. Mixed day and boarding school
5. What type of school are you teaching in? 
i. Extra county school
ii. County school
iii. Sub-county school
6. Is CRE compulsory in you school or elective?
i. Compulsory
ii. Elective
(Please indicate your level of agreement with the following statements using the scale below :)
1 = Strongly Disagree, 2 = Disagree, 3 = Neutral, 4 = Agree, 5 = Strongly Agree.
	Statements
	Extent of (dis) agreement

	
	1
	2
	3
	4
	5

	CRE helps in shaping students' moral values and ethical behavior.
	
	
	
	
	

	CRE effectively contributes to achieving the national goals of education related to promoting sound moral and religious values in Kenya
	
	
	
	
	

	The current CRE syllabus adequately covers the essential moral values (e.g., honesty, respect, responsibility, tolerance) needed by students today
	
	
	
	
	

	Teaching CRE encourages students to be more disciplined and responsible.
	
	
	
	
	

	 CRE lessons contribute to reducing cases of indiscipline in schools.
	
	
	
	
	

	CRE lessons, as currently structured, provide adequate opportunities for students to develop critical thinking skills regarding moral issues.
	
	
	
	
	

	External societal influences (e.g., media, peer culture, family background) often conflict with the moral values taught in CRE, making effective teaching challenging.
	
	
	
	
	

	Teaching CRE is effective in addressing moral challenges faced by students.
	
	
	
	
	

	CRE lessons encourage students to avoid negative peer pressure.
	
	
	
	
	

	CRE should be made compulsory for all students to enhance moral values
	
	
	
	
	

	Teaching CRE improves students’ relationships with teachers, parents, and peers
	
	
	
	
	

	In practice, the current school system prioritizes examination performance in CRE over the actual development of students' moral character.
	
	
	
	
	




Section C: Teachers' Views on the Effectiveness of CRE in Addressing Moral Challenges
7. In your opinion, which moral issues are best addressed through CRE? (You may tick more than one option)
i. Honesty and integrity
ii. Respect for authority and elders
iii. Avoidance of drug and substance abuse
iv. Sexual morality and abstinence
v. Responsibility and self-discipline
vi. Compassion and empathy towards others
vii. Other (Specify) ________________
8. Which methods do you use to make CRE lessons more effective in promoting moral values? (You may tick more than one option)
i. Classroom discussions
ii. Storytelling and case studies
iii. Role-playing and drama
iv. Community service projects
v. Religious field trips and guest speakers
vi. Other (Specify) ________________
9. What challenges hinder the effective teaching of CRE in promoting moral values? (You may tick more than one option)
i. Students do not take CRE seriously
ii. Limited time allocated for CRE lessons
iii. Lack of parental support in reinforcing moral values
iv. Influence of social media and peer pressure
v. Overemphasis on academic performance rather than moral education
vi. Other (Specify) ________________
10. How would you rate the effectiveness of CRE in addressing moral decline among students?
i. Very ineffective
ii. Ineffective
iii. Neutral
iv. Effective
v. Very effective
11. In your view, what is the primary role of CRE in the Kenyan secondary education system today? 
12. In your view, what are the most prevalent moral challenges or common disciplinary issues among students in this school? 
Section D: Recommendations and Open-Ended Questions
11. What improvements can be made to enhance the role of CRE in promoting moral values among students?
i. Making CRE a compulsory subject for all students
ii. Allocating more time for CRE lessons in the curriculum
iii. Encouraging practical application of CRE teachings in daily life
iv. Strengthening collaboration between teachers, parents, and religious leaders
v. Other (Specify) ________________
12. In your own words, how has teaching CRE influenced students’ behavior and moral development?



13. What additional support do you need to make CRE lessons more impactful in promoting moral values?




[bookmark: _Toc213399167]APPENDIX IV: PARENTS QUESTIONNAIRES
Section A: Demographic Information
(Kindly tick [✓] the appropriate response)
1.	What is your gender?
i. Male
ii. Female
2.	What is your age bracket?
i. Below 30 years
ii. 30 – 40 years
iii. 41 – 50 years
iv. Above 50 years
3.What is your highest level of education?
i. No formal education [ ]
ii. Primary [ ]
iii. Secondary [ ]
iv. College/Technical Training [ ]
v. University [ ]
4.	What is your occupation?
i. Self-employed
ii. Formal employment
iii. Casual laborer
iv. Unemployed
v. Other (Specify) _______________
5.	How many children do you have in secondary school?
i. One
ii. Two
iii. Three
iv. More than three
6.	Does your child take Christian Religious Education (CRE) in school?
i. Yes
ii. No
iii. Not sure
________________________________________









Section B: Perceptions on the Role and Effectiveness of Teaching CRE in Promoting Moral Values
(Please indicate your level of agreement with the following statements using the scale below:)
1 = Strongly Disagree, 2 = Disagree, 3 = Neutral, 4 = Agree, 5 = Strongly Agree
	Statements
	Extent of (dis) agreement

	
	1
	2
	3
	4
	5

	I believe that the CRE lessons my child receives at school help them develop good moral values (like being honest, respectful, and responsible).
	
	
	
	
	

	I have personally observed positive changes in my child's behavior, attitude, or choices that I believe are influenced by their CRE lessons.
	
	
	
	
	

	CRE plays a role in reducing cases of indiscipline among students.
	
	
	
	
	

	Learning CRE influences students to make better moral choices in life
	
	
	
	
	

	CRE helps my child understand how to interact positively with people in our community.
	
	
	
	
	

	CRE helps students develop a sense of responsibility and discipline.
	
	
	
	
	

	CRE has a positive influence on students' behavior at home.
	
	
	
	
	

	Schools should make CRE a compulsory subject to strengthen moral values.
	
	
	
	
	


[bookmark: _Toc48905832]
Section C: Parents’ Views on the Effectiveness of CRE in Addressing Moral Challenges
7. Which moral issues do you think are best addressed through CRE? (You may tick more than one option)
i. Honesty and integrity
ii. Respect for parents and teachers
iii. Avoiding drug and substance abuse
iv. Sexual morality and abstinence
v. Responsibility and self-discipline
vi. Kindness and empathy
vii. Other (Specify) ________________
8. Have you noticed any positive behavioral changes in your child as a result of learning CRE?
i. Yes
ii. No
iii. Not sure
9. How do you reinforce moral values taught in CRE at home? (You may tick more than one option)
i. Discussing moral issues with my child
ii. Encouraging prayer and religious activities
iii. Setting a good example in moral behavior
iv. Monitoring the company my child keeps
v. Limiting exposure to negative media influences
vi. Other (Specify) ________________
10. What challenges do you think hinder the effectiveness of CRE in promoting moral values? (You may tick more than one option)
i. Students do not take CRE seriously
ii. Negative peer influence
iii. Lack of parental involvement in reinforcing moral values
iv. Social media and modern lifestyles
v. Schools prioritize academic performance over moral education
vi. Other (Specify) ________
11. How would you rate the effectiveness of CRE in addressing moral decline among students?
i. Very ineffective
ii. Ineffective
iii. Neutral
iv. Effective
v. Very effective
Section D: Recommendations and Open-Ended Questions
12. What improvements can be made to enhance the role of CRE in promoting moral values among students?
i. Making CRE a compulsory subject for all students
ii. Encouraging more parental involvement in reinforcing moral values
iii. Strengthening guidance and counseling in schools
iv. Using real-life examples in teaching moral values
v. Other (Specify) ________________
13. In your own words, how do you think CRE has influenced your child's moral behavior?



14. What additional support does schools need to enhance the teaching of moral values through CRE?



[bookmark: _Toc213399168]APPENDIX V: BOARD OF MANAGEMENT QUESTIONNAIRES
Section A: Demographic Information
(Kindly tick [✓] the appropriate response)
1. What is your gender?
· Male
· Female
2. What is your age bracket?
· Below 30 years
· 30 – 40 years
· 41 – 50 years
· Above 50 years
3. What is your highest level of education?
· Primary education
· Secondary education
· Diploma
· Bachelor’s degree
· Master’s degree or higher
4. How many years have you served on the Board of Management?
· Less than 2 years
· 2 – 5 years
· 6 – 10 years
· Over 10 years
5. Which category of school do you serve in as a BoM member?
· Day school
· Boarding school
· Mixed day and boarding school
6. Are you a parent, teacher, or community representative on the BoM?
· Parent representative
· Teacher representative
· Community representative
7. Does your school offer Christian Religious Education (CRE)?
· Yes
· No
· Not sure
Section B: Perceptions on the Role and Effectiveness of Teaching CRE in Promoting Moral Values
(Please indicate your level of agreement with the following statements using the scale below:)
1 = Strongly Disagree, 2 = Disagree, 3 = Neutral, 4 = Agree, 5 = Strongly Agree


	Statements
	Extent of (dis) agreement

	
	1
	2
	3
	4
	5

	Teaching CRE plays a vital role in shaping students’ moral values.
	
	
	
	
	

	CRE promotes discipline and good character among students.
	
	
	
	
	

	The content of CRE is relevant to addressing students' moral challenges.
	
	
	
	
	

	CRE helps reduce cases of indiscipline in secondary schools.
	
	
	
	
	

	Schools that emphasize CRE have better student behavior.
	
	
	
	
	

	The teaching of CRE enhances students’ ability to make ethical decisions.
	
	
	
	
	

	CRE should be a compulsory subject in secondary schools
	
	
	
	
	

	The moral teachings in CRE are applicable to students’ daily lives.
	
	
	
	
	

	Schools should allocate more time for CRE lessons.
	
	
	
	
	

	The Board of Management should support initiatives that strengthen CRE teaching.
	
	
	
	
	



Section C: BOM Views on the Effectiveness of CRE in Addressing Moral Challenges
 8. Which moral issues do you believe are best addressed through CRE? (You may tick more than one option)
i. Honesty and integrity
ii. Respect for authority
iii. Avoiding drug and substance abuse
iv. Sexual morality and abstinence
v. Responsibility and self-discipline
vi. Compassion and kindness
vii. Other (Specify) ________________
 9. In your opinion, what challenges hinder the effectiveness of CRE in promoting moral values? (You may tick more than one option)
i. Limited time allocated for CRE in the curriculum
ii. Lack of commitment from students in learning CRE
iii. Influence of social media and peer pressure
iv. Insufficient emphasis on moral education in schools
v. Parents' lack of involvement in reinforcing CRE teachings at home
vi. Other (Specify) ________________

10. How do you think the Board of Management can support the teaching of CRE? (You may tick more than one option)
i. Advocating for more CRE lesson time in the curriculum
ii. Encouraging students to take CRE seriously
iii. Supporting training for CRE teachers
iv. Strengthening school policies that promote moral values
v. Working with parents and the community to reinforce moral teachings
vi. Other (Specify) ________________
11. How would you rate the overall effectiveness of CRE in addressing moral decline among students?
i. Very ineffective
ii. Ineffective
iii. Neutral
iv. Effective
v. Very effective
Section D: Recommendations and Open-Ended Questions
12. What improvements can be made to enhance the role of CRE in promoting moral values?
i. Making CRE compulsory for all students
ii. Providing moral guidance and mentorship programs alongside CRE
iii. Involving religious leaders in school programs to reinforce CRE teachings
iv. Strengthening discipline policies that align with CRE values
v. Other (Specify) ________________

13. In your own words, how has CRE influenced student behavior in your school?



14. What additional support does schools need to enhance the teaching of moral values through CRE?
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INFORMED CONSENT FORM
Study Title: Stakeholders’ Perceptions of Christian Religious Education as a Means of Fostering Moral Values in Secondary Schools: A Case of Soy Sub-County, Kenya

Principal Researcher: Rael Jelimo 
Institution: University of Eldoret

Introduction
You are invited to participate in a research study that seeks to understand how stakeholders perceive the effectiveness of Christian Religious Education (CRE) in fostering moral values among secondary school students in Soy Sub-County, Kenya. Your honest and voluntary participation is important for generating useful insights that may help improve moral education in schools.

Nature and Purpose of the Study
This study will involve interviews, focus group discussions, and/or questionnaire surveys. The aim is to collect your views, experiences, and suggestions regarding the role of CRE in the moral development of students.

Voluntary Participation
Your participation in this research is entirely voluntary. You may choose not to answer any question or to withdraw from the study at any stage, without any penalty or loss of benefits.

Confidentiality
All information you provide will be kept strictly confidential. Your responses will be anonymized and used solely for academic purposes. No identifying information will be published or shared without your explicit consent.

Risks and Benefits
There are no anticipated risks in participating in this research beyond those encountered in everyday life. While there may be no direct benefit to you, your input may help inform educational practices and policy at school and district levels.

Compensation
There is no monetary compensation for participation.

Rights of the Participant
· You may ask questions at any time before, during, or after the research.
· You have the right to decline to participate or to withdraw at any point, for any reason.
· You have the right to request that any or all of your responses be excluded or destroyed.

Contact Information
If you require further information or have questions about your rights as a research participant, please contact:
Rael Jelimo - 0700394904
Supervisory authority - 0726677291
Consent Statement
I have read and understood the information provided above. I have had the opportunity to ask questions and receive answers. I voluntarily agree to participate in this study.

Name of participant: ______________________________
Signature: _________________________
Date: ________________

Name of researcher: ______________________________
Signature: _________________________
Date: ________________

This template is adapted to reflect the core ethical considerations required for educational research involving human participants, and is suitable for Kenyan secondary school stakeholders and the context of your thesis.
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Yes	No	Not sure	102	47	36	


Yes	No	Not sure	0.55100000000000005	0.254	0.19500000000000001	

Make CRE a compulsory subject	Encourage more interactive/practical lessons	Involve parents and community	Increase guidance 	&	 counseling sessions	0.622	0.77300000000000002	0.65400000000000003	0.71399999999999997	

Percentage (%)	



Classroom discussions	Storytelling and case studies	Role-playing and drama	Religious field trips and guest speakers	0.65500000000000003	0.17499999999999999	8.6999999999999994E-2	0.08	
Percentage (%)	
Very ineffective	Ineffective	Neutral	Effective	Very effective	0.47399999999999998	0.184	0.13200000000000001	0.13200000000000001	7.8E-2	Ratings

Percentage of the respodents



Yes	No 	Not sure	0.16900000000000001	0.14599999999999999	0.68500000000000005	


Students do not take CRE seriously	Negative peer influence	Lack of parental involvement	Social media and modern lifestyles	Academic focus over moral education	0.74199999999999999	0.71899999999999997	0.64600000000000002	0.78100000000000003	0.69699999999999995	Challenge

Percentage of respodents



Very effective	Effective	Neutral	Ineffective	Very ineffective	5.6000000000000001E-2	0.112	0.16900000000000001	0.438	0.22500000000000001	

Making CRE compulsory	More parental involvement	Strengthening guidance and counseling	Using real-life examples in moral teaching	0.629	0.753	0.79200000000000004	0.67400000000000004	Suggested Improvements to CRE

Percentage of the respodents



Very effective	Effective	Neutral	Ineffective	Very ineffective	0.10299999999999999	0.215	0.17899999999999999	0.33300000000000002	0.16900000000000001	
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